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INTRODUCTION

‘THERE must be m the world many parents who lLke
the present author have young children whom they
are anxsous to educate as well as possible but
reluctant to expose to the enls of most existing
educational 1nsuitutions  The difficulties of such
parents are not soluble by any effort on the part of
wsolated individuals It 1s of course possible to bring
up children at home by means of governesses and
tutors but thus plan deprives them of the compamon

ship which their nature craves and wathout which
some essential elements of education must be lacking
Moreover 1t 1s extremely bad for 2 boy or girl to
be made to feel odd and different from other
boys and guls  this feelng when traced to parents
as its cause 1s almost certain to rouse resentment
against them leading to a love of all that they most
dislike The conscientious parent may be driven by
these considerations to send his boys and girls to
schools 1n which he sees grave defects merely because
no exssting schools seem to him sausfactory—or of
any are satisfactory they are not n his neighbour

hood Thus the cause of educational reform 1s forced
upon conscientious parents not only for the good of
the commumty but also for the good of ther own
cluldren If the parents are well to do it 1s not
necessary to the solution of their private problem
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alf schools should be good but onfy that there should
be some good school geographicslly avmbble  Put
for wage carmng parents nothing suffices except
reform o the clementary schoolt As one pacent
il object 10 the reforms which another parent
destres nothung will serve except an eresgene educt
tonal propaganda  which 33 not likely 10 prove
effectrve unu} long after the reformec s children are
grown up Thus from love for our ovm chatdren
we are dnven step by step nto the wider sphere
of poliucs and phtlosophy

From thus wider sphete I desire 1n the folloving
pages to reman sloof ag far as possible  The greater
part of what U have 1o s2y will not be dependent
upon the views that I may happen to hold os regards
the major controversies of our age  Dutr romplete
mdependence s regard 13 wnposstble  The
education we demre for our cluldren must degend
upon our ideals of human charatter and our hopes
& %o the part they are to plav in the community
A paoifist wall not desire for hos children the edutavon
shith scems good to a mbitanst the educational
outlook of 2 commumist will not be the sxme as that
of an ;ndividualist  Te come to a more fandamental
cleasage  there can be no agreeraent betneen those
who tezard education as a means of mstlling certan
definy ¢ beliefs and those who tmnk that 3t hould
produce the power of mdependent judgment  Where
such wssues are velevait 3t would be sdle to shurk
them At the same ume there 33 a considerable
body of nes: knowledge s psychology and pedagogy
which 15 wdependent of these ultmate guestions
and has an anumate beaniag an education  Alsesdy
1t has produced very important resnits but 2 geeat
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deal remains to be done before 1ts teachtngs have been
fully assimilated  Ths 15 especially true of the first
five years of hfe these have been found to have an
mmportance far greater than that formerly attnbuted
to them which involves a corresponding increase 1n
the educational importance of parents My aim and
purpose wherever possible will be to avoid con
troversial 1ssues  Polermical writing 13 necessary 1n
some spheres but in addressing parents one may
assume a sincere desire for the welfare of their off
spring and this alone n conjunction with modern
knowledge suffices to deaide a very large number
of educational problems What I have to say 1s the
outcome of perplexities 1n regard to my own children
1t 1s therefore not remote or theoretical and may
I hope help to clanfy the thoughts of other parents
faced with a like perplesaty whether n the way of
agreement with my conclusions or the opposite  The
opinions of parents are immensely important because
for lack of expert knowledge patents are too often
2 drag upon the best educationists  If parents desire
2 good education for thewr children there will I am
convinced be no lack of teachers willing and able
to give 1t

I propose n what follows to consider first the
aims of education the kind of ndviduals and the
land of commumty that we may reasonably hope to
see produced by education applied to raw matenal
of the present quahity I ignore the question of the
mmprovement of the breed whether by eugenics or
by any other process natural or zrtificial since this
15 lly outside the probl of ed But
I attach great weight to modern psychologieal dis
covenies which tend to show that character 18 deter
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muned by early education to & much greater extent
than was thought by the most enthusastic educa
tonssts of former generations I distinpuish between
d of < and eds in knowledge
which may be called instrucuon in the stnct sense
The disunction 1s usefa! though not ulumate some
wirtues are required 2 puptl who 1s to become
mstructed and much knouledge s requised for the
successful practice of many important virtues  Tor
pury of d howeser can be
kept apart from educatton of character 1 shall deal
fist with educetion of chamcter because 1t 1
cspeanslly important in carly years  but I shall canry
1t through to adolescence and deal under this head,
with the tmportant question of sex educaton  Finally
I shall discuss intellectual educanon s mms ne
curnicutum and its possibihes from the first tessons
m reading and wnting to the end of the unmersity
years  The further education which mea and women
derrve from hife and the warld I shall regard as iying
outssde my scope but 10 mak~ men and women
capable of learming from cxpenence should be one
of the ams which early educauon should heep most
promunently 1 view




PART I
EDUCATIONAL IDEALS
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render them copable of profinn~ by it 1 da no
mean that the well to do should here and now fogo
educational opportunities which ta the exsung v arld
are not open to all  To do that would be to szcritice
cnthization to justice  What T do mean 1o that the
educational system we must am at productng tn the
future 13 one which gives to every boy and gl an
opportumty for the best that custs The adeal
system of educauon must be democratic although
that aideal s not smmedately attamable  Thns |
think  would nowsdays be pett generally con
ceded  In thus sense I shal keep democracy m
view Whatever 1 shall advocate wall be capable of
being untversal though the mdiidual should not
meanttme sacnfice lus cluldren 10 the badness of
what 1s common i he has the mtelligence and the
opportunity to secure somctiung better  Even this
very attenuated form of democratic principle 18 absent
from the treatises of Locke and Rousseau  Although
the latter was a disbeliever 1n anstocracy he neser
s d the mph of s disbelief where
education was concesned

This matter of democracy and education 12 one as
to which clanty 15 important  Et would be & astrous
o insist upon 2 dead fevel of umformty  Some boys
and guls are cleverer than others and can demve
more benefit from hgher educanon  Some teachers
have been better tramed or have more natne aptitude
than others but 1t 33 smposwble that everybody
should be taught by the few best teachers Lven af
the highest education were dessmable for alf which
I doubt 1 15 smposstble that alt should have 1t at
present and therefore a crude application of demo
cratic pnnaples mught lead to the conclu ion that
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none should have it Such a view 1f adopted would
be fatal to scientific progress and would make the
general level of education a hundred years hence
needlessly low  Progress should not be sacrificed to
« mechanical equality at the present moment we
must approach ed 1 d fly so
as to destroy in the process as Little as posstble of
the valuable products that happen to have been
associated with social mjustice

But we cannot regard a method of education as
satisfactory 1f 1t 15 one which could not possibly be
umversal The children of nch people often have
1n addition to their mother a nurse a nurserymaid
and a share m the other domestic servants this
involves an amount of attention which could never
m any soctal system be given to all children It
very doubtful whether carefully tended children
really gain by being made unnecessanily parasitic
but 1n any case no impartial person can recommend
special advantages for the few except for special
reasons such as feeble mindedness or gemus The
wise parent at the present day 1s hkely to choose
if he can some methed of education for s children
which 1s not 1n fact umversal and for the sake of
expeniment 1t 13 destrable that parents should have
the opportunity of trying new methods But they
ought to be such as could be made uuversal 1f found
to produce good results not such as must from thewr
very nature be confined to a privileged few For
tunately some of the best elements in modern
educational theory and practice have had an extremely
democratic ongin for example Madame Montessor: s
work began with nursery schools in slums  In higher
education exceptional opportumty for exceptional

L 2 s
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alility 13 indispensable  but othermase there 13 no
re1son why any chuld should suffer from the adoption
of systems whuch mught be adopted by alf

There 13 another modern tendency 1 education
which s comnected with democrscy but perhape
somcewhat more open to question—I mean the ten
dency to make education useful rather than omamentst
The of the ! wonth
s been set forth searchungly in Veblens Theory of
the Lewsure Class but st 13 only the educanonal aspect
of thiy conpection that concerns us In male
education  the matter 53 bound up with the con
troversy between 2 classieal end 3 modern
edacation  1n the education of girls 1t 19 part of the
conflict betneen the wdeal of the  gentlemoman
and the destre to trun guls to be self-supporting
Hut the whole cducstional problem where women
are concerned has been distorted by the denre for
sex equabity  there has been an attempt to acquire
the same education as that given to boys even where
it was by no means good 1 atself Consequently
women educators have mmed at givang to ther gula
such useless Lnowledge a3 15 gien to boys of
the same class and have been bitter opponents of
the notion that some part of female education should
be a techmeal traunng for motherhood  These crass
cutrents make the tendency that I am conmdenng
i some respects less defimte where women are con
cerned though the decay of the 1deal of the fine
lady s one of the most noteworthy examples of
the tendency In order to avoid confusing th sssue
I ghall for the moment confine myself to male
education

Lond n Geo g AN nand Unwin Ltd
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Many separate controversies 1n all of which other
questions anse are 1 part dependent upon our
present question Should boys learn manly classics
or mainly science?  Among other considerations one
1s that the classics are ornamental and scrence 13
useful  Should education as soon as possible become
techncal mstruction for some trade or profession ?
Agamn the controversy between the useful and the
omamental 18 relevant though not decisive  Should
children be taught to enunciate correctly and to have
pleasant manners or are these mere relics of ansto
cracy ¥ Is appreciation of art a thing of any value
except 1n the artist 7 Should speling be phonetic ?
All these and many other controversies are argued
1n part 1n terms of the controversy between the useful
and the ornamental

Nevertheless I beheve the whole controversy to
be unreal As soon as the terms are defined 1t melts
away If we mnterpret useful  broadly and

omamental narrowly the one side has it in the
contrary interpretation the other side has it In the
widest and most correct sense of the word an actiity
15 useful when it has good results And these
results must be good 1n some other sense than
merely useful or else we have na true definition
Ve cannot say that a useful activity 1s one which hag
useful results The essence of what 13 useful 1
that it mumsters to some result which 13 not merely
useful  Sometimes 2 long chamn of results 13 necessary
before the final result 13 reached which can be called
sumply  good A plough 1s useful because 1t
breaks up the ground But breaking up the ground
18 not good on 1ts own account 1t 13 1n turn merely
useful because 1t enables sced to be sown  This 13
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useful because 1t produces gram whuch 1 useful
because 1t produces bread which 15 useful because
st preseries bfe  But Jde must be capable of some
ntnnste value of Lfe were merely uscful as a means
to other Lfe it would not be usehul at afl  Life
may be good or bad zccording 10 Gircumstances it
may therefore also be uscful when it 8 @ means
to good Lfe Somewhere we must get beyond the
chan of successe utihties and find 3 peg from
which the chan 13 to hang 1f not there 15 no el
uscfulness 1o any bk of the charn  When  useful

15 defined 0 this way there can be no question
nhether education should be useful  Of course it
should since the process of educating i3 2 means
to an end not an end 1 stself  But that 13 not quite
wnhat the advocates of unhty wn education have in
mind  What they are urging 15 that the remlt of
educauon should be uselul put crudely they wauld
s2y that an educated map 15 a2 man who knows how
to meke machines  If we ask what 1 the use of

machines the ansver 19 they produce
necessanes and comforts for ¢ 3 dothing
houses etc  Thus we £ dvocate of
utthty 1n the sense sn which onable

13 2 man who attaches « physieal
salisfactions  the f" which
helps us to gratde body

When this 1s of
utility ts certa tng
an ulumate o

Tmany people a
polttcian  since

may be at the

tlse
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Much the same sort of dissection 18 necessary 1n
considering the other side of this controversy To
call the other stde ornamental 18 of course to
concede a2 point to the advocate of utiity since

ornament 38 understood to be more or less trivial
The epithet ornamental 13 quite justified as
applied to the traditional conception of a  gentle
man ora lady The eighteenth century gentle
man spoke with a refined accent quoted the classics
on appropnate occasions dressed in the fashion
understood punctilio and knew when a duel would
advance his reputation  There 1s a man 1 Tke Rape
of the Lock who was

of amber snuff box justly vam
And the nice conduct of a clouded cane

His education had been ornamental 1n the narrowest
sense and i our age few of us are nich enough to
be content with his accomplishments The 1deal
of an ornamental education i the old sense s
anistocratic 1t prsupposg a class with plenty of
money and no need to work Fine gentlemen and
fine ladies are charming to contemplate i hustory
therr memoirs and thetr country houses give us a
certain kind of pleasure which we no longer provide
for our postenty But their excellences even when
real were by no means supreme and they were an
incredibly expensive product Hogarths Gin Lane
gves a vivad 1dea of the price that was paid for them
No one days would ad an
education 1n this narrow sense

But that 1s not the real 1ssue  The real 1ssue 1s
should we 1n educatton aim at filing the mind with
knowledge which has direct practical utihity or should
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useful becse st produces grun which 1 useful
because st produces bread which 1s useful because
it preserces hfe  Dut bie must be capable of some
ntnnsic value f hife were merely useful as & means
1o other bfe 1t would not be meful at all  Lafe
may be good or bad according to arcumstances 1t
may therefore slso be useful when st 13 2 meana
to good hfe Somewhere we must get beyond the
chain of successve utdsies and find a peg from
which the chan 1s to hang +f not there 13 no real
usefulness in any bink of the chan When  useful
1 defined n thus way there can be no question
whether educaton should be useful  Of course it
should since the process of educating 18 2 meams
to an end not an end moatself  But that 13 not quite
what the advocates of uuhty i education have in
mind  What they are urging 13 that the sesul? of
education should be useful put crudely they sould
63y that an educated man 13 a man who knows how
to make machmes  If we ask what 13 the use of
machines the answer i ultmately that they produce
and comforts for the b food clothing
houses etc Thus we find that the adsocate of
uhlity 1 the sense i which us view 13 quesonable
18 2 man wha attaches imtnosic valuz enly to physicat
satisfactions  the  wseful  for hum 18 that which
helps us to graufy the needs and desires of the body
When ths 15 what 13 really meant the advocate of
utthty 1s certunly in the wrong sf he 18 enuneiating
an ultimate philosophy though 2 world where
many people are starving he may be nght as a
poltician  swce the satisfaction of physical needs

n;ay be at the moment more urgent than anything
clse
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Much the same sort of dis ection 13 necessary
considering the other side of this controversy To
call the other side ornamental 1s of course to
concede a pomnt to the advocate of utility since

ornament 18 understood to be more or less tavial
The epithet omamental 15 quite justified as
applied to the traditional conception of a  gentle
man ora lady ‘The eighteenth century gentle
man spoke with a refined accent quoted the classics
on appropriate occasions dressed 1n the fashion
understood punctiho and knew when a duel would
advance hus reputation  There 13 a man 1n The Rape
of the Lock who was

of amber snuff box justly van
And the mice conduct of a clouded cane

His education had been ornamental 1n the narrowest
sense and in our age few of us are nch enough to
be content with lus accomplshments The ideal
of an ornamental education wmn the old sense 18
arstocratic 1t pr&upposg a class with plenty of
money and no need to work Fine gentlemen and
fine ladies are charming to contemplate 1n history
therr memowrs and ther country houses give us a
certain hind of pleasure which we no longer provide
for our postenty But thewr excellences even when
real were by no means supreme and they were an
incredibly expensive product Hogarths Gin Lane
gives a vivid 1dea of the price that was pad for !hem
No one d: would ad an or
education 1n this narrow sense

But that 18 not the real 1ssue  The real 1ssue 18
should we 1n education amm at filling the mind with
Lnowledge which has direct practical utity or should
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we try to gne our pupils mental possessions which
are good on thar own account 7 Tt 1s useful to koow
that there are twehe inches i a foor and three feet
m 2 yard byt this hnowledge has no intnasic value
to those who Ine where the metnic system 13 1n use
W 1s utterly worthless  To appreciate Hamlet on the
other hand will not be much use 1n practeal hfe
except in those rare cases where 3 man 18 called upon
to it tus uncle  but 1t gmves 2 man 2 mental pos
sesmon which he would be sorry to be wathout and
makes him in some sense 2 more exaelient human
beng It 1s this latter sort of knowledge that 1
prefesred by the man who 4rpues that utbity 1 not
the sole aun of education

There appear ta be three different substantzal 1ssues
wrapped up 15 the debate between adiocates of a
utlstanan education and their opponents  There 18
first o form of the debate between anstocrats and
democrats the former holding that the prnieged
class. should be taught to employ is lesure 1 ways
that are agreeable to nselfl whle the subordinate class
should be taught to employ 1ts fabour 1n ways that
are vseful to others The oppositton of the demo-
crats 1o this view tends to be somewhat confused
they dishke the teaching of what 13 useless to the
anstocrat and at the same fime argue that the
wage tarner s education should not be confined to
what ts useful  Thus we find 2 demoenatic opposstion
to the old fashoned classical education wn the public
schosls combmed with a democraue demand that
working men should hwve opportunities for learning
Latin and Greek  This atutude even though ut
may umply some lack of theoretical clanty 13 on the
whole nght in practice  The democrat does not
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wish to divide the community mto two sections
one useful and one ornamental he will therefore
give more merely useful knowledge to the hitherto
merely ornamental classes and more merely de
Lghtful knowledge to the hitherto merely useful
classes  But democracy per se does not deade
the proportions 1n which these ingredients should
be muxed

The second issue ts between men who aim only
at materral goods and men who care for mental
delights Most modern well to do Englisamen and
Amencans if they were transported by magie into
the 2ge of Elizabeth would wish themselves back
i the modern world The socety of Shakespeare
and Raleigh and Sir Phulip Sydney the exqusite
music the beauty of the architecture would not
console them for the absence of bath rooms tea and
coffec  motor cars and other matenal comforts of
which that age was ignorant Such men except in
so far as they are influenced by conservative tradition
tend to think that the mam purpose of education 1s
to increase the number and vanety of commodities
produced They may imnclude medicine and hygiene
but they will not feel any enthusiasm for hterature
or art or plulosophy Undoubtedly such men have
provided a great part of the dnving force for the
attack upon the classical curniculum established at
the Renasssance

T do not think 1t would be fair to meet this atutude
by the mere assertton that mental goods are of mare
value than such as are purely physical 1 beleve
thus assertion to be true but not the whole truth
For while physical goods have no very high value
physical evils may be so bad as to outweigh a
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deal of mental evcellence Starvaton and duease
and the ever present fear of them have osershadawed
the fuses of the great majonty of mandind mnce fore
sight first became possible  Most birds die of starva
uop but they are happy when food 1s abundant
because they do not think about the future  Peasants
wha hae sunined @ famme will be perpetuatly
hauntted by memary and apprehension N
Men are willing to tos! long hours for 2 pittance
rather than die whale animals prefer to snatch pleasure
when w13 avadfable even 1f death ss the penalty It
has thus come about thay most men have put up
with a lfe almost wholly devord of plessure because
on apy other terms fife would be bnef TFor the
first tume an hustory 1t 1s now posstble owing to the
mdustral revolution and 1t by products to create a
world where cverybody shall hase a reasomable chance
of happiaess  Physteal evit can of we choose be
reduced to very small proporuons It would be
posstble by organization and science to feed and
house the whole population of the world not
luxurtously but sufficiently to prevent great suffering
It would be posuble to combat disease and to make
chronse 1if health very rare It would be posmble
1o prevent the increase of population from eutrunmng
smprovements 1n the food supply The great terrors
which have darkened the sub conscrous mund of the
rawe bringung cruelty oppression snd war i thar
train could be so much dimanished as to be no longer
smportant Al this s of such immessurable value
to human hie that we dare not oppose the sort of
cducanon which sl tend to bring 1t sbout  Yn such
an education apphed science wall have to be the
chief wgredient  Wathout physies and physiology
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and psychology we cannot build the new world We
can build 1t without Latin and Greek without Dante
and Shakespeare without Bach and Mozart That
13 the great argument 1n favour of a utlitartan educa
tion I have stated it strongly because I feel 1t
strongly Nevertheless there 1s another side to the
question  What will be the good of the conquest of
lessure and health if no one remembers how to use
them? The war agamnst physical enl lLke every
other war must not be conducted with such fury as
to render men incapable of the arts of peace  What
the world possesses of ulumate good must not be
allowed to perish in the struggle against evil

This brings me to the thurd issue 1nvolved 1n our
controversy Is 1t true that only useless knowledge
18 ntrinsically valuable 2 Is 1t true that any mtnn
sically valuable knowledge 15 useless ?  For my part
1 spent 1n youth a considerable proportion of my
time upon Latin and Greek which I now consider
to have been almost completely wasted Classical
Lnowledge afforded me no help whatever 1 any of
the problems with which I was concerned m later
hfe Like gg per cent of those who are taught the
classics I never acqured sufficient proficiency to
read them or pleasure I leamned such thingy as
the gemitive of supellex  whuch I have never been
able to forget This knowledge has no more intrinste
value than the knowledge that there are three feet
to a yard and its utibty to me has been stnctly
confined to affording me the present ilustration
On the other hand what I learned of mathematics
and science has been not only of ummense utihiry
but also of great intrinsic value as affording subjects
of contemplation and reflection and touch stones of
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truth 0 a decanful world Tha s of course
part » personal whiosynerasy  but I am sure that a
capecty to profit by the classics i3 3 stll rarer
sdsosynerasy among modern men  France and Ger
many also have saluable hteratures thesr languages
are casly learnt and are useful i many practical
ways  The casc for French and German es apuinst
Latin and Greck 1s therefore overwhelming  Wath
out beltthing the importance of the tort of knowledge
which has no smmediate pracucal vty 1 thuak we
may furly demand that except m the education of
specialists  such knowledge shall be guen m ways
that do not demand an immense expendsture of ume
and energy on technical apy such 23 g

The sum of buman knowledge and the complesaty of
human problems are perpetually increasing  therefore
every generation rust overhisul its educational methods
if ume s to be found for what 1s new Ve must
preserve the balance by means of compromuses  The
I m ed must remun but
they must be sufficeently simphfied to leave room for
the other elements without whick the new world
rendered possible by science can never be ereated

I do not wish to sugpest that the humanstie

1 m ed are less wmp than the
utiitanan elements To know something of great
Interaturs something of world hustory something of
music and punung and architecture 19 essental of
the hfe of imagination ss te be fully developed  And
1t 18 only through mmagwation that men become aware
of what the world mught be without 1t progress
would become mechanical and trvial  But scienes
also can stimulate the smogination  When I was 3
boy astronomy and geology did more for me in this
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respect than the literatures of England France and
Germany many of whose masterpieces I read under
compulsion without the faintest interest This 13 a
personal matter one boy ar girl wall denve stimulus
from one source another from another What I
suggest 1s that where a difficult technique 13 1ndis
pensable to the masterning of a subject 1t 18 better
except m trammng specialists that the subject should
be useful In the time of the Renaissance there was
Iittle great hterature 1n modern languages now there
18 a great deal Much of the value of the Greek
tradition can be conveyed to people who do not know
Greek and as for the Latin traditton its value 13
not really very great I should therefore where
boys and gu’ls without spemal aptitudes are concerned
supply the L of ed m ways
not wmvolving a great apparatus of learmng  the
dufficult part of education 1n the later years I should
as 2 rule confine to mathematics and science But
1 should make exceptions wherever a strong bent or
spectal ability pointed 1n other directtons  Cast 1ron
rules are above all things to be avorded

So far we have been considenng what sort of
knowledge should be imparted I come now to a
different set of problems concerned partly with
methods of teaching partly with moral education and
the trmning of character Here we are no longer
concerned with politics but with psychology and
ethics  Psychology was until fauly lately a merely
academic study with very Lttle application to practical
affurs This 13 all changed now We have for
instance industrial psychology clinieal psychology
educational psychology all of the greatest practical
unportance Ve may hope and expect that the
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wiliease of psychology upon cur nsttutions wilt
rapadly sncrease mn the near future  In education at
sny rate us effect hos already been grest and
beneficent
Let us sshe fisst the guestion of  disciphne

The old wdea of disophne was smple A chld or
boy was ordered to do eomething he dishked or
abstan from something he hked When, he dis
obeyed he suffered physscal chastsement or n
extreme ca.s sohtary confinement on bread and
water Read for example the chapter i The Farr
chald Famsly sbout how httle Henry was taught Lana
1ie was gold that he could never hope to become 2
dlergyman unless he Jearned that Janguage bot m
spute of this argument the htde boy dd not apply
tumself to fus book 28 earnestly as fus father desred
So fic was shit up 1n an atue given only bread and
water snd forhidden to spesk to hus asters wha
were told that he was m disgrace and they must have
nothing to do with im  Nevertheless one of them
brought Jum some food  The footman told on her
and she got 10t trouble foo  After 8 certun penod
m prison the boy ne are told began to fore Latin
and worked assiduousty ever after  Contrast with
this “Tehehov g story about hus uncle who tnied
teach & fatten 1o eatch mmuce  He brought a mouse
mto the voum where the latten was but the kutten s
hunung mstinet was not yet developed and n pad
0o attention to the mouse  So be beat 1 The next
Cay the same process was repeated and the newt and
the next At Jast the Professor became persuaded
that 1t was a stupid latten aned quite unteachable
In later bfe though otherwise normal st cowld
never ece 3 mouse without wweating i terror and
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runmng away Like the litten  Tchehov con
cludes I had the honour of being taught Latin by
my uncle  These two stones illustrate the old
discipline and the modern revolt against 1t

Bu the modern educatiomst does not simply
eschew discapline  he secures 1t by new methods
On this subject those who have not studied the new
methods are apt to have mustaken ideas I had
always d that Mad Mo 1 dis
pensed with disaplne and I had wondered how she
managed a roomful of chuldren  On reading her own
account of her methods I found that disciphine sull
held an important place and that there was no attempt
to dispense with 1t On sending my httle boy of
three to spend hus marnings 1n a Montesson school
I found that he quickly became a more disciphned
human being and that he cheerfully acquesced mn
the rules of the school But he had no feeling
whatever of external compulsion the rules were like
the rules of a game and were obeyed as a means of
enjoyment The old 1dea was that children could
not possibly wash to learn and could only be com
pelled to learn by terror It has been found that
this was entirely due to Jack of shill in pedagogy
By dividing what has to be learnt—for instance
reading and wnting—into suitable stages, every
stage can be made agreeable to the averege child
And when children are doing what they like
there 1s of course no reason for external diset
pline A few simple rules—no cluld must interfere
with another child no chuld must have more than one
sort of apparatus at a time—are easily apprehended
and felt to be teasonable so that there 1s no difficulty
m getting them observed The child thus acquires
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self disaphine which consists partly of good habits
partly of the reall 1n concrete that 1t
18 sometimes worth while to resist an ampulse for the
sake of some ulumate gaun  Everybédy has always
known that 1t 1s easy to obtain this self discipline 1n
games but no one had supposed that the acquisition
of knowledge could be made sufficiently interesting to
bring the same motives 1nto operation  We now know
that this 1s possible and 1t will come to be done not
only tn the education of infants but at all stages I
do not pretend that it 18 casy The pedagogcal
discoveries nvolved have required gemus but the
tezchers who are to apply them do not require genius
They require only the nght sort of tramming together
with a degree of sympathy and patience which 1s by
no means unusual  The fundamental 1dea 13 simple
that the mght discipline consists not 1n external
compulsion but in habits of mind whuch lead spontane
ously to desirable rather than undesirable activities
What 1s astomshing 1s the great success in finding

hnucal hods of embodying this ides 1n educa
tion  For this Madame Montesson deserves the
hughest praise

The change 1n educational methods has been very
much influenced by the decay of the belief 1n onginal
sin The traditional view now nearly extinct was
that we are all born Children of Wrath™ with a nature
full of wickedness before there can be any good 1n
us we have to become Children of Grace a process
much accelerated by frequent castigation Most
moderns can hardly behieve how much this theory
influenced the education of our fathers and grand
fathers  Two quotations from the lifc of Dr Arnold
by Dean Stanley will show that they are mustaken
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Dean Stanley was Dr Arnold s favounte pupil the
good boy Arthur in Tom Browns School Days He
was a cousin of the present wnter who was shown
over Westminster Abbey by lim as a boy Dr
Arnold was the great reformer of our pubhc schools
which are viewed as one of the glonies of England and
are still conducted largely according to hus principles
In discussing Dr Arnold therefore we are dealing
not with something belonging to the remote past
but with something which to this day 1s efficacious
m Iding upper class English Dr Arnold
dimimished flogging retaining it only for the younger
boys and confining 1t so his brographer tells us to

moral offences such as lying drinking and habitual
1dleness But when a liberal journal suggested that
flogging was a degrading pumishment which ought to
be abolished al her he was o 1nd

He replied 1n print

1 know well of what feeling thus 18 the expression 1t
or pinates 1n that proud notion of persenal sndependence
which 13 nerther reasonable nor Chn tian but es ennally
barbanian It visited Burope with all the curses of the age of
chivalry and 1s threatening us now with those of Jacobtnism

At an age when 1t 13 almost impossible to find a true
manly sense of the degradaton of guilt or faults where 13
the wisdom of encourag ng a fantastic sense of the degrada
tion of personal correction? What can be more false or
more adverse to the simplictity sobriety and humbleness of
mnd which are the best ornament of youth and the best
pronuse of 2 noble manhood ?

The pupils of fus disciples not unnaturally believe
in flogging natives of India when they are deficent
in  humbleness of mind

There 1s another passage already quoted in part
by Mr Strachey in Emment Victorians but so apt that
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I cannor forbear to quote 1t agun  Dr Arnold was
away on a holidwy enjoying the brauties of the Lake
of Como The form his enjoyment toob 1 recorded
1 a letter to hus wife as follows

It 13 almost ay ful to Jook at the overwhelmung beauty
around me end then thunk of moral evil  1x seems x of
heaven and hell nstead of being scparated by 8 great gulf
from one another were absolutely on cach other » confines
and indeed not far from every one of us  Might the sense
of moral evil be as strong tn me as my delight 1 external
beauty for in & deep sense of moral evil more perhaps than
1n anything else ebides a saving knowledge of God) It
not 86 much to admmure moral good  that we may do_snd yet
not be oursel es conformed to it but 1f we really do sbhor
that which 13 evil not the persons 1n whom ewil resides but
the evil which dwelleth in them and much more mam
festly and certanly to our own knowledge n our own
hearts—ths 13 to have the feeling of God and of Chnst
and to have our Spirit 1 sympathy with the Spinit of God
Alas! how easy to see this and say 1t——how hard to do 1t and
to fectat! Who s sufficient for these thins } Noope but
he who feels and really laments his own insufficiency  God
bless you my dearest wife and our beloved chuldren now
and evermore through Chnst Jesus

It 15 pathetic to see tlus naturally kindly gentleman
lashing himself into a mood of sadism 1n which he
can flog httle boys without compuncton and all
under the 1mp that he 1s confc g to the
religion of Love It 19 pathetic when we constder the
deluded 1ndividual  but 1t 1s tragic when we think
of the generations of cruelty that he put into the
world by creaung an atmosphere of abhorrence of

moral evil  which 1t wull be remembered includes
habstual sdleness 1n chuldren I shudder when I
think of the wars the tortures the oppressions of
which upright men have been guilty under the
smpression that they were nghtcously castigating
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moralevil  Meraifully educators no longer regard
httle children as hmbs of Satan There 1s still too
much of this view 1n dealings with adults particularly
1n the pumshment of cnme  but in the nursery and
the school 1t has almost disappeared

There 1s an opposite error to Dr Arnolds far
less permicious but still scientfically an error and
that 1s the behef that children are naturally virtuous
and are only corrupted by the spectacle of their elders
vices This view s traditonally associated with
Rousseau perhaps he held 1t in the abstract but when
one reads Emile one finds that the pupil stood 1n need
of much moral truning before he became the paragon
that the system was designed to produce ‘The fact
18 that children are not naturally either good or

bad  They are born with only eflexes and a few
mnstincts  out of these by the action of the environ
ment habits are produced which may be either
healthy or morbid  Which they are to be depends
chiefly upon the wisdom of mothers or nurses the
child s nature being at first almost mcredibly malle
able In the immense majonity of children there 13
the raw material of 2 good atizen and also the raw
matenal of a cnminal  Scientfic psychology shows
that flogging on week days and sermons on Sundays
do not constitute the 1deal techmque for the production
of mirtue  But 1t 13 not to be inferred that there 15 no
technique for this purpose It 13 difficult to resist
Samuel Butlera view that the educators of former
times took a pleasure in tortuning children  otherwise
1t 15 hard to see how they can have persisted so long
1n inflicting useless misery It ss not difficult to make
a healthy chuld happy and most children will be
healthy 1f their munds and bodies are properly tended

a2
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crime could i most cases be prevented from
developing by suitable education  And what apphes
to society applies also to the mdividual  Children
especially wish to be liked by their elders and therr
companions  they have as a rule impulses which
can be developed 1n good or bad directions according
to the situattons m which they find themselves
Moreover they are at an age at which the formation
of new habits 18 still easy and good habits can make
a great part of virtue almost automatic  On the other
hand the older type of virtue which left bad desires
rampant and merely used will power to check thewr
mamfestations has been found to afford a far from
f: y method of Iling bad conduct The
bad desires like a river which has been dammed
find some other outlet which has escaped the watchful
eye of the will  The man who 1n youth would have
liked to murder his father finds satisfaction later on
1 flogging s son under the impression that he 13
chastistng  moral el  Theories which justify
cruelty almost always have their source 1n some desire
diverted by the will from 1ts natural channel driven
underground and at last emerging unrecognized as
hatred of sin or something equally respectable  The
control of bad desires by the will therefore though
necessary on 15 1nadeq as a tech
of virtue
These considerations bring us to the province of
psycho analysis  There 15 much in the detal of
psycho analysis which I find fantastic and not sup
ported by adequate evidence  But the general method
appears to me very mportant and essential to the
creation of nght methods of moral trmmng  The
importance which many psycho analysts attach te
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early nfancy appears to me exaggerated  they some
tumes talk as 1f character were srrevocably fixed by the
ume a child 19 three years old  This I am aure 1s
not the case  Dut the fault 1s a fault on the nght side
Infant psychology was neglected sn the past indeed
the intellectuahist methods 1n vogue made 1t almost
unposstble  Tahe guch a matter as slecp All
mothers wish ther children to sleep because 1t 18
both healthy and comenient when they do  They
had developed a certma techmque  rochung the cradle
and singing lullabes It was left for males who
nvestigated the matter lly to discover that
this techmque 18 1deally wrong for though 1t 1s lihely
to succeed on any given day 1t creates bad habns
Every cluld loves to be made 2 fuss of because s
sense of self importance 13 gratified  If 1t finds that
by not sleeping 1t secures attention 1t will soon learn
to adopt this method  The result 12 equally damaging
to health and character  ‘The great thing here 1s the
formation of habit  the association of the cot with
sleep If this has been adequately pro
duced the chiid will not lie awake unless 1t 1s i or
mpamn  Butthe production of the association requires
a certain amount of discipline 1t 1s not to be acheved
by mere ndulgence since that causes pleasucable
assocrations wath fying awake  Similar considerations
apply to the formation of other good and bad habits
This whole study 15 still 1 1ts sfancy but ats impor
tance 1s already very great and almost sure to become
greater It 1s clenr that educatian of character must
begin at birth and requires 2 reversal of much of the
practice of nurses and sgnorant mothers It 1s also
clear that defimte mstruction can begin earher than
was formerly thought because 1t can be made pleasan?
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and no stramn upon the infants powers of attention
In both these respects educational theory has been
radically transformed 1n recent years with beneficent
effects which are likely to become more and more
evident as the vears go by  Accordinglv T shall
begin 1n what follows with a fairly detailed considera
tion of the tramming of character 1n infancy before
discus ing the mnstruction to be given i later years



CHAPTER 11
THC AIMS OF LDUCATION

Berore considenng how to educate 1t 13 well to be
clear as 1o the sort of result which wc wish to achieve
Dr Arnold wanted humbleness of mind 2 quality
nat p d by A e s 1 man
Nietzsche s wdeal 13 mot that of Chrstanty No
more 18 hants  for while Chnst enjouns love Rant
teaches that no action of which love 1s the motive can
be truly wirtuous  And even people who agree a3 ta
the ingredients of a good character may differ as 10
their relative importance  One man will emphasize
courage another learming another kindiiness and
another rectitude  One man lke the clder Brutus
will put duty to the State above family affection
another like Confucius will put famly affection first
All these divergences will produce differences as to
education Ve must have some conception of the
fund of person we wish to produce before we can have
any defiate opimion as to the educauon which we
consider best

Of course an educator may be foolish n the sense
that he produces results other than thoee at which be
was uming  Unah Heep was the outcome of lessons
i humility at a Chanty School which had had an
effect quite different from what was intended  But
m the mam the ablest educators have been fauly




THE AIMS OF EDUCATION 39

successful ~ Take as examples the Chinese hteratr
the modern Japanese the Jesuits Dr Arnold and the
men who direct the pohcy of the American public
schools  All these n their various ways have been
hughly successful  The results aimed at in the different
cases were utterly different but in the mam the results
were achieved It may be worth while to spend a
few moments on these different systems before
attempting to decide what we should ourselves
regard as the aims which education should have
m view

Traditional Chinese education was 1n some respects
very simular to that of Athens inits best days  Athenian
boys were made to learn Homer by heart from begin
ning to end Chinese boys were made to learn the
Confucian classics with simlar thoroughness  Athe
nuans were taught a kind of reverence for the gods
which consisted in outward observances and placed
no barrter 1n the Wway of free intellectual speculation
Sumularly the Chinese were taught certain nites con
nected with ancestor worship but were by no means
obliged to have the beliefs which the mtes would
seem to mnply  An easy and elegant sceptiasm was
the attitude expected of an ed d adult h
mght be discussed but 1t was a tnfle vulgar to reach
very positnve conclusions  Opinions should be such
as could be discussed pleasantly at dinner not such
as men would fight for  Carlyle calls Plato 2 lordly
Athenian gentleman very much at lus ease 1n Zion
This charactensic of bewng  at hus ease 1n Zion
1s also found 1n Chinese sages and 1s as a rule absent
from the sages produced by Christian cnvihizatsons
except when hke Goethe they have deeply imbibed
the spint of Hellemsm The Athenans and the
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Chinese alike wished to enjoy hife and had a concep
uon of enjoyment which was refined by an exquisite
sense of beauty

There were however great differences between the
o avilizations owing to the fact that broadly
spealang the Greeks were energetic and the Chinese
were lazy  The Grecks devoted their energies to art
and science and mutual extermination 1n all of which
they achieved unprecedented success  Polties and
patniotism afforded practical outlets for Greek encrgy
when a poliician was ousted he Ied a band of exles
to attack lus native aity  When a Chinese officsal
was disgraced he retired 1o the tuils and wrote poems
on the pleasures of country hfe  Accordingly the
Greek cvilization destroyed stself but the Chinese
avilization could only be destroyed from wathout
These differences however seem not wholly attnbu
table to education since Confucianssm in Japan never
produced the indolent cultured scepticsm which
characterized the Clunese hteratt except in the
hyoto nobihty who formed a kind of Faubourg
Samt German

Cluinese educaton produced stabibty and art
it faled to produce progress or science  Perhaps
this may be taken as what 13 to be expected of scepts
asm  Passionate beliefs produce either progress or
disaster not stability Science even when 1t attachs
traditional beliefs has behefs of 1ts own and can
scarcely flourish in an atmosphere of literary scepticism
In a pugnacious world which has been umified by
modern mventions  energy 13 needed for national
self preservation  And without science democracy
1s impossible  the Clunese aivilization was confined
to the small percentage of educated men and the
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Greek civilization was based on slavery  For these
reasons  the traditional educatron of China 13 not
sutted to the modern world and has been abandoned
by the Chnese tt 1 d
century gentlemen who in some respects resembled
Chunese literat1 have become mpaossible for the same
reasons

Modern Japan affords the clearest illustration of
a tendency which 13 promnent among all the Great
Powers—the tendency to make national greatness the
supreme purpose of education  ‘The aim of Japanese
education s to produce citizens who shall be devoted
to the State through the traimung of their passions
and useful to 1t through the knowledge they have
acquired I cannot sufficiently prase the shill with
which this double purpose has been pursued  Ever
since the advent of Commodore Perrys squadron
the Japanese have been 1n 2 situation m which self
Ppreservation was very difficult  their success affords
a yustification of thetr methods unless we are to hold
that self preservation itself may be culpable But
only a desperate situation could have justified ther
educational methods which would have been culpable
1 any pation not 1 immunent penl  The Shito
rebgion  which must not be called 1 question even
by unnersity professors nvolves history which 1s
Just a8 dubxous «3 Geneus  the Dayton tnal pales 1ato

bes:de the theolagical tyranny 1n Japan

There s an equal ethical tyranny  natonalism
filal prety Mikado-worship etc must not be called
m question and therefore many kinds of progress
are scarcely possible  The great danger of a cast jron
system of this sort 1s that 1t may provoke revolution
238 the sole method of progress This danger 13 real
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Modern Japan affords the clearest illustration of
a tendency which 13 promiment among all the Great
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which this double purpose has been pursued  Ever
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preservation was very difficult  their success affords
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m any naton not in immunent pen! The Shnto
religron  which must not be called 1n question even
by unwersity professors involves hustory which 18
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wd srtwous rulers  The rulers are dpven soto
brutalty snd brutabyy furtler encourages sevolt
The complexty of the modern world ncreaswngly
sequres wntelbgence snd Dt Amold  saenficed
intefligence to virtee  The baule of Waterloo
may have been won on the plajing fields of Eton
but he Baush Empwe s bang lost there  The
modern world needs a different type with more
magnatne sympathy  mare mtellectual supplentss
fess behef i bull dog courage and more behel 1n
techmcal knowledge The admumstrator of the future
st be the servant of frec ciuizens not the benevolent
ruler of admunng subjects  The anstocrauc tradition
embedded i Onush hgher educanon 15 s bane
Perhnps this tradttion can be ehwminated gradually
pethaps the older educational imsttutions will be
found pable of sdapting th hes  As fo that
1 do not venture an opmion
The Amencan public schools achueve successfully
a task never before attempted on a large scale  the
task of g a b ot 3 o
mankind mto a homogeneous nation  This 18 done
so ably and 1s on the whole such a beneficent work
that en the balance great prase 1s due to those who
accomphsh it But Amenca hhe Japan 1s phced 1m
a peculiar situation and what the special arcumstances
ustify 18 not necessanly an sdeal to be followed avery
where and always  Amenca has had certan sdvan
tages and certan difficulties  4mong the advantages
were  a higher standard of wealth  freedom from the
danger of defeat tn war  comparatve zbsence of
crampng traditions nhensied from the Middle Ages
Immugrants found 10 Amenica a generally diffused
of ¢ y and an ad d stage of
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industnal techmique  ‘These I think are the two cluef
reasons why almost all of them came to admure Arnerica
more than therr pative countries  But actual unm
grants asa rule retamn a dual patriotism 1 European
struggles they continue to take pa sionately the side
of the nation to which they ongmnally belonged  Their
children on the contrary lose all loyalty to the country
from which therr parents have come and become
merely and simply Americans  The attitude of the
parents 1s attnbutable to the general ments of Amenca
that of the children is very largely determined by their
school education It 13 only the contnbution of the
school that concerns us

In so far as the school can rely upon the genume
ments of America there 15 no need to associate the
teaching of Amenican patriotism with the inculcation
of false standards  But where the old world 18 superior
to the new 1t becomes necessary to nstil a contempt
for genume excellences The mtellectual level in
Western Europe and the artistic level in Eastern Europe
are on the whole higher than in America Through
out Western Europe except i Spamn and Portugal
there 1s less theological superstition than 1n Amenca
In almost all European countries the mdividual 18
less subject to herd domunation than wn Amenca
Ius 1nner freedom 13 great r even where his political
freedomisless Inthese respects the Amerncan public
schoofs do harm  ‘The harm 15 essential to the teaching
of an exclustive Amencan patriotism  The harm as
with the Japanese and the Jesuits comes from regarding
the puprls as means to an end not as ends i them
selves  The teacher should love his cluldren better
than his State or lus Church otherwsse he 1s not an
tdeal teacher
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When 1 sy that pupts should be regarded s ends
ot a8 mewns I may be met by the retort that after
Wl evenybedy ts more important 33 a means than as
am end  Vihat 2 man 13 as an end penshies when he
dies what he produces as a means conunues to the
end of ume Ve cannot deny this but we can dey
the consequences deduced from st A mana aumper
tapce es 2 mesns may be for good or for ewl
the remote effects of human actions are so ungentaa
that 3 wise man will tend to dismuss them from his
calewlations  Broadly spealuing  good men five
good effects and bad men bad effects Thus of course
13 not an mvanable faw of nature A bad tan may
murder 3 tyrant  because he has commtted crimes
which the tyrant iatends o punish  the effects of hus
act may be good though he and tus act sre bad
Nevertheless a3 a broad general nule 3 commumty
of men and women who are minnsically, escellent
will have better effects than one composed of people
who are gnorant and malevolent  Apart from such
considerations  clnldren and young people fesl in
stnctively the difference between those who genuinely
wish them well and those who regard them merely av
rav matenial for some scheme  Nesther chiaracter nor
ntelhigence will develop 2s well or as freely where
the teacher 12 deficent 1 Jose  and love of this kind
conmsts essentally an feelng the chuld a5 an end
Ve afl have this feeling zbout ourselves we desire
good things for cumselves without first demandig 2
preof that some great purpose will be furthered by
our obtang them  Every ordimanly effectionate
parent feels the same sort of thing about hus or her
cluldren  Parents want their chyldren 1o grow to be
strong and healthy to do well at schoal and so en
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Just the same way 1n which they want things for them
selves  no effort of self demal and no abstract prn
aiple of Justice 13 nvolved 1n tahing trouble about such
matters  Thus parental mstinet 13 not always strictly
confined to one s own children  In 1ts diffused form
1t must ewst 1n anyone who 1s to be 2 good teacher of
Lttle boys and guls As the pupils grow older 1t
grows less mmportant  But only those who possess 1t
can be trusted to draw up schemes of education  Those
who regard 1t 2s one of the purposes of male education
to produce men willing to kil and be lalled for frivo
lous reasons are clearly deficient 1n diffused parental
feeling  yet they control education 1n all cwilized
countries except Denmark and China

But 1t 1s not enough that the educator should love
the young 1t 13 necessary also that he should have
a night conception of human excellence Cats teach
therr kittens to catch muce and play with them  mili
tansts do hikewise with the human young ‘The cat
loves the katten but not the mouse the militanst
may love hus own son but not the sons of hus country s
enemzes  Even those who love all mankind may
err through a wrong conceptron of the good hfe I
shall try therefore before going any further to give
an idea of what I consider excellent in men and
women quite without regard to practicality or to the
educational methods by which 1t mught be brought
mto being  Such a picture will help us afterwards
when we come to consider the detals of education
we shall know the direction 1n which we wish to
move

We must first make a distinction  some qualities
are destrable m a certamn prop of mankind others
are desirable unnversally We want artists but we
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also want men of science  Vee want great admunistse
tars but we also want ploughmen and mallers
‘bakers  The qualiies which produce 2 man of grext
emmence 17 30me of directon are often such as smght
be undesrable of they were uanersal - Sheltey describes
the day 8 wark of & poet as follows
He witl watch from dawn to gloom
The 1k reflected qun Wure
The vellow bees 1n the svy bloom
Nor heed nor see what thin~s they be
These habuts are praseworthy sn a poet but not—
shall we say—n a2 postman We cannot therefore
frame our education with a view fo gnang every one
the remperament of 2 poet  But some charactersuts
are ynernally demrable and it 1s these alone that I
ehall consider at ths stage
T make no distinction whatever between male and
female eveellence A certan amount of gecupational
trammg 18 desirable for a soman who 1 to have the
case of babtes but that enly amolies the same sort of
difference 23 there 1s between a farmer and a muller
It 1 10 no degree fundamental and does not demand
cons;deration at our present level
1 will take four charactenstics which seem to me
yountly to form the basys of an sdéat character  vatalsty
courage scositweness and nteligence I do not
suggest that this list 1s complete but I think 1t carnes
usg a gaod way Moreaver I fitmly believe that by
proper physical emotionsl and ntellectuslt care of the
young these gualities could all be made very common
1 ghall consider each i turn
Vatahity 1s zather a physiologcal than a mental char
actenstic 3t s presumably alivays present where there
w perfect heafth but st wends to ebb with advanung
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several forms and alt of thera are complex  Absence
of fear 1s onc thang and the power of controthng feat
18 another  And sbsence of fear 1% turn 18 ope ting
when the foar 13 rational another when tt 13 rerationat
Absence of wratonal fear 1s dlearly good 8o 18 the
power of controlling fear  But absence of rationaf
fear 13 & matter 25 fo which debate 18 possible  IHow
ever 1 shall postpone this question uatil T hase said
something about the othes forms of courave

Irratsonal fear plays an extraocdinanly large part
1n the wsnnctne emational hie of most people  In
1ts pathological forms ay persecution mama ansiety
caraplex or what not 1t ss trested by ahemsts  Bur
1in mulder forms it 15 common among those who are
constdered gane It may be a general feeling that
there are dangers 2bout more correctly termed

anuety  or 2 speaific dread of thungs that are not
dangerous such as mice or spiders* It used to be
supposed that muony fears were wstinetne but ths
13 now questioned by most mvestigators  There are
apparently a few instinctwe fears—for wnstance of
loud noises—but the great majorsty anse either from
expenience or from suggestion  Fear of the dark
for example scema to be enurely due to suggestion
Vertebrates there 1s reason to thnk do not usually
feel tnsunctive fear of thar natueal enercs but cateh
this emotion from thesr elders  When human bengs
bmng them up by hand many fears usual among the
species are found to be absent  But fear 15 exceedingly
snfectious children cateh 2t from therr clders even
when thes elders are not aware of having shown st
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Timidity 1n mothers or nurses ss very quickly irmitated
by chuldren through suggestion  Hitherto men have
thought 1t attractive 1n women to be full of trrational
terrors because 1t gave men a chance to seem protective
without incurning any real danger  But the sons of
these men have acquired the terrors from ther mothers
and have had to be afterwards traned to regan a
courage which they need never have lost if thewr
fathers had not demred to despise their mothers
The harm that has been done by the subjection of
women 13 1ncaleulable this matter of fear affords
only one ncidental illustration

1 am not at the moment discussing the methods
by which fear and anxiety may be mimmized that
s a matter which I shall consider later  There 1s
however one question which anses at this stage
namely can we be content to deal with fear by means
of repression or must we find some more radical
ctute ! Traditionally aristocracies have been tramned
not to show fear while subject nations classes and
sexes have been encouraged to remamn cowardly
The test of courage has been crudely behaviounstic
a man must not run away m battle he must be
proficzent 1 manly sports he must retan self
command 1n fires slupwrechs earthquakes etc
He must not merely do the nght thing but he must
avoud turning pale or trembling or gasping for breath
or gving any other easily observed sign of fear  All
this T regard as of great importance I should wish
to see courage cultivated 1n all nations 1n 21l classes
and 1n both sexes But when the method adopted
18 repressive 1t entails the evils usually associated wath
that ‘practice  Shame and disgrace have always been
potent weapons m producng the appearance of
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several forms and all of them are complex  Absence
of fear 18 one thing and the power of controlling fear
1s another  And absence of fear in turn 1s onc thing
when the fear 13 rational another when 1t 1s irrational
Absence of irrational fear 15 clearly good  so 1s the
power of controlling feac  But absence of rational
fear 18 a matter 23 to which debate 1s possible  How
ever I shall postpone this question untit T have sad
something about the other forms of courage

Irrational fear plays an extraordinanly large part
m the nstinctive emotional hife of most people  In
1ts pathological forms as persecution mama anxiety
complex or what not 1t 13 treated by alienists  Dut
m milder forms 1t 18 common among those who are
constdered sane It may be a general feeling that
there are dangers about more correctly termed

anxiety  or a specific dread of things that are not
dangerous such as muce or spiders It used to be
supposed that many fears were instinctive but this
18 NOW q d by most There are
apparently a few instinctive fears—for instance of
toud noises—but the great majonty anse either from
experience or from suggesion  Fear of the darh
for example seems to be enurely due to suggestion
Vertebrates there 13 reason to thnk do not usually
feel imstinctyve fear of their matural enemues but catch
this emotion from their elders  When human beings
bring them up by hand many fears usual among the
species are found to be absent  But fear 13 exceedingly
snfectious  chuldren catch it from thewr elders even
when thewr elders are not aware of having shown 1t
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Timdity 1 mothers or nurses 1s very quickly smutated
by children through suggestion  Hitherto men have
thought 1t attractive 1n women to be full of trrational
terrors because 1t gave men a chance to seem protective
without incurning any real danger  But the sons of
these men have acqured the terrors from therr mothers
and have had to be afterwards trained to regan =
courage which they need never have lost if ther
fathers had not desired to despise their mothers
The harm that has been done by the subjection of
women 15 incalculable  thus matter of fear affords
only one incidental 1llustration

1 am not at the moment discussing the methods
by which fear and anxiety may be mmmmized that
15 a matter which I shall consider later  [here 15
however one question which anses at this stage
namely can we be content to deal with fear by means
of represson or must we find some more radical
cure ?  Traditionally anstocracies have been tramned
not to show fear while subject nations classes and
sexes have been encouraged to remamn cowardly
The test of courage has been crudely behaviounstic
2 man must not run away i battle he must be
profictent ;1 manly sports he must retan self
command in fires shipwrecks earthquakes etc
He must not merely do the nght thung but he must
avord turming pale or trembling or gasping for breath
or giving any other easily observed sign of fear  All
this 1 regard 2s of great importance I should wish
to see courage cultivated 1n all nations 1 all classes
and 1 both sexes But when the method adopted
15 repressnve 1t entalls the evils usually assoctated l‘:’“h
that practice  Shame and disgrace have always been
potent weapons 1n producing the appearance of
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courage  but i fact they merely causc a confhet of
terrars 1 which 1t 18 hoped that the dread of pubhe
condemnation will be the stronger  Always speak
the truth except when something fnghtens you w3t
2 maxim 1aught to me 1 clildhcod 1 cannot adrut
the exception  Tear should be overcome not only
1 action but sh fechng  and not only tn consqious
feehng but 1n the unconscious as well  The purely
external victory over fear wlich sausfies the arsto-
cranc code feaves the impulse operatn e underground
and produccs ewit twisted reactions which are not
recogized as the offspring of terror - 1 am not tunking
of shell shotk  1m which the connection Wath fear
13 obvious I am thinking rather of the whole system
of oppression and cruslty by which domunant castes
seck to retan thewr sscendancy  When recently in
Shanghas a British officer ordered & number of unarmed
Chunese students to be shot m the back wihout
vwarnng he was obviously actuated by terror just as
much as a soldier who runs anay 1 battle  But muki
tary are not safl Y it o
trace such acuons to thewr psychalogical source
they regard thera rather as showng firmness and 2
proper Splﬂt

From the punt of view of psychology and physio
fogy fear and rage are closely analogous emotons
the man who feels rape 15 not possessed of the hughest
knd of courage  The cruelty smvarmbly dusplaged
i supp g negro g
bellions and ather threats to anstocracy s an offshoot
of cowardice and deserves the same contempt as 13
bestowed upan the more obvious forms of that vice
1 bebieve that 1t 13 posstble so to educate ordinary wnen
and women that they shall be able to live without fear
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Mitherto only a few heroes and sunts have achieved
such 2 life  but what they have done others could
do 1f they were shown the way

“For the kind of courage which does not consist in
Ttpression a number of factors must be combined
To begin with the humblest  health and vitality are
very helpful though not indispensable  Practice and
skill 1n dangerous situations are verv desirable  But
when we come to consider not courage 1n this or that
respect but universal courage something more funda
mental 1s wanted What 15 wanted 1s a combunation
of self respect with an impersonal outlook on Iife
To begin with self respect some men hive from within
while others are mere murrors of what 1s felt and said
by their neighbours  The latter can never have true
courage they must have admiration and are haunted
by the fear of losmg it The teachung of  humhty
which used to be thought desirable was the means
of producing a perverted form of this same vice

Humility  suppressed self respect but not the
desite for the respect of others 1t merely made
nominal self abasement the means of acquning
credit  Thus 1t produced hypocnisy and falsification
of mstmet  Children were taught unreasonng
submission and proceeded to exact 1t when they
grew up 1t was said that only those who have learned
to obey know how to command What 1 suggest
13 that no one should learn how to obey and no one
should attempt to command 1 do not mean of
course that there should not be leaders in co-operative
enterprises  but thetr authonty should be Iike that of
a captan of a football team which 13 suffered volun
tansly 1n order to achieve a vommon purpose  Our
purposes should be our own not the result of external
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courage  but 1n fact they merely cause a conflict of
terrors 1n which 1t 15 hoped that the dread of pubke
condemnation will be the stronger Always speak
the truth except when something frightens you  was
2 maxym taught to me 1 childhood I cannot admit
the exception  Tear should be overcome not only
1n action but in feching  and not only 1n conscious
feelng but 1n the unconscious as well  The purely
external victory over fear which satisfies the ansto-
cratic code leaves the impulse operative underground
and produces evil twisted reacuons which are not
recogmized as the offspring of terror I am not thinking
of shell shock 1 which the connection with fear
1s obvious I am thinking rather of the whole system
of oppression and cruelty by which domnant castes
seck to retmn thewr ascendancy  When recently in
Shanghas 2 British officer ordered a number of unarmed
Chinese students to be shot in the back without
warning he w.s obviously actuated by terror just as
much a3 a soldier who runs away m battle  But muli
tary are not suffi 1 11 to
trace such actions to therr psychological source
they regard them rather as showing firmness and a
proper spint

From the pomnt of view of psychology and physio
logy fear and rage are closely analogous emotions
the man who feels rage 15 not possessed of the hughest
kind of courage The cruelty invaruably displayed
n 'y negro re
bellions and other threats to anstocracy 1s an offshoot
of cowardice and deserves the same contempt as 1§
bestowed upon the more obvious forms of that vice
L believe that 1t 13 possible 5o to educate ordinary nen
and women that they shall be able to Iive without fear
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Ththerto only a few hcroes and samts have achieved
such a ife but what they have done others could
do if they were shown the way

For the kind of courage which does not conssst 1n
represston a number of factors must be combmned
To begin with the humblest health and vitahty are
sery helpful though not indispensable  Practice and
skill 1n dang: are very desrable But
when we come to consider not courage 1n this or that
respect but universal courage something more funda
mental 18 wanted  What 15 wanted 13 2 combnation
of self respect with an smpersonal outlook on lfe
To begin with self respect some men hve from within
while others are mere murrors of what 13 felt and sad
by therr neighbours  The latter can never have true
courage  they must have admuration and are haunted
by the fear of losing 1t The teaclhung of humility
which used to be thought desirable was the means
of producing a perverted form of this same vice

umility  suppressed self respect but not the

desire for the respect of others 1t merely made
nominal self abasement the means of acqunng
credit  Thus 1t produced hypocrisy and falsification
of msunct  Children were taught unreasoning
submisston and proceeded to exact it when they
grew up 1t was said that only those who have learned
to obey hnow how to command What 1 suggest
18 that no one should learn how to obey and no one
should attempt to command I do not mean of
course that there should not be leaders 1n co operative
enterprises  but their authonty should be Lke that of
a captain of a football teamn which 1s suffered volun
tanly i order to achieve 2 wommon purpose  Our
purposes should be our own not the result of external
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courage  but i fact they merely cause 2 conflict of
terrors 1n which 1t 1s hoped that the dread of publc
condemnation will be the stronger Always speak
the truth except when somethung frghtens you  was
a maum taught to me m childhood I cannot admit
the exception  Fear should be osercome sior ondy
i sction but i fechng  and not enly 10 conscious
feehng but m the unconscrous as well  The purely
external victory over fear which satsfies the ansto-
cratic code lew es the impulse operatne underground
and produces evil tnisted reactions which are not
recogrized os the ofspring of terror I am nat thinking
of shell shock 1 which the connecuon with fear
3 obvious 1 am thunking rather of the whole system
of oppression and cruelty by wluch domsnant castes
seel to retun thor ascendancy  When recently m
Shanghas a Bratsh officer ordered a numbez of unarmed
Clunese stodents to be shot mn the back wathout
warfung he was obviously actuated by terror just 29
much gs a soldier who runs away  battle  But mub
tary are not suffi i} g to
trace such actions to thew psychologieal source
they regard them rather 33 showang firmness and &
proper spint
From the pont of view of psychology and physio-
logy fear and rage are closcly analogous emotions
the man who feels rage 19 not possessed of the hughest
kind of courage  The cruelty manably displayed
m P g egro re
belltons and other theeats to anstocracy 13 an affshoot
of cowardice and deserves the same contempt as
‘;‘f";‘xﬁ‘g:; :xc ;;ol;-;eub»ious forms of that vce
and women tha lP 30 1o educate ordmary wnen
en that they shall be able to hive without fear
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Hitherto only a few heroes and saints have achieved
such a lfe  but what thev have done others could
do1f they were shown the way

Tor the hind of courage which does not consist n
repression a number of factors must be combwned
To begm with the humblest  health and vitality are
very helpful though not indispensable  Practice and
skill 1n dangerous situations are very desirable  But
when we come to consider not courage 1n this or that
respect but universal courage something more funda
mental 1s wanted What 13 wanted 1s a combination
of self respect with an impersonal outlook on lfe
To begin with self respect some men live from within
while others are mere murrors of what 15 felt and said
by their neighbours  The latter can never have true
courage they must have admiration and are haunted
by the fear of losingit The teaching of humility
which used to be thought desitable was the means
of producing a perverted form of this same vice

Humility ~ suppressed self respect but not the
desite for the respect of others 1t merely made
nominal self abasement the mewns of acqunng
credit  Thus 1t produced hypocrisy and falsification
of nstinct Children were taught unreasomng
submussion  and proceeded to exact it when they
grew up 1t was saud that only those who have learned
to obey hnow how to command What I suggest
18 that no one should learn how to obey and no one
should attempt to command 1 do not memn of
course that there should not be leaders 1n co operative
enterpnises  but thewr authonty should be like that of
2 captan of a football team which 18 suffered volun
tarily 1n order to achieve a “>mmon purpose  Our
Ppurposes should be our own not the result of external
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What are the night thungs, I shall try to explan  The
first step which most chuldren take at the age of about
five months 13 to pass beyond mere pleasures of
sensatien such as food and warmth to the pleasure of
social apprebation  Thus pleasure as soon as 1t has
ansen develops very rapidly  every child loves prasse
and hates blame  Usually the nish to be thought wel)
of remans one of the dorunant motnes throughout
Lfe It s certunly very valuable as a sumulus to
pleasant bet and 23 3 upon smpul
of greed  If we were wiser in our admrations 3t might
be much mote valuable But so long as the most
admured heroes are those who have halled the greatest
number of people love of ndmuration canmet alone
be adequte to the good hfe

The next stage wn the development of 2 desirable
form of scamitneness 18 sympathy  There 18 2 purely
physical sympathy a very young child will cry
because a brother or sister 18 crping - This T suppose
affords the basis for the further developments  The
two enlargements that are nceded are  first to feel
sympathy esen when the sufferer 1s not an object of
special affection  secondly, to feel it when the suffenng
ts mecely hnown to be occursing not sensibly present
The sccond of these enlacgements depends largely
upon ntelligence It may only go so far as sympathy
with suffering which 13 portrayed vividly and touchingly
as i a good novel 1t may on the other hand, go
0 far as to enable 2 man to be moved emotonally by
statistics  Thus capacty for abstract sympathy 1s s
rare as 5t 13 ympertant  Almost everybody 18 deeply
affected when somecone he loves suffers from cancer
Most people are moved when they see the sufferings
of unknown patients 1n hospitals et when they read




THE AIMS OF EDJICATION 57

that the death rate from cancer 1s such and such they
are as a rule only moved to momentary personal fear
lest they or someone dear to them should acquire the
disease  The same 15 true of war people think 1t
dreadful when their son or brother 1s mutilated but
thev do not think 1t a mthion times 43 dreadful that a
mullon peaple should be mutdated A man who 1
full of }indliness 1n all personal dealings may derive
his income from incitement to war or from the torture
of chidren 1n  backward countmes  All these
familiar phenomena are due to the fact that sympathy
13 not stirred 1n most people by a merely abstract
stimulus A large proportion of the evils in the modern
world would cease 1f thus could be remedied  Science
has greatly increased our power of affecting the lives
of distant people without mcreasmg our sympathy
for them Suppose you are a sharel na
which factures cotton m S 1 You may be
a busy man who has merely followed financral advice
m making the imnvestment neither Shanghar nor
cotton interest you but only your dinndends  Yet you
become part of the force leading to massacres of 1nno
cent people and your dindends would disappear
1f little children were not forced into unnatural and
dangerous tail  You do not mund because you have
never seen the children and an abstract stmulus
cannot move you [hat is the fundamental reason
why large scale industniabsm is so cruel and why
oppression of subject races 1s tolerated  An education
producing sensttiveness to abstract stimuli would make
such things impossible

Cogmtive sensitiveness which should also be 1n
cluded 1s practically the same thing as a habit of
observation and this 1s mare naturally considered 1n
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[ with gy Acsthetic senntneness
raises a number of problems which I do not wish to
discuss at this stage I will therefore pass on to the
fast of the four quahties we enumerated namely
ntethigence

QOne of the great defects of tradiuonal morahty has
been the low estimate st placed upon sntelhgence
The Greehs did not esr 10 ths respect but the Church
led men to think that notlung matters except nirtue
and virtue consssts in absunence from a cestamn kst of
actions arhutranly labelled  sin Sa long ax ths
atitude persists 11 13 impossible to make men sealize
that sntelligence does more good than an arufical
comentiomal virtue  When I speak of intelhigence
I snclude both actual knowledge and recepivity to
hnowledge The two are an fact closely connected
Ip adults are hable on such matters as
hygrene or diet for example they are totally wmeapable
of believing what science has to say  The more a
man has learnt the casier 1t 1s for lum to fearn stll
mere—alvways assumyng that he has not been taught
a spint of dogmatism  Ignomnt people have hever
been compelied to change their mental habits and have
suffencd snto an unchangeable attitude It 1s not enly
that they are credulous where they should be sceptical
st 13 Just as much that they are incredulous where they
should be receptrne Do doubt the vord  ntells
gesce  properly sigmfies rather an aptitude for
acquirtng knowledge than knowledge slready scquired
but I do not think this aptitude 18 acquired except by
exeraise any more than the aptitude of a pranist or an
acrobat  Itss of course possble to smpart information
n ways that do not tramn intelligence 1t 33 not onfy
possible but easy and frequently done Bt I do not
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believe that 1t 13 possible to tramn ntelligence without
mparting information or at any rate causing knowledge
to be acquired  And without ntelligence our complex
modern world cannot subsist  sull less can 1t make
progress I regard the cultivation of intelligence

therefore as one of the major purposes of education

This mught seem a commonplace but 1n fact 1t 15 not

‘The desire to instil what are regarded as correct beliefs
has made ed too often indsff to the
traiuing of sntelligence  To make this clear 1t1s neces

sary to define mntelligence a little more clovely so as to
discover the mental habits which 1t requires  For thus
purpose I shall consider only the aptitude for 2cquinng
knowledge not the store of actual knowledge which

mght 1 be included n the defi of

intelhigence
The found:; of the 11 1 life
1S curtosity which E fmmd among amumals m ats
v forms ds an alert

curiosity but 1t must be of a certain lind  The sort
that leads willage neighbours to try to peer through
curtamns after dark has no very high value  The wide

spread interest 1n gossip 13 insprred not by a love of
knowledge but by malice no one gossips about other
people s secret virtues but only about their secret
vices  Accordingly most gossip 1s untrue but <are 13
taken not to venfy it Our neighbours sins like the
consolations of religion are so agreeable that we do
not stop to scrutimze the evidence closely Curiosity
properly so called on the other hand 1s mnsprred by 2
genuine love of knowledge  You may see th1 1mpulse

1in a moderately pure form at work 1n a cat which has
been brought to a strange room and proceeds to smell
every corner and every piece of furmture  You will see
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 alson children who are passionately interested when
a drawer or cupboard ysually c]oscd 18 open for their
An mals i and

ol forms of manual work srouse the cunosity of
children whose thirst for knowledge puts the most
mtelligent adult to shame  This impulse grows weaher
with advancing years until at last what 13 unfamhar
ispires only disgust with no desre for a closer
acqumntance  This 1s the stage at which people
announce that the country s going to the dogs and
that  thangs are not what they were in my young
days  The thing which 13 not the same as 1t was in
that far off time 13 the speaker s cunosity  And with
the death of cunoaity we may reckon that active intell
gence also has died

But although cunosity lessens 10 intensity and :n
extent after childhood 1t may for a leng tume 1mprove
in quality  Curosity about general propositions shows
a higher lesel of mtelhigence than cunosity about
particular facts  broadly speaking the hugher the order
of generality the greater 13 the intellgence imvolved
(This rule however must not be !nLcn too strictly }
Cunosity d d from p 1 ge shows
a higher development than cuniosity connected {say)™
wath a chance of food The cat that snuffs 1 a new
room s not a wholly disinterested scienufic inquirer
but probably also wants to find out whether there are
mice about  Perhaps 1t 1s not guite correct to say that
curosity 35 best when 1t 13 distnterested but rather
that st 13 best when the connection with other interests
1s not direct and obvious but discoverable only by
means of a certain degree of intelligence  This pont
however 1t 1s not necessary for us to decrde

If cunosity 13 to be fruitful 1t must be associated
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with a certain techmque for the acquisitien of know
ledge There must be habits of observation belief m
the possibility of knowledge patience and industry
These things will develop of themselves given the
onginal fund of curiosity and the proper ntellectual
education  But since our intellectual hife 13 only a
part of our actmity and since cunosity 18 perpetually
comung into conflict with other passions there 18 need
of certain intellectual virtues such as open munded
ness  We become impervious to new truth both from
habit and from desire  we find 1t hard to disbelieve
what we have emphatically believed for a pumber of
years and also what mumsters to self esteem or any
other fumdamental passion Open mindedness should
therefore be one of the qualities that education aims
at producing At present this is only done to a very
Lnuted extent as 13 illustrated by the following para
graph from The Datly Herald July 31 1923

A specal commuttee appowted to inquure into the allega
nons of the subversion of children s minds 1n Bootle schools
by thetr school teachers has placed its findings before the
Bootle Borough Councll The Commuttee was of opimon
that the allegations were substanuated but the Couneil
deleted the word substantiated and stated that the
allegations gave cause for reasonable inquiry A tecom
mendation made by the Commuttee and adopted by the
Council was that in future appointments of teachers th y
ehall undertake to train the scholars 1 habits of reverence
towards God and rehigion and of respect for the civil and
reli tous in titutions of the country

Thus whatever may happen elsewhere there 13 to
be no open mundedness m Bootle It 1s hoped that the
Borough Council will shortly send a deputation to
Dayton Tennessee to obtamn further light upon the
best methods of carrying out their programme But
perhaps that 13 unnecessary From the wordmng of
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a man should be guwided by tis own independent
feelings not by a reflection of the feelings of hus society
It 1s no matter 1f his judgments of people 1n general
agree with those of his netghbours but when he falls
1n fove he ought to be guided by Ius own independent
fechngs  Much the same thing applies 1n other
directions A farmer should follow his own judgment
as to the capactues of the fields which he culuvates
himself though tus judgment should be formed after -
acquinng a knowledge of scientfic agnenlture  An
cconomist should form an independent judgment on
currency questions but an ordinary mortal had better
follow authonty Wherever there 18 special compe
tence there should be independence  But a man
should not make himself 1nto a hind of hedgehog all
bnstles to heep the world at a distance  The bulk of
our ordinary actnties must be co operative and
€0 operation must have an wnstinctive basis  Never
theless we should all learn to be able to think for
ourselves about matters that are particularly well
known to us and we ought all to have acquired the
courage to proclum unpopular opnions when we
beleve them to be important  The application of
these broad principles 1n spectal cases may of course
be difficult  But 1t will be less difficult than 1t 1s at
present 1 a world where men commonly have the
virtues we have been constdenng in this chapter
The persccuted saint for mstance would not exist
i such a world The good man would have no
occasion to bnstle and become self conscious  his
goodness would result from following his impulses
and would be combined with instinctive happiness
His nerghbours would not hate him because they
would not fear him  the hatred of pioncers 1s due to
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the terror they mspire and this terror would not exist
among men who had acquired courrge  Only a man
domunated by fear would join the hu hlux hian or
the Fascistt  In a world of brave men such perse
cuting organizations could not exist and the good life
would 1nvolve far less resistance to instinct than it
does at present The good world can only be created
and sustaned by fearless men but the more they
succeed 1n therr task the fewer occasions there will be
for the exercise of their courage

A community of men and women possessing vitality
courage sensttiveness and ntelligence 1n the highest
degree that education can produce would be very
different from anything that has hitherto existed
Very few people would be unhappy The main causes
of unhappiness at present are 1l health poverty,
and an unsatisfactory sex hfe All of these would
become very rare  Good health could be almost um
versal and even old age could be postponed  Poverty
smce the industnal revolution 1s only due to collec
tive stupidity Sensttiveness would make people
wish to abolish 1t mtelligence would show them the
way and courage would lead them to adopt it (A
timid person would rather remain miserable than do
anything unusual ) Most people s sex Iife at present
13 more or less unsatisfactory This 1s partly due to
bad education partly to persecution by the authorities
and Mrs Grundy A generation of women brought
up without 1rrational sex fears would soon make an
end of this  Fear has been thought the only wity to
make women virtuous  and they have been deliber
ately taught to be cowards both physically and men
tally  Women 1n whom love 13 cramped encolit e
brutality and hypocrisy tn their hushands, und distit

5
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the snstincts of ther children  Ogne generation of
fearless women could transform the world by brnging
nto 1t a generation of fearless children not contorted
nto unnatural shapes but stratght and candsd gener
ous aflectionate and free  ‘Their ardour would sweep
away the cruelty and pan which we endure because
we are lizy cowardly hard hearted and stupd It
13 education that grves us these bad quahues and edu
cation that must pive pa the opposife virtues  Educa
uon 1s the ey to the new world

But st 1s ume ta have done with generahnes and

come to the concrete detarl in which our deals are to
be embod: ¢









CHAPTLR ITY
THE FIRST YEAR

The first year of hfe was formerly regarded as lying
outside the sphere of education At least until the
infant could speak 1f not longer it was left to the
entirely unchecked care of mothers and nurses who
were supposed to know by mstinct what was good for
the child  As a matter of fact they did not know
An enormous proportion of children died dunng the
first year and of the remamder many were already
ruined 1n health By bad handling the foundations
had been laid for disastrous habits of mind Al this
has only recently been realized ‘The tnvasion of the
nursery by science 1s often resented because 1t disturbs
the sentimental picture of mother and chuld But
sentimentality and love cannot co exsst  the parent
who loves tus or her child will wish 1t to live even 1f
1t should be necessary to employ intelligence for the
purpose  Accordingly we find this sentimentality
strongest 1n childless people and 1n people who like
Rousseau are wiking to leave their chuldren to the
Foundling Hospital Most educated parents are eager
to know what science has to say and uneducated
parents also learn from matermty centres Che
result 1s shown 1 the remarhable dminution of mnfant
mortality 'Theres reason to think that with adequate
care and skill very few cluldren would die 1n infancy
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Mot only would few cie but the sunivars would be
healtiner sn mund and bods

Questions of physical bealth stnctly speaking le
outside the scope of this book and must be left to
medical practitioners ¥ shall touch on them only
where they have psychologieat importance  But phy
sical and mental are scarcely distinguishable in the
firstyear of ife . Moreorver the educator in later years
may find himself handicapped by purely phystological
mustakes in handhng the infant  We cannot therefore
altogether aiord trespassing upon ground which does
not of right belang to us

The new born infant has reflexes and wnsuncts but
no habits  Whateter habus 1t may have acqured in
the womb sre useless 1n s new situation  even
breathung somenmes has to be taught and some
children die beeausa they do not learn the lesson quichly
enough  There 15 one well developed snstinet the
nstinct of suching  when the chld 13 engaged i
this occupatian 1t feels at hore with its new enyviron
ment  But the rest of its wahing hfe 1s passed 1n 2
vague bewilderment from winch relief 15 found by
sleeping most of the twenty four hours At the end
of a fortmght all this 18 changed The child has
acquired expectations from regularly recurning ex
peniences It s already a conseriatne—probably a
more complete consename than at any later time
Any navelty 18 met with resentment 1t could speal
1t would say Do you suppose I am going to change
the habits of a hfetime at my tme of hie?  The
raprdity with whieh infants acquire habats 15 amazing
Dsesy bad habst acquired 19 a barner to better habits
Iater  that 1s why the first formation of habits an easly
infancy 1s so important  If the first habits are good
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endless trouble 1s saved later Moreover habits ac
quired very early feel 1n later life just like instincts
they have the same profound gnp New contrary
habuts zcquired afterwards cannot have the same force
for this reason also the fitst habits should be 2 matter
of grave concern

Two considerations come 1n when we are consider
ing habit formation 1n infancy The first and para
mount consideration 1s health  the second 1s charac
ter We want the child to become the sort of person
that will be liked and will be able to cope with hfe
successfully  Fortunately health and character pomnt
1n the same direction  what 15 good for one 1s good
also for the other It 1s character that specially con
cemns us m this book  but health requires the same
practices ‘Thus we are not faced with the difficult
alternative of a healthy scoundrel or a diseased saint

Every educated mother now a days knows such
simple facts as the importance of feeding the mfant
at regular intervals not whenever 1t cries This
practice has ansen because 1t 1s better for the child s
digeston whrch 1s an enurely sufficient reason  But
1t 13 also desirable from the pomt of view of moral
education  Infants are far more cunning (not 1n the
Amencan sense) than grown up people are apt to
suppose 1f they find that crying produces agreeable
results they will cry When 1n later hfe a habt of
complaining causes them to be dishked instead of
petted they feel surpnsed and resentful and the
world seems to them cold and unsympathenc If
however they grow up into charmung women they
will still be petted when they are querulous and the
bad tramng begun in childhood will be intensified
The same thing 1s true of rich men  Unless the nght
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methods are adopted in mfancy people m hler life
wll be either d g to
the degree of their power ’I'he nght moment to begm
the requisite moral tratning 1s the moment of birth
because then 1t can be begun without disappomnting
expectations At any later time 1t will have to fight
agamst contrary habits and wall consequently be met
by resentful indignation

In dealing with the infant therefore there 13 need
of a deheate balance between neglect and indulgence
Fuerything necessary for health rust be done  The
child must be piched up when st suffers from wind
1t must be hept dry and warm  But if 1t cnes when
there 1s no adequate physical cause 1t must be left to
cry fnot 1t will quickly develop intoa tyrant When
1t 1s attended to there should not be too much fuss
what s necessary must be done but without excessive
expressions of sympathy At no period of its bfe
must 1t be regarded as an agreeable pet somewhat
more nteresting than a lap dog It must from the
very first be viened senously as a potential adult
Habats which would be intolerable 1n an adult may be
quite pleasant 1n a chuild  Of course the child cannot
actually have the habuts of an adult but we should
avord everything that places an obstacle mn the way
of the acquisitzon of these habits  Above all weshould
not give the child a sense of self importance which
later expenence will mortify and which in any case
1s not 1n accordance with the facts

The difficulty 1n the education of young infants 13
largely the delicate balance required in the parent
Constant watchfulness and much labour are needed to
avord mjury to health these qualities will hardly
cust in the necessary degree evcept where there 15
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strong parental affecion  But where this exists 1t
1s very hikely not to be-wise To the devoted parent
the child 13 mmensely important Unless care s
tahen the chnld feels this and judges umself as 1m

portant as lus parents feel lum  In later life his social
environment will not regard him so fondly and habits
which assume that he 1s the centre of other peoples
universe will lead to disappomntment It 15 therefore
necessary not only 1n the first year but afterwards
also that the parents should be breezy and cheerful
and rather matter of fact where the childs possible
ailments are concerned In old days infants were
at once restricted and coddled  their Liabs were not
free they were too warmly dressed they were ham

pered 1n their spontaneous activities but they were
petted sung to rocked and dandled This was
1deally wrong since it turned them into helpless
pampered parasites The right rule 13 encoursge
spontaneous activittes but discourage demands upon
others Do not let the child see how much you do
for 1t or how much trouble you take Let 1t wherever
possible taste the joy of a success achieved by 1ts own
efforts not extracted by tyranmzing over the grown

ups Our aim 1n modern education 13 to reduce
external discipline to 2 mimimum  but this requres
an internal self discrpline whuch 18 much more easily
acquired 1n the first year of hfe than at any other time

For example when you want a chuld to sleep do
not wheel 1t up and down or take 1t m your arms

or even stay where 1t can see you If you do this
once the child will demand that you should do 1t
next time 1 an incredibly short space of time

tt becomes a ternfic business to get the child to sleep

Make 1t warm and dry and comfortable put 1t down
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methods are adopted n infancy people in later Nife
will be esther discontented or grasping 2ccording to
the degree of their power  ‘The nght moment to begin
the requsite moral traimung 13 the moment of birth
because then 1t can be begun without disappainting
expectations At anv later time 1t will have to fight
against contrary habats and will consequently be met
by resentful indignation

In deahing with the infant therefore there 1 need
of a delicate balance between neglect and indulgence
Tverything necessary for health must be done  The
cluld must be picked up when 1t suffers from wind
1t must be hept dry and warm  But of 1t cnes when
there 15 no adequate physical cause it must be left to
cry 1f not atwill quickly develop into a tyrant When
1t 18 attended to there should not be too much fuss
what 13 necessarv must be done but without excessive
expressions of sympathy At no penod of 1ts Dfe
must 1t be regarded as an agreeable pet somewhat
more interesng than a lap dog It must from the
very first be viewed serously as a potential adult
Habits which would be intolerable 1n an adult may be
quite pleasant 1n a chuld  Of course the child cannot
actually have the habuts of an adult but we should
avord everything that places an obstacle 1n the way
of the acquisition of these habits  Above all we should
not give the child a sense of self importance which
later experience will mortify and which i any case
18 not 1n accordance with the facts

The difficulty in the educaton of young infants 13
largely the delicate balance required 1n the parent
Constant watchfulness and much labour are needed to
avord injury to health  these quahiies will hardly
exst 10 the necessary degree except where there s
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strong parental affecion  But where this exists 1t
1s very likely not to be-wise To the devoted parent
the child 13 1mmensely important  Unless care 13
taken the child feels this and judges himself as 1m
portant as his parents feel um  In later hfe hus soctal
environment will not regard him so fondly and habits
which zssume that he s the centre of other peoples
umverse will lead to disappointment It 1s therefore
necessary not only 1n the first year but afterwards
also that the parents should be breezy and cheerful
and rather matter of fact where the childs possible
allments are concerned In old days infants were
at once restricted and coddled  their limbs were not
free they were too warmly dressed they were ham
pered 1n their spontaneous activittes but they were
petted sung to rocked and dandled 'This was
wdeally wrong since 1t turned them into helpless
pampered parasites ‘The nght rule |s encourage

but d ds upon
others Do not let the child see how much you do
for 1t or how much trouble you take Let 1t wherever
possible taste the joy of a success achieved by 1ts own
efforts not extracted by tyranmizing over the grown
ups Our aim 1n modern educatton 1s to reduce
external discipline to 2 mummum  but this requires
an 1nternal self discipline which 18 much more easily
acquired n the first year of hfe than at any other time
For example when you want 2 child to sleep do
not wheel st up and down or take it 1n your arms
or even stay where 1t can see you If you do this
once the child will demand that you should do 1t
next time 10 an incredibly short space of time
tt becomes a ternfic business to get the cluld to sleep
Make 1t warm and dry and comfortable put it down
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mn a rattle also comes at this stage  Shghtly earlier
13 the conquest of the toes and fingers At first the
movement of the toes 13 purely reflex  then the baby
discovers that they can be moved at will  This gives
all the pleasure of an impenahst conquering a foreign
country  the toes cease to be atten bodies and become
corporated 1n the ego From this time onward the
child should be able to find many amusements pro
vided suitable objects are within his reach  And 2
child s amusements for the most part will be just
what 1ts education requires—provided of course
that 1t 13 not allowed to tumble or to swallow pins or
otherwise injure atself

The first three months of hfe are on the whole a
somewhat dreary time for the infant except dunng
the moments when 1t 13 enjoying 1ts meals  When it
18 comfortable it sleeps when it 13 awahe there s
usually some discomfort The happiness of a human
being depends upon mental capactties but these can
find httle outlet in an mnfant under three months for
lack of expenence and muscular control  Young
ammals enjoy life much sooner because they depend
more upon mstinct and less upon expenence  but
the things an snfant can do by instinct are too few to
provide more than a mummum of pleasure and
terest  On the whole }ye first three months involve a
good deal of boredom ™ But the boredom 1s necessary
if there 13 to be enough sleep 1f much 13 done to
amuse the child 1t will not sleep enough

At about the age of two to three months the child
learns to smile and to have feelings about persons
which are differept from 1ts feelings about things
At this age a socal relaton between mother and
child begins to be possible  the child can and do-s
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show pleasure at the sight of the mother and develops
responses which are not merely ammal  Very soon a
desire for pratse and approval grows up 1 my own
boy 1t was first shown unmustakably at the age of five
months when he succeeded after many attempts
i hfung a somewhat heavy bell off the table and
ninging 1t while he looked round at everybody with a
proud smle From this moment the educator has
a new weapon prase and blame This weapon
18 ex dinanly powerful th h hildhood but
1t must be used with great caution There should not
be any blame at all duning the first year and afterwards
1t should be used very sparingly  Praise 1s less harm
ful But 1t should not be given so easily as to lose 1ts
value nor should 1t be used to over sumulate a child
No tolerable parent could refrain from prasing a chuld
when 1t first walks and when 1t first says an intelligible
word And generally when a child has mastered a
dufficulty after persistent efforts praise 13 a proper
reward Moreover 1t s well to let the clhuld feel that
you sympathize with his desire to learn

But on the whole an infants desire to learn 13 so
strong that parents need only provide opportunity
Give the child a chance to develop and his own efforts
will do the rest It 1s not necessary to teach a child
to crawl or to walk or to learn any of the other ele
ments of muscular control  Of course we teach a child
to talk by tathing to 1t but I doubt whether any pur
pose 1s served by deliberate attempts to teach words
Chuldren learn at therr own pace and 1t 1s a mstake
to try to force them The great mcentive to effort
all through lfe 1s experience of success after 1nitial
difficulties  The difficulties must not be so great 2s to
cause discouragement or so small as not to sumulate
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effort Trom birth to death this 13 a fundamental
prnciple  Itis by what we do ourselves that we fearn
What grown up people can do 13 to perform some
smple action that the child would like to perform
such as ratthing a rattle and then let the child find out
how to do 1t What others do 1s merely a sumulus to
ambition 1t 13 never m atself an education

Regulanty and routne are of the utmost importance
m early chiidhood and most of all 1n the first year of
Lfe In rcgard to sleep food and evacuation regular
habits should be formed from the start  Moreoser
famihanty of surroundings 18 very important mentally
It teaches recogmtion 1t avoids overstrun and 1t
produces a feeling of safety I have sometimes
thought that belief 1n the umformuty of nature which
13 sud to be a postulate of science 13 entirely denived
from the wish for safety We can cope with the ex
pected but if the laws of nature were suddenly
changed we should pensh  The infant because of
sts weahness has need of reassurance and 1t wll be
happier 1f everything that happens seems to happen
according to nvanable laws o a3 to be predictable
In later childhood the fove of adventure develops
but 1n the first year of hfe everything unusual tends to
be alarming Do not Iet the child feel fear 1f you
can possibly help 1t If st1s 1l and you are anxious
hide your anxiety very carefully lest 1t should pass to
the cluld by suggesuion Avoid everything that
mght produce excitement And do not munister to
the child s self importance by letung 1t see that yo1
mnd 1f 1t does not sleep or eat or evacuate as 1t should
This applics not only to the first year of hfe but sull
more to the subsequent years Never let the child
think that 2 necessary normal action such as eating
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which cught to be a pleasure 15 something that you
desire and that you want 1t to do to please you If
you do the child soon perceives that 1t has acquired
a new source of power and expects to be coaxed mto
actions which 1t ought to perform spontaneously
Do not imagine that the child has not the intelligence
for such behaviour Its powers are small and 1its
knowledge 1s hmited but 1t has just as much mtells
gence as a grown up person where these hmtations
do not operate It learns more 1n the first twelve
months than 1t will ever learn again 1n the same space
of ime and thrs would be impossible 1f st had not a
very active intelligence

Ta sum up Treat even the youngest baby with
respect 2s a person who will have to take hus place in
the world Do not sacnifice hus future to your present
convemence or to your pleasure mn making much of
lim  the one 1s as harmful as the other Here as
elsewhere a combination of love and knowledge 13
necessary if the nght way 18 to be followed



CHAPTER 1V
FEAR

In the following chapters I propore to deal with
various aspects of moral education especially in the
years from the second to the sixth By the time the
child 13 six years old moral education ought to be
nearly complete  that 1s to say the further virtues
which will be required 1n later years ought to be devel
oped by the boy or girl spontanequsly as a fesult of
good habits already ewsting and ambitions already
sumulated It 13 only where early moral trarrung has
been neglected or badly given that much wail be
needed at later ages

1 suppose that the cluld has reached the age of
twelve months healthy and happy with the founda
tions of a discsplined character already well lad by
the methods considered in the preceding chapter
There will of course be some chuldren whose health
18 bad even if parents take all the precautions known
to science at present DBut we may hope that ther
number will be enormously diminished as time goes
on  ‘They ought even now to be so few as 1o be
statistically unumportant 1f eusting knowledge were
adequately apphed I do not propose to consider
what ought to be done with children whose early
traimng has been bad This 13 a problem for the
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schoolmaster not for the parent and 1t 18 especrally
to the parent that this book 1s addressed

The second year of life should be one of great
happiness  Wallung and talking are new accomplish .
ments bringing a sense of freedom and power  Every
day the cluld smproves m both* Independent play
becomes possible and the child has a more vivid
sense of seemng the world  than a man can denve
from the most extensive globe trotung  Birds and
Rowers rivers and the sea smotor cars and trains and
steamers all brng dehght and passtonate ynterest
Cunosity 15 boundless ~ want to see 13 one of the
commonest phrases at this age Running freely m
a garden or a field or on the seashore produces an
ecstagy of p after the confi of cot
and pram  Digestion 18 ysually stronger than in the
first year food 13 mote vaned and mosticauon s 3
new joy For all these ressons of the chuld s well
cared for and healthy life 53 a debcious adventure

But with the greater mdependence of wallung and
runnng there 13 apt to come also a fiew tmudety  The
new born infant can easily be fughtened Dr and
Mrs Watson found that the thungs which alarm 1t
most are loud nowes and the sensation of bemg
dropped It 13 however so completely protected
that 1t has litle occasion for the rational exercise of
fear even i real dangers 1t 1s helpless so that fear
would not be of any use to 1t Dunng the second
and third year new fears develop It 13 2 moot point

This 18 p hap not trictl,
ly sccurate Most  hild
P x:oéd: £app ¢ t tagnation whs b eause anx ety to ufx:xg:::
< P 1ot But probably throughout these periods there
B pmg;::; I:A :nyls ;hn are not ea l]Yp reept ble !
ber tonn 502 nfant P yehology * Set ntific Monthly Decer.

rd
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how far this 13 due to suggestion and how far 1t 1
wmsunctive  The fact that the fears do not exist dunng
the first year 18 not lusive against ther
character since an 1nstinct may npen at any age
Not even the most extreme Freudian would mamtamn
that the sex instinct 13 mature at bith  Obwiously
children who can run about by themselves have more
need of fear than infants that cannot walk 1t would
therefore not be surprising 1f the insunet of fear arose
with the need The question 13 of considerable
educatonal importance  If all fears anse from sug
gestion they can be prevented by the simple expedient
of not showing fear or averston before a chuld  If on
the other hand some of them are mnsuncuve more
elaborate methods will be required

Dr Chalmers Mitchell 1n tus book The Childhood
of Ammals gres a large number of observauons
and expeniments to show that there 1s usually no
inhented insunct of fear in young ammalst  Except
monkeys and a few birds they view the age long
enermies of their species such as snakes without
the shghtest alarm wunless their parents have
taught them to fecl fear of these ammals  Children
well under a year old seem never to be afrad of
ammals Dr Watson taught one such child to be
afrmd of rats by repeatedly sounding a gong belind
1ts head at the moment when he showed it arat The
noise was ternfying and the rat came to be so by
association  But instinctive fear of anmmals seems
quite unknown in the early months Fear of the
dark also seems never to occur in children whe

m to k owof th se ps ges f m a quotation in D
P ul Bou fields Sex a d Crerls fim wh re the same pomt of
view 1% strongly advocated
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have not been exposed to the suggestion that the
dark 18 ternfying  There are certamly very strong
grounds for the view that most of the fears which we
used to regard as instinctive are acquired and would
not anse 1f grown up people did not create them
In order to get fresh light on tlus subject I have
observed my own children carefully but as I could
not always know what nurses and maids might have
smd to them the interpretation of the facts was often
doubtful  So far as I could judge they bore out Dr
Watson s views as to fear in the first year of kfe In
the sccond year they showed no fear of ammals
except that one of them for a time was afrad of
horses  Tlus hawever was apparently due to the
fact that a horse had suddenly galloped past her with
a very loud noise  She 1s still 1n her second year and
therefore for later observation I am dependent on the
boy Near the end of his second year he had a new
nurse who was generally ttmud and especially afraid of
the dark  He quickly acquired her terrors (of which
we were jgnorant at first) he fled from dogs and cats
cowered 1n abject fear before 2 dark cupboard wanted
Lights in every part of the room after dark and was even
afraid of his httle sister the first time he saw her
thinking apparently that she was a strange ammal of
some unknown spectes  All these fears might have
been acquired from the timud nurse n fact they
gradually faded avay after she was gone There were
other fears however which could not be accounted for
i the same way since they began before the nurse
came and were directed to objects which no grown
nkthsf wsth ameassthefearotm h ncaltoy

Ith
(o belw) H awh first sleep ndthought b was doll
whnsh m vedbh wa startled
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up person would find alarmung  Chief of these was a
fear of everything that moved wn a surpnising way
notably shadows and mechanical toys  After makeng
this observation T learned that fears of this sort are
normalan childhood and that there are strong reasons
for regarding them as instnctive The matter 13
discussed by William Stern 1n fus Psychology of Early
Childhood pp 494 ff under the heading Fear of the
Mysterious  What he says 1s as follows

‘The special sigmficahee of thus form of fear partcularly
1 carly childhood has escaped the notice of the older school
of child psychologists 1t has lately been established by
Groos and by us Fear of the unaccustomed seems to be
more a part of primitive nature than fear of a known danger
(Groos p 284) If the child meets with anything that does
not fit in with the familiar course of hus perception three
things are posuible  Either the impression 13 s0 slien that
1t 1s aimply rejected as a foreign body and consciousness
takes no potice of it Or the interruption of the usual course
of perception 1s pronounced enough to attract attention
bt not so violent s to effect d sturbance 1t 1s rather sur
prse deysre for knowledge the begnning of all thought
Judgment inqury  Or lastly the new suddenly bresks
upon the old with violent intensity throws famulr 1deas

mto P without & bility of an imme
duate practical adjustment  then follows a shock with 8
strong affective tone of d the fear of the

(uncanny) Groos now has pointed out with keen ins ght
that this fear of the uncanny 13 alto distinctly founded on
d; brols 1 necessity

fear
which works from on¢ generation to the nest

Stern grves many instances among others fear of 2

ddenly opened umbrella and  the freq fear of
mechamcal toys  The former by the way 15 very
strong 1n horses and cows 2 large herd can be driven
into headlong fisght by 1t as 1 have venfied My own
boy s terrors under this head were just such as Stern
describes  The shad that frightened hum were
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vague quickly moving shadows thrown nto a room
by unseen objects (such as ommbuses) passing 1n the
street I cured hum by making shadows on the wall
and the floor with my fingers and gettng him to
mmtate me  before long he felt that he understood
shadows and began to enjoy them  The same principle
applied to mechanical toys when he had seen the
mechanism he was no longer frightened  But when
the mechamism was invisible the process was slow
Someone gave him a cushion which emitted a long
melancholy whine after bemng sat upon or pressed
This alarmed lum for a long time  In no case did
we entirely remove the ternfying object  we put 1t at
a distance where 1t was only shghtly alarming  we
produced gradual familianty and we persisted nll
the fear completely ceased Generally the same
mysterious quality which caused fear at first produced
delight when the fear had been overcome I think zn
irrational fear should never be simply let alone but
should be gradually overcome by familtarity with sts
famter forms

We adopted an exactly opposite process—perhaps
wrongly—in the case of two rational fears which were
wholly absent I live half the year on a rochy coast
where there are many precipices The boy had no
sense whatever of the danger of heights and would
have run straight over a chff into the sea 1f we had
let lum One day when we were siting on a steep
slope that ended 1n a sheer drop of a hundred feet we
explamned to him quietly™ as a merely scientific fact
that 1f he went over the edge he would fall and break
like a plate  (He had lately seen a plate broken 1nto
many preces by being dropped on the floor} He sat
still for some time saying to humself  fall break
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The most difficult fear to overcome so far has been
fear of thesea  Qur first attempt to take the boy nto
the sea was at the age of two and a half At first 1t

. Was quite mnposaible He disliked the cold of the
water he was frightened by the nose of the waves
and they seemed to him to be always coming never
going  If the waves were big he would not even go
near tothesea  This was a peniod of general trrmdity
anmmmals odd noises and various other things caused
alarm  We dealt with fear of the sea precemeal  We
put the boy 1nto shallow pools away from the sea
unty] the mere cold had ceased to be a shock  at the
end of the four warm months he enjoyed paddling 1n
shallow water at a distance from waves but stll cned
1if we put lum mto deep pools where the water came
up to his waist  We accustomed him to the notse of
the waves by letung hum play for an hour at a time
just out of sight of them  then we took hum to where
he could see them and made lum notce that after
comung 1n they go out agatn  All this combined with
the example of lus parents and other children only
brought um to the pomnt where he could be near the
waves without fear I am convinced that the fear
was nstinctive I am fatrly certain there had been
no suggestion to cause 1t The following summer at
the age of three and a half we took the matter up
again  There was still a terror of going actually into
the waves After some unsuccessful coaung com
bined with the spectacle of everybody else bathing we
adopted old fashioned methods When he showed
cowardice we made him feel that we were ashamed
of lum  when he showed courage we prased hum
warmly  Every day for about a fortmght we plunged
him up to the neck in the sea 1n spute of his struggles
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and then ashed to be taken further from the edge
This was at the age of about twe and a half  Swce
then he has had just enough fear of hesghts to make
hsm safe while we heep an eye on him  But he would
snil be very rash of Jeft tahumsell  Henow {three years
and nine months) jumps from hesghts of six fect wthout
hemtation and would jump twenty feet of we would
Jet him  Thus the mstruction s apprehension cer
tamly did not produce excessrve results T ateribute
ths to the fact that it was instruction not suggeshon
nesther of us was fecling fear when the mstruction wis
mven 1 regard this as very unportant 1o education
Rational apprehension of dangers 18 necessary fear
js not A child cannot apprehend dangers sthout
some element of fear but ths clement 18 very much
dimsmished when 1t 15 not present m the snstructort
A grown up person mn charge of 2 child should
never feel fear ‘That is one reason why cours &
should be cultnated sn women just as much 28
in men

The second il was fess debib One
day when I was walking with the boy (at the 3g¢ of
three years and four months) we found an adder oo
the path  He had seen prctures of snzhes but bad
never before seen a real snake  He did ot know that
snzhes bite  He was delighted with the adder &
when 1t ghded away he ran after it As 1 Lnew he
could not catch 1t 1 did not check him and did 2t
tell hum that snahes are dangerous Fhs m°°
however from that time on prevented hm from
runming n long grass on the ground that there
mght be snakes A shght fear grew up 10 b
2 a result bul ot more than we felt 10 be
desirable
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‘The most difficult fear to overcorpe so far has been
fear of the sea  Our first attempt to take the boy nto
the sea was at the age of two and a half At first 1t
was quite impossible  He dishiked the cold of the
water he was frightened by the noise of the waves
and they seemed to him to be always comng never
going  If the waves were big he would not even go
near to thesea  This was a peniod of general rmdity
ammals odd nowes and vanous other things caused
alarm  We dealt with fear of the sea piecemeal We
put the boy into shallow pools away from the sea
until the mere cold had ceased to be a shock  at the
end of the four warm months he enjoyed paddling 1n
shallow water at a distance from waves but sall cried
1f we put lum 1nto deep pools where the water came
up to his waist We accustomed hum to the noise of
the waves by letting hun play for an hour at a time
Just out of sight of them  then we took hum to where
he could see them and made hum notice that after
coming 1n they go out agam  All this combined with
the example of s parents and other children only
brought hum to the pomnt where he could be near the
waves without fear I am convinced that the fear
was mstinctive I am fawly certain there had been
no suggestion to cause 1t ‘The following summer at
the age of three and a half we took the matter up
again  There was still 2 terror of going actually mto
the waves After some unsuccessful coaxing com
bined with the spectacle of everybody else bathing we
adopted old fashioned methods When he showed
cowardice we made him feel that we were ashamed
of im  when he showed courage we prased lim
warmly  Every day for about a fortnight we plunged
him up to the neck 1n the sea m spite of s struggles
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and criest Every day they grew less  before they
ceased he began to ask to be putin At theend of a
fortmght the desired result had been achieved he
no longer feared the sea  I'rom that moment we left
tum completely free and he bathed of his own accord
whenever the weather was sutable—obwviously wth
the greatest enjoyment Fear had not ceased alto-
gether but had been partly repressed by pride
Familanity however made the fear grow rapidly less
and st has now ceased altogether His sister now
twenty months old has never shown any fear of the
sea and runs straight i without the shghtest
hesitation

I have related this matter 1n some detm! because
to a certain extent 1t goes aganst modern theones for
which I have much respect The use of force 1
education should be very rare  But for the conquest
of fear 1t 18 I think sometimes salutary \Vhere 2
fear 1s 1rrational and strong the chuld left to humself
will never have the experiences which show that there
18 no ground for apprek When 2
has been expenenced repeatedly without harm
familanty kills fear It would very hikelv be useless
to give the dreaded experience once 1t must be given
often enough to become in no degree surpnsing
If the necessary expenence can be secured without
force so much the better but if not force may be
better than the persistence of an uncongquered fear

There1s a further pownt  In the case of my own boy
and presumably 1n other eases too the experience of

Th m thod ad pted w th me at the ame gew topck
me up by the heel and hold my he d u derwat { rsome im
h 'mthod oddly no gh ucc eded 1n mak ng me 1ke the
wate  neverth lest 1 donot ecommend ¢
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overconurg fear 1s extraordinanily dehightful It 1s
easy to rouse the boys prnide when he has won
prase for courage he 1s radiantly happy for the
rest of the day At a later stage a timd boy suffers
agomes through the contempt of other boys and 1t 18
much more difficult then for him to acquire new habits
I think therefore that the early acquisition of self
control 1n the matter of fear and the early teaching of
physical enterprise are of sufficient importance to
warrant somewhat drastic methods

Parents learn by their nustakes 1t 1s only when the
children are grown up that one discovers how they
ought to have been educated I shall therefore relate
an mncident which shows the snares of aver indulgence
At the age of two and a half my boy was put to sleep
m a room by humself  He was mordmnately proud of
the promotion from the night nursery and at first he
always slept quetly through the mght But one
nught there was a ternific gale and a hurdle was blown
over with a deafentng crash  He woke 1 terror and
cried out I went to hum at once  he had apparently
waked with 2 mghtmare and clung to me with his
heatt beating wildly Very soon his terror ceased
But he had complatned that 1t was dark—usually at
that time of year he slept all through the dark hours
After I left um the terror seemed to return m 2
mutigated form so I gave lum a might hight  After
that he made an almost mghtly practice of crying out
until at last 1t became clear that he was only domng st
for the pleasure of having grown up people come and
make afuss 5o we talked to hum very carefully about
the absence of danger 1n the dark and told him that
1f he woke he was to turn over and go to sleep agan
a3 we should not come to hum unless there was some



90 ON EDUCATION

thing serious the matter  He Listened attentively and
never cned out agun exeept for grave ca se on rare
octasions  Of course the mght hght was discontinued
If we had been more indulgent we should probably
have made hum sleep badly for a long ame peshaps
for Life

So much from personal expenence  We must now
pass on to a more general consideration of methods for
ehiminatng fear

After the first years the proper instructors 1n
physical courage are other chuldren If a chuld has
older brothers and smisters they wll shmulate 1t both
by example and by precept and whatever they can do
it will attempt At school physical cowardice 13
despised and there 18 no need for grown up teachers
to emphasize the matter At least that 13 the case
among boys It ought to be equally the case among
guls who should have precisely the same standards of
courage In physical ways fortunately school gusls
are no longer taught to be lady hke and their
natural impulses towards physical prowess are allowed
a fair amount of scope  There 13 sull honever some
difference between boys and girls 1n this respect I
am convinced there ought to be nonet

When 1 ape:\k of courage as destrable I am taking 2
purely b 15t a man t
when he does things which others mlght fail to do
owing to fear  If he feels no fear so much the beteer
1 do not regard control of fear by the will as the only
true courage or even as the best form of courage  The
secret of modern maral education 1s to produce results
by means of good habits which were farmerly pro
duced (or attempted) by self control and will power

Sce Dou Geld Sxa dCul atn passm
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Courage due to the will produces nervous disorders
of which  shell shock afforded numerous 1nstances
The fears which had been repressed forced their way
to the surface 1n ways not recognizable to introspection
I do not mean to suggest that self control can be
dispensed with entirely on the contrary no man can
live a consistent life without it What I do mean 1s
that self control ought only to be needed 1n unforeseen
situattons for which education has not provided 1n
advance It would have been foolish even if 1t had
been possible to trmn the whole population to have
without effort the sort of courage that was needed in
the war This was an exceptional and temporary
need of so extraordinary a kind that all other education
would have had to be stunted if the habits required 1n
the trenches had been instilled 1n youth

‘The late Dr Rivers 1n his book on Instinct and the
Unconscious  gives the best psychological analysts of
fear mith which I am acquainted He pomnts out that
one way of meeting a dangerous situation 1s manipu
lative actinty and that those who are able to employ
this method adequately do not at least consciously
feel the emotion of fear It 15 a valuable experience
whuch stimulates both self respect and effort to pass
gradually from fear to skill  Even so sumple 2 matter
as learning to nide a breycle will give this expenence n
amild form In the modemn world owng to 1ncrease
of mechanism this sort of skl 1s becoming more and
more important I suggest that traiming i physical
courage should be as far as possible given by eaching
skill in mampulating or controlling matter not by
means of bodily contests with other human beings
The kind of courage tequired for mountuneering
for 1 an 1 or for g a small

p 4 P g
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ship 1n a gale seems to me far more admirable than
the sort required 1n fighung As far as possible
therefore I should tram school children in forms of
more or less dangerous dextenty rather than m such
things as football Where there 1s an enemy to be
overcome let 1t be matter rather than other human
beings 1 do not mean that this principle should be
apphed pedantically but that st should be allowed
more weght 1n athletics than 1s the case at present

There are of course more passive aspects of
physical courage  There 1s endurance of hurts with
out making a fuss this cap be taught to children by
not gving too much sympathy when they have small
nushaps A great deal of hysteria 1n later life consists
manly of an excessive desire for sympathy  people
mvent ailments m the hope of bemng petted and
treated softly ‘This disposition can usually be pre-
vented from developing by not encouraging children
to cry over every scratch and bruise  In thus respect
the cducation of the nursery 1s still much worse for
grls than for boys It 1s just as bad to be soft
with grls as with boys  1f women are to be the equals
of men they must not be inferior 1n the sterner virtues

I come now to the forms of courage that are not
purely physical  These are the more important forms
but 1t 13 difficult to develop them adequately except
on a foundation of the more elementary kinds

The fear of the mystenous has been already touched
upon 1n connection with childish terrors I belteve
ths fear to be and of 1 |
importance  Most superstition 15 due toat  Echipses
earthquakes plagues and such occurrences arouse 1t
ina high degree among unscientific populations It 1s
a very dangerous form of fear both mdividually and
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socially to eradicate 1t 1n youth is therefore highly
desirable ‘The proper antidote to 1t 1s scientific ex
planation It 1s not necessary that everything which
1s mystertous at first sight should be explaned  after
2 certain number of explanations have been given the
child will assume that there are explanations 1n other
cases and 1t will become possible to say that the
explanation cannot be given yet  The important thing
1s to produce as soon as possible the fechng that the
sense of mystery 1s only due to ignorance which can
be dispelled by patience and mental effort It 1s a
remarkable fact that the very things which ternfy
children at first by their mysterious properties delight
them as soon as fear 18 overcome Thus mystery
becomes an incentive to study as soon as 1t ceases to
promote superstitton My lttle boy at the age of
three and a half spent many hours 1n absorbed solitary
study of a garden synnge until he had grasped how
the water came in and the air came out and how the
converse process occurred  Eclipses can be explamed
s0 as to be mtelligible even to very tiny cluldren
Whatever either terrifies or interests the child should
be explamed if st 1s at 2ll possible this transforms
fear into scientific mnterest by a process which 18
entirely along the lines of instinct and repeats the
lustory of the race

Some problems 1n this connection are difficult and
require much tact The most difficult 1s death  The
child soon discovers that plants and arumals die  The
chances are that somebody he knows will die before
he 1s six years ofd  If he has at all an actve mund
1t occurs to hum that his parents will die and even
that he will die himsclf  (Ths 15 more difficult to
tmagine) These thoughts will produce a crop of
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the utmost possible extent  Children easily appreciate
Justice and will reacdily accord to others what others
accord to them  This 1s the core of good manners

Abose all 1f you wish to dispel fear 1n your chuldren
be fearless yourself If you are afrmd of thunder
storms the child will eatch your fear the first time he
hears thunder 1n your presence If you express 2
dread of social revolution the child will feel a foght
all the greater for not knowing what you are talking
about If you are apprehensive about illness so will
your chuld be  Lafe 1s full of perils but the wise man
1gnores those that are inewitable and acts prudently
but without emotion as regards those that can be
avorded  You cannot avord dying but you can avod
dying intestate therefore make your will and forget
that you are mortal Rational provision agamnst mus
fortune 13 a totally different thing from fear 1t1sa
part of wisdom whereas all fear 13 slavish If you
cannot avoid feeling fears try to prevent your child
from suspecng them  Above all gve him that wide
outlook and that multiplicity of vivid 1nterests that wall
prevent him n later life from brooding upon posst
bibities of personal musfortune Only so can you
make him a free citizen of the untverse



CHAPTER V
PLAY AND FANCY

Love of play 1s the most obvious distingwshing mark
of young ammals whether human or otherwise In
human children this 1s accompanied by an inexhaust
ible pleasure in pretence Play and oretence are a
vital need of childhood for which opportumty must
be provided if the child 1s to be happy and healthy
quite independently of any further utihity mn these
activities  There are two questions which concern
education m this connection  first what should
parents and schools do 1n the way of providing oppor
tunity ? and secondly should thcy do anythmg more
with a view to
of games ?

Let us begin with a few nords about the psychology
of games This has been exhau tively treated by
Groos  a shorter discussion will be found 1n Willlam
Sterns book mentioned 1n the preceding chapter
There are two separate questions in this matter
the first 1s a3 to the impulses which produce play the
second 18 as to its biological utthty ‘The second 18
the easier question There seems no reason to doubt
the most widely accepted theory that 1n play the young
of any species rehearse and practise the activities which
they will have to perform 1 earnest later on  The
plav of pupptes 1s exactly like a dog fight excent that

7
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they do not actually bite each other The play of
lattens resembles the behaviour of cats with mice
Chuldren love to imitate any work they have been
watching  such as bulding or digging the more
important the work seems to them the more they
hhe to play at 3t And they enjoy anything that
gaves them new muscular facthiies such 2s jump
ing chmbing or walking, up a narrow plank—always
provided the tash 13 not too dufficult  But although
this accounts i a general way for the useful
ness of the play impulse st does not by any
means cover all its marufestations and must not
for a moment be regarded as giving a psychological
analysis
Some psycho analysts have tried to see a sevual
symbolism 1n childrens play This I am convinced
s utter moonshune The mmn instinctive urge of
childhood 18 not sex but the desire to become adult
or perhaps more correctly the will to powert The
ch d 1s impressed by his own weakness 1n companson
with older people and he wishes to become thetr
equal I remember my boy s profound delight when
he realized that he would one day be a man and that ¢
had once been a child one could see effort being
stumulated by the realization that success was possible
From a very early age the chuld wishes to do what
older people do as 1s shown by the practice of umta
tion  Older brothers and sisters are useful because
their purposes can be understood and their capactties
are not so far out of reach as those of grown up people
The feeling of mferionty 18 very strong 1n children
when they are normal and nghtly educated 1t 13 2
Cf TIe N ¢ Shid by D W C Cameon (3d d
Of s xsm) PP 33
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stimulus to effort but 1f they are repressed 1t may
become a source of unhappiness

In play we have two forms of the wall to power
the form which consists 1n learnng to do things and
the form which consists in fantasy ~ Just as the balked
adult may mdulge in day dreams that have a sexual
sigmificance so the normal chuld 1ndulges in pretences
that have a power significance  He likes to be a glant
oralion oratran 1n his make believe he mspires
terror  When I told my boy the story of Jack the
Giant Killer T tried to make hum identify humself with
Jack but he firmly chose the grant  When s mother
told lum the story of Bluebeard he 1nsisted on being
Bluebeard and regarded the wife as justly pumished
for insubordination  In hus play there was a sangws
nary outbreak of cutting off ladies heads Sadism
Freudians would say  but he enjoyed just as much
beng a glant who ate little boys or an engine that
could pull a heavy load Power not sex was the
common element 1 these pretences  One day when
we were returmng from a walk I told lum as an
obvious joke that perhaps we should find a certan
Mr Tiddlewinks i possession of our house and he
might refuse to let us i After that for a long time
he would stand on the porch being Mr Tiddliewinks
and telling me to go to another house s delight
n this game was unbounded and obviously the
pretence of power was what he enjoyed

It would however be an undue simplfication to
suppoe that the will to power 15 the sole source of
children s play They enjoy the pretence of terror—
perhaps because the knowledge that 1t 1s a pretence
increases their sense of safety Sometimes 1 pretend
to be a crocodile comung to eat my boy up He
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squenls 80 realistically that T stop thinking he 1s really
vightened  but the moment I stop he says  Daddy
be a crocodile agmn A good deal of the pleasure of
pretence 1 sheer joy 1n drama—the same thing that
makes adults like novels and the theatre I thnk
curiosity has a part in all this by playing bears the
child feels us if he were getting to know about bears
I thnk every strong impulse 1n the childs lfe 1
teflected 1n play  power 18 only domunant 1n hus play
in proportion as 3t 18 domunant 1n his desires

As regards the educauonal value of play everybody
would agree 1n prasing the sort that consists in
acquinng new aptitudes but many moderns look with
suspicion upon the sort that consists in pretence
Day dreams 1n adult hfe are recogmzed as more or
less pathological and 2s a substitute for efforts in the
sphere of reality Some of the discredit which has
fallen upon day dreams has spilled over on to chuldren s
pretences quite mustakenly as I thunk Montessor
teachers do not hie chuldren to turn their apparatus
nto trains or steamers or what not  this s cafled

disordered 1magmnation They are quite nght
because what the children are downg 13 not really plav
even 1f to themselves 1t may seem to be nothing more
The apparatus amuses the chid but ns purpose 13
instruction  the amusement 13 merely a means to
mnstruction  In real play amusement is the governing
purpose When the objection to  disordered
imagination 1 carned over into genwmne play 1t
seems to me to go too far The same thung applies
to the objection to teling children about fares and
gants and witches and magic carpets and so on I
cannot sympathize with the ascetics of truth any more
than with ascetics of other kinds It 13 commonly sud



PLAY AND FANCY 101

that cluldren do not distinguish between pretence and
reality but I see very litle reason to believe this  We
do not belteve that Hamlet ever eusted but we should
be annoyed by a man who kept reminding us of this
while we were enjoying the play So cluldren are
annoyed by a tactless remunder of reality but are not
1n the least taken i by their own make believe

Truth 1s tmportant and imagination 15 important
but ymagmation develops earlier in the history of the
individual as 1n that of the race So long as the
child s physical needs are attended to he finds games
far more interesting than reality In games he 15 2
king mdeed he rules his terntory with a power sur
passing that of any mere earthly monarch  In reality
he has to go to bed at a certain time and to obey a
host of tresome precepts He 1s exasperated when
unimaginative adults mtetfere thoughtlessly with hus
suse en scene VWhen he has built a wall that not even
the biggest gants can scale and you carelessly step
over it he s as angry as Romulus was with Remus
Seeing that his inferionty to other people 13 normal
not pathological 1ts compensation in fantasy s also
normal and not pathological His games do not take
up time which mght be more profitably spent 1n other
ways 1f all his hours were given over to semous
pursuits he would soon become a nervous wreck  An
adult who indulges 1n dreams may be told to exert
humself 1n order to reahize them but a cheld cannot yet
realize dreams which 1t 13 nght that he should have
He does not regard hus fancies 2s a permanent subst:
tute for reality on the contrary he ardently hopes
to translate them 1nto fact when the time comes

It 18 a dangerous error to confound truth with
matter of fact  Our Lfe 1 goterned not only by
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facts but by hopes the kind of truthfulness wiich
cees nothung but facts 13 a prson for the human spine
Dreams are only 10 be condemned when they are
a lazy substitute for an effort to change reality
when they are an incentive they are fulfilhng a vial
purpose 1n the ncarnation of human 1deals  'To kil
fancy 1n chuidhood 13 to make a slave to what exists a
creature tethered to earth and therefore unable to
create heaven

This 13 al) very well you may say but what has 1t
to do with mants eating chuldren or Bluebesrd cutting
off tus wives heads? Are these thungs to exist i
your heaven? Must not imagination be punfied and
ennobled before 1t can serve any good purpose 2 How
can you a paofist allow your mnocent boy to revel
n the thought of destroying human hie? How can
you yustify a pleasure denved from anstncts of savagery
which the human race must outgrow? All thuis I
imagine the reader has been feeling The matter 1s
mmportant and I will try to state why I hold to 2
different point of view

Tducation consists 1n the cultavation of instinets not
in their suppression  Fluman instincts are very vague
and can be satisfied 1n a great vaniety of ways  Most
of them require for thesr gratificatsion some kind of
shill  Cnchet and baseball satisfy the same instinct
but a boy will play whichever he has learnt Thus
the secret of instruction 1in so far as it bears upon
character 18 to give a man such lunds of skl as shall
Jead o s employing hus nstincts usefully ‘The
stinct of power which in the child 13 crudely satisfied
by 1dentification with Bluebeard can find in later hie
a refined sausfaction by scientific discovery or artisuc
creation or the creation and education of splendid
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chuldren or any one of a thousand useful activities
If the only thing a man knows 1s how to fight his will
© power will make hum delight 1n battle  But if he
has other kinds of skill he wll find tus satisfaction 1
other ways If however hus will to power has been
mipped in the bud when he was a child he will be
Listless and lazy doing httle good and little harm  he
will be a Dio spaciente ed a nemsct sur Thus kund of
mutksop goodness 18 not what the world needs or
what we should try to produce in our children  While
they are small and cannot do much harm 1t 1s biology
cally natural that they should 1n imagination lve
through the hfe of remote savage ancestors Do not
be afraid that they will remam at that level if you put
1 their way the knowledge and skill required for more
refined satisfactions  When I'wasachild Iloved to turn
head over heels I never do so now though I should
not think 1t wicked to do so  Sumilarly the cluld who
enjoys bemng Bluebeard will outgrow this taste and
learn to seek power in other ways ~ And if hus 1magina
tion has been kept alive 1n childhood by the stimuli
appropniate to that stage 1t 13 much more likely to
remain altve 1n later years when 1t can exerase itself
1 the ways switable to a man It 1s useless to obtrude
moral 1deas at an age at which they can evoke no
response and at which they are not yet required for
the control of behaviour  The only effect 1s boredom
and imperviousness to those same 1deas at the later
age when they mught have become potent That
18 one reason among others why the study of
child psychology 18 of such wital importance to
education

The games of later years differ from those of early
¢ uldhood by the fact that they become increasingly
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competitive At first a childs play 1s solitary 1t
13 difficult for an infant to join 1 the games of older
brothers and sisters  But collective play 23 soon 23
it becomes possible 1s 30 much more dehghtful that
pleasure 1n playing alone quickly ceases Enghsh
upper class education has always attnibuted an enor
mous moral importance to school games To my
mund there 13 some exaggeration 1n the conventional
Brtish view although I admut that games have certain
important ments  [hey are good for health provided
they are not too expert 1f exceptional skill 13 too
much priced the best players overdo 1t while the
others tend to lapse into spectators They teach
boys and girls to endure hurts wathout mahing a fuss
and to incur great fatigue cheerfully But the other
advantiges which are clumed for them seem to me
largely 1llusory They are said to teach co operation
but in fact they only teach 1t in 1ts competitive form
“This 15 the form required 1n war not 1n industry or 1n
the nght kind of social relations  Science has made
1t technically possible to substitute co operation for

petition both 1n and tn international
politics  at the same time 1t has made competition (in
the form of war) much more dangerous than 1t used
to be  For these reasons 1t 1s more important than
in former times to cultivate the 1dea of co operative
enterprises in which the enemy 1s physical nature
rather than compentive enterpnises in wlueh there
are human victors and vanquished 1 do not want to
lay too much stress upon this consideraton because
competitiveness 15 natural to man and must find
some outlet which can hardly be more innocent
than games and athletic contests This 1s a vahd
reason for not preventing games but 1t 1s not a




PLAY AND FANCY 10§

valid reason for exalng them nto a leading positron
m the school curriculum  Let boys play because
they lile to do so not because the authonities think
games an antidote to what the Japanese call
dangerous thoughts
I have said a great deal 1n an earher chapter about
the umportance of overcomung fear and producing
courage but courage must not be confounded with
brutahity Brutality 1s pleasure 1n forang ones will
upon other people  courage 1s indifference to personal
musfortunes I would teach boys and guls if oppor
tumty offered to sail small ships i stormy seas to
dive from herghts to drive a motor car or esen an
aeroplane I would teach them as Sanderson of
Oundle did to buld machines and incur nshs 1o
saentific expennment As far as posssble I would
represent mamimate nature as the antagomst in the
game  the will to power can find satisfaction 1n this
contest just as well as 1n competing with other human
bemngs The skill acquired in this way 15 more useful
than s]ull 1n cnichet or football and the character
loped 13 more 1n d with social morality
And apart from moral qualittes the cult of athletics
ipvolves an under esumation of intelligence Great
Britain 1s losing her industrial position and will per
haps lose her empire through stupidity and through
the fact that the authorines do not value or promote
intelligence  All this 1s connected with the fanatical
belief 1n the paramount importance of games Of
course 1t goes deeper the belef that a young
mans athletic record 1s a test of lus worth 1s @
symptom of our general falure to grasp the need
of knowledge and thought 1n mastering the complex
modern world  But on this topic I wll say r
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more now as st will be considered in detal at 2
later stage

There 1s another aspect of school games which 18
usually considered good but which I think on the
whole bad I mean thar efficacy in promoting
esprit de corps  Esprit de corps 18 liked by authontses
because 1t enables them to utlize bad motives for
what are considered to be good actions  If efforts are
to be made they are easily stimulated by promoting
the desire to surpass some other group  ‘The difficulty
18 that no mohve 18 provided for efforts which are not
competiive It 1s amazing how deeply the competitive
motive has eaten into all our activities  If you wish
to persuade a borough to improve the public provision
for the care of cluldren you have to powt out that
some nerghbounng borough has a lower infant mor
tabty  1f you wish to persuade a manufacturer to
adopt a nesw process which 13 clearly an improvement
you have to emphasize the danger of competiion 1
you wish to persuade the War Office that 2 modicum
of mulitary knowledge 15 desirable 1n the hugher com
mands—but no not even fear of defeat wall prevail in
this case so strong 1s the gentlemanly traditon
Nothing 15 done to promote constructiveness for 1ts
own sahe or to make people take an interest 1n domg
therr job efficiently even if no one 1s to be ynjured
thereby  Our economuc system has more to do with
this than school games But school games as they
now exist embody the spint of compention  If the
spint of co operation 13 to take its place a change n
school games will be necessary  But to develop this
subject would take us too far from our theme Iam
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not considering the building of the good dtate but
the building of the good individual in so far as this
13 possible 1n the eusting State  Improvement 1a the

dividual and 1mp 1 the y must
go hand 1n hand but 1t 1s the individual that specrally
concerns the writer on education




CHAPTER VI
CONSTRUCTIVENLSS

THE subyect of this chapter 1s one witch hos already
been considered tnadentally 1n connection with play
but 1t 13 now to be considered on 1ts own account

The insunctive desires of cluldren as we have seen
are vague  education and opportumty can tumn them
into many different channels  Neather the old belief
1n ongmal sin nor Rousseau s belief 1n natural virtue
18 10 accordance with the facts  The raw matenal of
wstinct 18 cthically neutral and can be shaped esther
to good or evil by the influence of the environment
There 1s ground for a sober optimism 1n the fact that
apart from pathological cases most people s mstincts
are at first capable of being developed mnto gpod
forms and the pathological cases would be very few
given proper mental and physical hygiene 1n the early
years A proper education would make 1t possible to
live 10 accordance with instinct but 1t would be 2
tramed and cultivated instinet not the crude unformed
umpulse which 1s all that nature provides The great
cultvator of mstinct 1s skill  slill which provides
certain hinds of satsfaction but not others Guie 2
man the right kinds of skill and he wiil be virtuous
give lum the wrong binds or pone at all and he wi¥
be wicked
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These general constderations apply with special
force to the will to power We al hke to ffect
somethin, but so far as the love of power 1s concerned
we do not care what we effect  Broadly speaking the
more difficult the achuevement the more 1t pleases us
Men hke fly fishing because 1t 1s difficult  they wll
not shoot a bird sitting because 1t 1s easy I take
these 1llustrations because in them 2 man has nro
ulterior motive beyond the pleasure of the actimty
But the same principle apphes everywhere I hbed
anthmetic until I learnt Euclid Eucld until T learnt
analyucal geometry and so on A child af first
delights 1n wallung then 1n running then m jumping
and chmbing What we can do eassly no longer
gives us a sense of power 1t 13 the newly acquired
shill or the shill about which we are doubtful that
gives us the thnll of success  That 13 why the will to
power 1s so immeasurably adaptable according to the
type of sl which 1s taught

Constructton and destruction alike satisfy the wall
to power but construction 1s more difficult as a rule
and therefore gives more f: to the person
who can achieve 1t I shall not attempt to gmve a
pedanucally exact defimtion of construction and
destruction  Isuppose roughly spealung we construct
when we ncrease the potential energy of the system
1 which we are mterested and we destroy when we
diminush 1ts potential energy Or tn moare psvcho
logical terms we construct when we produce a pre
designed structure and we destroy when we hberate
natural forces to alter an existing structure without
being nterested 1n the resulting new structure
Whatever may be thought of tnese defimtions we all
know 1n practice whether an activity 1s to be regarded
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as constructive except 1n a few cases where 2 man
professes to be destroying with 2 view to rebuwilding
and we are nat sure whether he 18 sincere

Destruction being easier a child s games usually
begin with 1t and only pass on to construction at a
later stage A child on the sand wath a pal hkes
grown up people to make sand puddings and then
knock them down wath 1ts spade  But a3 soon as 1t
can mahe sand puddings tself 3t delights 1n domng so
and will not permit them to be knocked down  Vhen
a chld first has bricks 1t Iikes to destroy towers built
by 1ts elders But when 1t has learnt to build for
itself st becomes mordinately proud of its perform
ances and cannot bear to see its architectural efforts
reduced to a heap of ruins  Che impulse which makes
the child enjoy the game 1s exactly the same at both
stages but new slull has changed the acuwity resulting
from the tmpulse

‘The first begmnings of many virtues anse out of
expenencing the joys of construction  When a child
begs you to leave hts constructions undestroyed you
can easily make him understand that he must not
destroy other peoples In this way you can create
respect for the produce of labour the only socially
innocuous source of private property  You also give
the ¢hild an to p P and
observation  without these qualities he will not
succeed 1n building his tower to the height upon
which he had set his heart In play with children
you should only construct yourself suffictently to
stimulate ambition and to show how the thing 1s
done  after that construction should be left to thewr
own efforts

1f a chuld has access to a garden 1t 1s easy to cultivate
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a more elab form of constr The first
wmpulse of a child 1n a garden 1s to pick every attractive
flower It 1s easy to check this by prolubition but
mere prohat 15 1nadeq as an ed One
wants to produce 1 the child the same respect for the
garden that restrans the grown ups from piching
wantonly The respect of the grown up 13 due to
realization of the labour and effort required to produce
the pleasing result By the time 2 child 18 three years
old he can be given a corner of the garden and
encouraged to plant seeds i 1t  When they come
up and blossom his own flowers seem precious and
wonderful then he can apprecrate that s mother s
flowers also must be treated with care

The ehmination of thoughtless cruelty 18 to be
effected most easily by developing an interest in
construction and growth Almost every child as
soon as he 1s old enough wants to kil flies and other
msects  this leads on to the killmg of larger animals
and ultimately of men In the ordinary English
upper class family the Lilling of birds 1s considered
highly creditable and the killing of men 1n war 13
regarded as the noblest of professions This attitude
1s 1n accordance with untrained instinct 1t 1s that of
men who possess no form of constructive shill and
are therefore unable to find any innocent embodiment
of their will to power  They can make pheasants die
and tenants suffer when occasion arnises they can
shoot a rhinoceros or a German  But 1n more useful
arts they are entirely deficient as their parents and
teachers thought t suffiwent to make them into
Enghsh gentlemen I ao not believe that at birth
they are any stupider than other babies  their deficr
encies 1n later bfe are entrely attnibutable to bad
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education  If from an early age they had been
led to feel the vafue of hfe by watching 1ts develop
ment with affectionate proprietorship , 1f they had
acquired forms of constructive shall  1f they had
been made to realize with apprehension how quickly
and casilv 3 slow product of snxious sohicstude can be
destroyed—if all this had formed part of thew early
moral tramng they would not be so readv to destroy
what others have stmilarly created or tended The
great educator n this respect n later life 1s parent
hood provided the instinct 18 2dequately aroused
But 1n the rich this seldom happens because they
Ieave the care of ther cluldren to pad profes
stonals therefore we cannot wast till they become
patents before beginning to eradicate their destructise
tendencres

Fvery author who has had uneducated housernads
knows that 1t 18 difficult (the public may «ish 1t were
impossible) to restramn their passian for hghung the
fire with his manuseripts A fellow author even if
he were a jealous enemy  would not think of doing such
athing because experience has taugnt him the vafue of
manuscnptsJ Similarly the boy who has  garden sl
not tramplé on other peoples flower beds and the
boy who has pets can be taught to tespect antmal kfe
Respect for human life 13 likely to exist 1n any one who
has talen trouble over fus or her own chuldren It 1s
the trouble we take over our children that ehicuts the
stronger forms of parental affecion 1n those who
avoid this trouble the parental instinct becomes morc
or less atrophied and remmns only as n sense of
responsibility  But parents are far more hhely to take
tronble over their chuldren 1if their constructive 1m
pulses have been fully developed  thus for this reason
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also 1t 15 very desirable to pay attention to this aspect
2f education

‘When I speak of constructiveness I am not thinking
only of matenal construction Such occupations as
acting and choral singing ivolve co operative non
matenal construction  they are pleasant to many
children and young people and should be encouraged
(though not enforced) Even in purely intellectual
matters 1t 15 posstble to have a constructive or a
destructive bias A classical education 15 almost
entirely cnitical 2 boy learns to avord mustakes and
to despise those who commit them Ths tends to
produce a kind of cold correctness 1n which onginality
1s replaced by respect for authorty Correct Latin
1s fixed once for all 1t 1s that of Vergil and Cicero
Correct science 1s continually changing and an able
youth may look forward to helping in this process

quently the attitude produced by a

educanon 1s hkely to be more constructive than that
produced by the study of dead languages Wherever
avordance of error 1s the chief thing aimed at educa
tion tends to produce an intellectually bloodless type
The prospect of doing something venturesome with
one s knowledge ought to be held before all the abler
young men and young women Too often higher
education 1¢ regarded as conferning something analo
gous to good manners a merely negative code by which
solecisms are avorded In such an education con
tr has been f ‘The usual type
produced 1s as might be expected mggling“unenter
prsing and laclung 1n generosity  All this 13 avorded
when positive achievement 1s made the goal of
education

In the later years of education there should be a
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sumulation of social constructiveness I mean that
those whose intelligence 1s adequate should be en

couraged 1n ustng theiwr imaginations to think out more
productive ways of utfizing eusting socral forces or
creating new ones  Men read Platos Republic but
they do not attach 1t to current politics at any point
When I stated that the Russian State 1n 19 © had
deals which were almost exactly those of the I public
1t was hard to sav whether the Platonists or the Bolshe

viks were the more shocked People read a literary
classic without any attempt to see what it means 1n
terms of the lives of Brown Jones and Rolunson
This 1s particularly easy with a Utopra because we
are not told of any road which leads to 1t from our
present social system  ‘The valuable faculty 1n these
matters 18 that of yjudging nightly as to the next step
Brniish nineteenth century Laberals had this ment

though the ultimate results to which their measures
were bound to lead would have hornfied them A
great deal depends upon the lind of mage that
domunates 2 man s thunking often quite unconsciously
A social system may be concewved in many ways  the
commonest are a mould a machine and a tree  The
first belongs to the static conceptions of society such
as those of Sparta and traditional China  human
nature 1s to be poured 1nto 2 prepared mould and to
setinap d shape hing of this 1dea
exists 1n any ngid moral or social convention The
man whose outlook 1s dominated by this 1mage will
have a political outlook of a certain kand—stiff and
unyielding stern and persecuting  The man who
concerves of society as a machine 1s more modern

The list and the alike belong to
this class  To them human nature 1s uninteresting
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and the ends of Itfe are simple—usually the maximuzing
of production The purpose of somal organization 13
to secure these simple ends The difficulty 1s that
actual human beings will not deswre them  they
perstst in wanting all kinds of chaotic things which
seem worthless to the tidy mind of the organizer
This dnves the orgamizer back to the mould 1n order
to produce human beings who desire what he thinks
good And this 1n tum leads to revolution

‘The man who 1magines a social system as a tree will
have a different peolitical outlook A bad machime can
be scrapped and another put in 1ts place Butif a
tree 1s cut down 1t 1s a long tune before a new tree
achieves the same strength and size A machine or 2
mould 13 what 1ts maker chooses  a tree has 1ts specific
nature and can only be made into a better or worse
example of the species Constructiveness applied to
living things 13 quite different from constructiveness
applied to machmnes 1t has humbler functions and
requires 2 sort of sympathy For that reason
teachung constructiveness to the young they should
have opportunities of exercising 1t upon plants and
ammals not only upon bricks and machines  Physics
has been dominant 1n thought since the time of Newton
and in practice since the mdustral revolution this
has brought with 1t a rather mechanreal conception of
society Biological evolution introduced a new set
of 1deas but they were somewhat overshadowed by
natural selection which 1t should be our am to
eliminate from human affawrs by eugemics birth
control and educatton  The conception of society as
= tree 1s better than the mould or the machme but
1t 1s stll defecuve It 1s to psychology that we
must look to supply the deficiency Psychological

.
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constructiveness 13 a new and special kind very httle

dasyet Itis 1 to 2 right theory of
education politics and all purely human affars  And
1t should dorminate the imagnations of aitizens 1f they
are not to be misled by false analogies  Some people
dread constructiveness mn human affarrs because they
fear that it must be mechanical they therefore
believe 1n anarchism and the  return to nature I
am trying 1n this book to show 1 concrete instances
how psychologrcal construction differs from the con
struction of a machine The imagnatve side of ths
1dea ought to be made familiar 1n higher education
1f 1t were I believe that our politics would cease to be
angular and sharp and destructive becoming nstead
supple and truly scienyfic with the development of
splendid men and women as 1ts goal




CHAPTER VII
SELFISHNESS AND PROPERTY

1 COME now to a problem analogous to that of Fear
1n that we are concerned with an mpulse which s
strong partly e and largely undesirable  In
all such cases we have to be careful not to thwart a
child s nature It 15 useless to shut our eyes to hus
natute or to wish that 1t were different we must
accept the raw material which ss provided and not
attempt to treat 1t 10 ways only applcable to some
different material
Selfishness 13 not an ultimate ethical conception

the more 1t 1s analysed the vaguer 1t becomes Butas
a phenomenon 1n the nursery 1t 13 perfectly definute
and presents problems with which 1t 13 very necessary
to cope Left to umself an older child will seize a
younger childs toys demand more than his share of
grown up attention and generally pursue lus desires
regardless of the younger cluld s disappointments A
human ego Lke 2 gas will always expand unless
restraned by external pressure The object of
education 1n this respect 15 to let the external pressure
take the form of habits ideas and sympathies in the
chuld s own mind not of knocks and blows and purush

ments The 1dea which 13 needed 1s that of justice

not self sacrifice  Every person has a nght to a certain
amount of room 1 the world and should not be made
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to feel wicked 1n standing up for what 13 due to hum
Vhen self sacnfice 1s taught the 1dea seems to be
that st will not be fully practised and that the practical
result wall be about nght  But sn fact people esther
fal to leam the lesson or feel sinful when they
demand mere justice or cany elf sacnifice to ndicu
fous extremes  In the last case they feel an obscure
resentment agminst the people to whom they make
renunciations and probably allow selfishness to return
by the backdoor of a demand for grattude In any
case self sacnifice cannot be true doctnne because 1t
cannot be unversal  and 1t 13 most undesirable to
teach falsehood 23 3 means to virtue becsuse when
the falsehood 1 percenned the virtue evaporates
Justice on the contrary can be universal Therefore
justice 15 the conception that we ought to try to 1nstil
1nto the cluld s thoughts and habits

It1s difficult sf not impossible to teach justice 0 2
solitary chuld  The rights and desires of grown up
people are so different from those of children that they
make no imagimative appeal there 1s hardly ever
direct competiion for exactly the same pleasure
Moreover as the grown up people are in a position to
exact obedience to their own demands they have to
be judses in their own case 2nd do not produce upon
the child the effect of an wmpartial tnbunal They
can of course gve definte precept 1inculeating this
ar that form of convenient behaviour  not to interrupt
when their mother 18 counting the wash not to shout
when their father 15 busy not to obtrude therr con
cerns when there are visitors  But these are tnexplic
able requirements to which it 18 true the chld
submits willngly enough 1f otherwise hundly treated
but which make no appeal to hus own sense of what
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15 reasonable It 1s nght that the child should be
made to obey such rules because he must not be
allowed to be a tyrant and because he must under
stand that other people attach importance to therr
own pursuits however odd those pursuits may be
But not much mere than external good behaviour 18
to be got by such methods the real education m
Justice can only come where there are other children
This 13 one of many reasons why no child should long
be solitary  Parents who have the musfortune to have
an only child should do all that they can to securc
compamonship for 1t even at the cost of 2 good deal
of separation from home 1f no other way 13 possible
A solitary chuld must be either suppressed or selfish—
perhaps both by turns A well behaved only child 1s
pathetic and an 1ll behaved one 13 2 nwmsance In
these days of small famulies this 18 a more serous
trouble than 1t used to be It 13 one of the grounds
for advocating nursery schools as to whach I shall have
more to say 1 a later chapter  But for the moment I
shall assume a family of two at least not very wdely
separated 1n age so that thewr tastes are largely the
same

‘Where there 1s competition for a pleasure which can
only be enjoyed by one at a time such as anden a
wheelbarrow 1t wall be found that the cluldren readily
understand jusuce ‘Their impulse of course s to
demand the pleasure for themselves to the exclusion
of the others but 1t 13 surpnsing how quickly ths
impulse 15 overcome when the grown ups wmsttute
the system of a turn for each I do not believe that a
sense of justice 1s nate but I have been astorushed
to see how quickly 1t can be created Of course 1t
must be real Justice  there must not be any secret
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buas  If you are fonder of some of the chuidren than
of others vou must be on jour guard to prevent
your affections from having any influence on your
distbution of pleasures It 13 of course a generally
recogruzed pninciple that toy must be equal

It 18 quite useless to attempt to cope with the
demand for justice by any kind of moral truning Do
not gave more than justice but do not expect the child
to accept less There 13 a chapter i The Farchild
Famly on  The Secret Sins of the Heart  which
illustrates the methods to be avoided Lucy has
mamntained that she has been good 30 her mother tells
her that even when her behaviour 1s all nght her
thoughts are wrong and quotes The heart 18
decestful above all things and desperately wicked
(Jerermzh xvn 9)  So Mrs Farchild mves Lucy a
httle book n which to record the  desperately
wicked  things that are 1n her heart when outwardly
she 13 good At breakfast her parents give a nibbon
to her sister and a cherry to her brother but nothing
to her She records i her book that at this pomt
she had a very wicked thought that her parents loved
her brother and sister better than they foved her
She had been taught and she beheved that she ought
o cope wath this thought by moral disciphine  but by
this method 1t could only be driven underground to
produce strange distorted effects 1n later years The
proper course would have been for her to express her
feeling and for her parents to dispel 1t esther by giving
her a present too or by explaining in a way she could
understand that she must wait for another time a3
no further present was avalable at the moment
Truth and frankness dispel difficulties but the attempt
8t repressive moral discipline onlv aggravates them
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Closely connected with justice 1s the sense of
property ‘This 15 a difficult matter which must be
dealt with by adaptable tact not by any rigid set of
rules There are 1n fact conflicting considerations
which make 1t difficult to take a clear line On the
one hand the love of property produces many terrible
evils 1 later years  the fear of losing valued matertal
possessions 1s one of the main sources of politrcal and
economic cruelty It 1s deswrable that men and
women should as far as possible find their happiness
1n ways which are not subject to private ownership
1€ 1n creative rather than defensive activities For
this reason 1t is unwise to cultivate the sense of
property in children if 1t can be helped But before
proceeding to act upen this view there are some very
strong arguments on the other side which 1t would
be dangerous to neglect In the first place the sense
of property 1s very strong in children 1t develops as
soon as they can grasp objects which they see (the
hand eye co ordmation) What they grasp they feel
1s thers gnd they are indignant of it 18 taken away
We sull speak of a property as 2 holding  and

maintenance  means  holding in the hand
These words show the primutive connection between
property and grasp  so does the word  grasping
A child which has no toys of its own will pick up
sticks or broken bricks or any odds and ends 1t may
find and will treasure them as 1ts very own The
destre for property 1s so deep seated that 1t cannot be
thwarted without danger Moreover property cultt
vates carefulness and curbs the impulse of destruction
Especially useful 1s property in anything that the child
has made humself 1f this 1s not permitted his con
structive 1mpul es are cheched
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Where the arguments are so conflicing we cannot
adopt any clear cut policy but must be guided to a
great extent by circumstances and the child s nature
Nevertheless something can be said as to the means of
recontiling these opposites in practice

Among toys some should be pnvate and some
common To take an extreme ¢ase a roching horse
would of course alwave be common  This suggests
a pnnaple  where a toy can be equally enjoyed by
all but only by onc at 2 ime 1t should be common if
1t 15 too large or expensive to be duplicated  On the
other hand toys more adapted to one child than to
another (because of difference of age for example) may
properly belong to the one to whem they give the most
pleasure  If a toy wants careful handling which an
older ctuld has learnt to give 1t 1s fair that a younger
child should not be allowed to get hold of st and
spoil it The younger child should be compensated
by private property 1n the toys specially appropnate
to 1ts age  After two years old a broken toy should
nat be immediately replaced 1f 1t has been broken by
the clulds carelessness st 15 Just as well that the
loss should be felt for a wiule Do not let a child
always refuse the use of its own toys to other chuldren
Whenever 1t has more than 1t can actually use 1t
should not be allowed to protest if another child plays
with those that 1t 13 not using But here 1 should
except toys which the other chuld 1s lihely to bresk
and toys out of which their owner has constructed
some edifice which 15 a source of pnde Unul the
edifice 15 forgotten 1t should 1f possible be allowed
to stand as a reward of industry Subject to these
provisos do mot let the child develop a dogin the
manger attitude 1t must never be allowed to prevent
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another childs enjoyment wantonly It 1s not very
difficult to teach 2 modicum of decent behaviour in
these respects and 1t 13 quite worth the necessary
firmness Do not allow a child to snatch things from
another child even when 1t would be within 1ts legal
nghts 1 doing so  If an older child 18 unkind to a
younger one show a similar unkindness to the older
one and explan immediately why you do so By
such methods 1t 1s not difficult to establish that degree
of Findness 1n chuldren to each other which 1s necessary
to prevent constant storms and tears  On oceaston a
certain  amount of sternness may be necessary
amounting to a mild form of pumshment But on
no account must a habit of tyranmzing over the
weah be allowed to develop
While permutting a certan number of chenshed
1t s well to the habit of using
to)s such as bnchs to which the chuld only has the
exclusive nght while he 1s using them  The Montes
sory apparatus 13 common to 2ll the ciuldren but so
long as a child 18 using one piece of apparatus no other
child must mterfere This develops a sense of
limuted tenant nght dependent upon work such a
sense does not run counter to anything that 1s desir
able 1 later years For very young chidren this
method 1s hardly applicable because they are not yet
sufficiently constructive  But as they acquire skfl 1t
becomes more and more possible to nterest them in
the process of building So long 2s they Lnow they
can have the matenal for construction whenever they
hke they will not much mind others having 1t too
and the reluctance to shanng which they may feel at
first 15 soon dispelled by custom  Nevertheless when
a cluld 15 old enough he should I thunk be allowed
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to own books because that will merease hus love of
books and therefore stimulate reading  The books
that are his own property should as far as possible
be good books such as Lews Carroli and Tangler.ood
Tales not mere trash  If the cluldren want trash, st
should be common praperty

The broad printiples involved are  First do not
produce m the child a sense of thwarting from not
having encugh property  thus 18 the way to produce a
miser  Secondly allow the chuld pnvate property
when 1t sumula es a desirable actimty and i par
ncular where 1t teaches careful handhng  But subject
to those himitations turn the cinld s attention as far
a3 you can to pleasures not involving pnvate owner
ship And even where there 13 pmvate ownership do
not allow the chuld to be mean or mserly when other
children wish to be allowned to play wath hus things
As to this however the object 13 to induce the chid
to lend of tus own free wall 5o fong as authonty 1
required the end mmed at has not been achieved  In
a happy child 1t should rot be difficult to sumulate 2
generous disposition  but 1f the chid s starved of
pleasures he will of course chng tenaciously to those
that are attamable It 1 not through suffenng that
;hxldrcn tearn wirtue but through happiness and

ealth



CHAPTER VIIl
TRUTHFULNESS

Yo produce the habit of truthfulness should be one
of the major atms of moral education I do not mean
truthfulness 1 speech only but also i thought
indeed of the two the latter seems to me the more
mmportant I prefer a person who hes with full
consciousness of what he s doing to a person
who first sub consciously decerves himself and then
imagines that he 13 beng wirtuous and truthful
Indecd no man who thinks truthfully can beheve that
1t 13 always wrong to speak untruthfully Those who
hold that a le 15 always wrong have to supplement
this view by a great deal of casuistry and considerable
practice in musleading ambiguities by means of which
they deceive without admutting to themselves that they
are lying Nevertheless I hold that the occasions
when lying 18 justifiable are few—much fewer than
would be inferred from the practice of high munded
men And almost all the occasions which justify
Iying are occastons where power 18 being used tyran
nically or where people are engaged 1n some harmful
actvity such as war  therefore mn a good socal
system they would be even rarer than they are
now

Untruthfulness as a practice 18 almost always a
product of fear The chuld brought up without fe.r
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will be teuthful not 1 sirtue of a moral effort but
becavse 1t will never occur to lum to bg otherwise
The child who bas been treated wisely and kindly has
a frank look in the eyes and a fearless demeanour
even with strangers  whereas the chuld that has been
subjett to nagging or sesenty 18 11 pCrpctual terror of
incurning reproof and ternfied of having transgressed
some rule whenever he fas behaved mn a natural
manner It does not at first occur to a young child
that 1t 18 possible to fre  The possibility of lying 82
discovery due to observation of grown ups quickened
by terror The child discovers that grown ups ke
to Jum and that 1t 15 dangercus to tell them the
truth  under these arcumstances he takes to fying
Asvoid these ncentves and he will not thunk of
lying

Dut 10 judgng whether chuldren are truthful 2
certain caution 18 necessary  Chuldren s memones are
very faulty .nd they often do not know the answer
1 a question when grown up people think they do
Their ense of ime 18 very vague & child under four
will hardly distingush between vesterday and a week
ago or between yesterday and six hours ago  When
they do not know the answer to 2 question they tend
to say yes or no accordmg to the suggestion i your
tone of voice Agan they are often tallung i the
dramatic character of some make belteve  VWhen they
tell you solemnly that there 15 2 hon in the back
garden 1hs 13 obvious  but 1n many cases 1t 18 quite
easy to mustake play for earnest  For all these reasons
a young chids statements are often obyectvely
untrue hut wichout the shghtest intention to decesve
Indeed children tend at first to regard grown ups
a8 and  theref pable of bemng
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decened My boy (31) will ask me to tell him (for
the pleasure of the story) what occurred to um on
some 1nteresting occaston when I was not present
I find st almost impossible to persuade him that I
dont know what happened Grown up people get
to know so many things 1 ways the chuld does not
understand that he cannot set limits to therr powers
Last Easter my boy was given a number of chocolate
Easter eggs We told lum that if he ate too much
chocolate he would be sich but having told um we
left him alone He ate too much and was sick  He
came to me as soon zs the crisis was over with a
beanung face saymg in a vorce almost of triumph
I was sich Daddy—Daddy told me I should be
sich  His pleasure 1n the venfication of a scientific
law was astomshung  Since then gt has been possible
to trust lum wath chocolate 1n spite of the fact that
he seldom has 1t moreover he mplicitly belteves
everything we tell um about what food 1s good for
lim  There has been no need of moral exhortation
or purushment or fear i bringing about this result
‘There has been need at earlier stages of patience and
firmness He 1s nearing the age where 1t 13 usual for
boys to steal sweet things and lie about it I dare say
he will steal sometimes but I shall be surprised if he
lies When a child does ke parents should take
themselves to task rather than lum  they should deal
with 1t by removing its causes and by explaung
gently and reasonably why it 1s better not to ke
They should not deal with it by punshment which
only increases fear and therefore the motive for

Iying
Rigid truthfulness in adults towards children 15
of course absolutely indispensable 1f children are not
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to learn Iying  Parents who teach that Iying s aun
and who nevertheless are known to kie by their chul
dren naturally lose all moral authonty The dea of
speabing the truth to children 13 entirely sosel
hardly anybody did 1t before the present generation
1 greatly doubt whether Eve told Cain and Abel the
truth about apples I am convinced that she told
them she had never eaten anything that wasnt good
for her It used to be the thing for parents to repre-
sent themselses a8 Olymprans immune from human
pa.sions and always actuated by pure reason  When
they reproached the children they did it morc 1o
sorrow than in anger however they mght scold
they were not cross  but talfung to the children for
their good  Parents did not realize that children are
astomishingly clear sighted  they do not understand
alt the solemn polcal reasons for humbug but
despise 1t strarghtforwardly and simply Jealoustes
and envies of which you are unconscious will be
evident to your chuld who will discount ail your fine
moral talk about the wickedness of the objects of these
passions  Never pretend to be faultless and snhuman
the child wll not believe you and would not like you
any the better if he did I remember vividly how
at a very early age I saw throngh the Victonad
humbug and hypocrisy with which 1 was sutrounded
and vowed that if 1 ever had children I would not
repeat the mustahes that were being made with me
To the best of my ability I am keepung, this vow
Another form of lying which 18 extremely bad for
the yaung 1s to threaten pumshments you do not
mean to mnflict  Dr Ballard 1n his most interesting
book on The Changing School t has stated this prinaiple
H dde and Sto ghton 1928
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rather emphatically Dont threaten If you do
let notlung stop you from carrying out your threat
If you say to a boy DG that agamn and I'll murder
you and he does it agamn then you must murder
him  If you dont he will lose all respect for you
(p 112) The pumshments threatened by nurses and
1gnorant patents in dealing with infants are somewhat
less extreme but the same rule apples Do not
st except for good reason  but when you have
once begun imsisung conhnue however you may
regret having embarked upon the battle If you
threaten a pumishment let 1t be one that you are
prepared to inflict never trust to luck that your
bluff wll not be called It 15 odd how difficult 1t 18
to get this p le und d by uned d people
It 13 particularly objectionable when they threaten
something ternfying such as bemng locked up by the
policeman or carried off by the bogey man
produces first a state of dangerous nervous terror
and then a pl as to all
and threats by grown up people If you never msist
without carrying the matter through the child soon
learns that on such occastons resistance 13 useless and
he obeys a mere word without giving further trouble
But 1t 13 essential to the success of this method that
you should not inssst unless there 18 some really
strong reason for downg so

Another undesirable form of humbug 1s to treat
mammate objects 2s if they were alive Nurses
sometimes teach cluldren when they have hurt
themselves by bumping mto a char or table to
smack the offending object and say  naughty
chair  or naughty table ‘This removes a most
useful source of natural discipline  Left to himself

-
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the child soon realizes that wammate objects can
only be mampulated by skl not by anger or
cajolery  This 13 a2 sumulus to the acqusion of
skall and a help i vealizing the liouts of personal
pover

Lies about sex are sanctioned by time-honoured
usage I believe them to be wholly and utterly
bad but I shall s2y no more on this subject
now as 1 propose to devate a chapter to sex
education

Children who are not suppressed ask innumerable
questions some ntelhgent others quyfe the reverse
‘These questions are often WeansomeYand sometimes
mconvement  But they must be answered truthfully
to the best of your abihty If the child ashs you a
question connected with religion say exactly what
you think even if you contradict some other grown vp
person who thinks duferemtly  If he asks you abovt
death answer hum  1f he asks you questions designed
1o show that you are wicked or foolsh answer um
If he asks you about war or capital pumshment
answer lim Do not put hum off mith  you cant
understand that yet  except in difficalt scentfic
matters such as how electric bight 13 made  And even
then make 1t clear that the answer 13 4 pleasure 1
store for hum as soon as he has Jearnt rather more
than he now knows ‘Tell hum rather more thm ke
can understand not rather less  the part be fals to
understand  will sumulate lis cunosity and hus
sntellectual ambition

Invariable truthfulness to a chuld reaps ats reward
sn ncreased trast  The chuld has 2 natural tendency
to beheve what you say except when it runs counter
to 2 strong destre a3 in the case of the Eoster eggs
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which I mentioned just now A Ittle expenence of
the truth of your remarks even i these cases enables
you to win belief easily and without emphasis  But1f
you have been 1n the habit of threaterung consequences
which did not happen you will have to become more
and more msistent and ternfying and in the end you
will only produce a state of nervous uncertamnty
One day my boy wanted to paddle in 2 stream but I
told hum not to because I thought there were bits
of broken crochery which gyould cut his feet His
desire was keen so he was sceptical about the crockery
but after I had found a piece and showq jum the
sharp edge he became enurely acquiescent If I
had nvented the crochery for my own conventence
I should have lost his confidence If I had not
found any I should have let hum paddle In con
sequence of repeated experiences of this sort he
has almost entirely ceased to be sceptical of my
Teasons

We live 1n a world of humbug and the chuld brought
up without humbug 1s bound to despise much that 1s
commonly thought to deserve respect  Thus 13 regret
table because contempt 13 2 bad emotion I should
not call hs attention to such matters though I should
satisfy hts cuniosity whenever 1t turned towards them
Truthfulness ts somethiny, of a handicap 1n a hypo
cntical soctety but the handicap 13 more than out
weighed by the advantages of fearlessness without
which no one can be truthful  We wish our children
to be upnght candid frank self respecting  for my
part I would rather sec them fail wath these qualities
than succeed by the arts of the slave A certamn
native pride and integnty 13 essential to a splendid
human bemng and where 1t exsts lying becomes
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impassible  except when 1t 13 prompted by some
generous motive I would have my chuldrea truthful
i their thoughts and words even if 1t should ental
worldly musfortune for something of more importance
than riches and honours 15 at stake



CHAPTER IX
PUNISHMINT

IN former days and until very recently the pumsh
ment of children and boys and girls was taken as a
matter of course and was umversally regarded as
ndsspensable 1n education We have seen i an
earlier chapter what Dr Arnold thought about flogging
and hus views were at the ime exceptionally humane
Rousseau 13 assoctated with the theory of leaving
things to nature yet mn Emule he occastonally advocates
quite severe punish The | view a
hundred years ago 1s set forth 1n one of the Cautionary
Tales 1 which a little gir] malgds a fuss because they

are putting on her white sash when she wants her
pink one

Pspa who 1n the parlour heard
Her mak th nose nd rout
Th t mstant went to Carol ne
‘To whup her theres no doubt

When Mr Pairchild found his children quarrelling
he caned them making the cane keep time to the verse

Let dogs delight to bark and bite ~ He then took
them to see a corpse hanging in chans on a gibbet
The httle boy was frightened and begged to be taken
home as the chans rattled 1n the wind But Mr
Farrchild compelled him to look for a long tume
saying that this spectacle showed what happened to
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impossible  except when it 13 prompted by some
generous motve I would have my chuldren truthful
1n ther thoughts and words even 1f 1t should ental
worldly musfortune for something of more importance
than riches and honours is at stake
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never found any need of severer penalties  If one can
Judge from the books of old fashioned disciplinarians
the children educated by the old methods were far
naughtier than the modern chuld I should certanly
be hornfied 1f my boy were half as badly behaved as
the children tn The Fatrchild Famidly but 1 should
think the fault lay more with hus parents than with
himself 1 believe that reasonable parents create
reasonable cluldren The children must fee! their
parents  aff t duty and responsibil for
which no child 1s grateful but warm love which
feels delight 1 the chuld s presence and ways And
except when it 13 quite 1mpossible a prohibition must
be explamed carefully and truthfully Small mus
fortunes such as bruises and shght cuts should
sometimes be allowed to happen rather than interfere
with rash games a lttle experience of this kind
makes children more willing to believe that a prohibr
tion may be wise  Where these conditions are present
from the first I believe children will seldom do any
thing deserving of serious punishment

When a ¢hild persistently interferes with other
children or spails thesr pleasures the obvious penalty
15 bamishment It 1s imperatively necessary to take
steps of some kind because 1t would be most unfair
to let the other children suffer But there 1s no
use 1n mahing the refractory child feel guilty 1t
1s much more to the purpose to make him feel that
he 1s mussing pleasures which the others are enjoying
Madame Montessor1 describes her practice as follows

As to punishim nts w  have many times come 1 contact
wth child en who disturbed the “others without paying
ttent on to our cotrecttons  Such child en were t onc
exam ned by the physcan  Wh n the case proved to be
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that of 2 normal child we placed one of the htt) tablean a
cotrier of the yoom and m this wav solated the ctild

having hum st in 8 comfortable hnle arm char 0 placed
that he might see his compantons at work sad giving lum
those games and toys tn 3 hich he was most attracted  This
1solation almost alaays succeeded in calming the ch1d  from
fus position he could see the entire assembly of his compan

tons 2nd the way in which they carried on their work was
an object feston mauch mote efficacious than any words of
the teacher could possibly have been  Little by btle he
wou'd come to see the advantag s of being ane of the company
working so busily before hus eyes and he nould really wish
to go back and do as the others dd  We have in this way
led back sgan to disciphine all the children who at first
seemed to rebet agunst 1t The wolated chuld was always
made the object of epecial care almost 89 3f he were it
myself when I en ered the room went first of all directly
to him as 1f he were a very hintle child  Then 1 wurned
my sitention to the others nteresting myself in their work
asking questions abaut st as if they had been title men I
do not know wtat happened in the soul of these children
whom we found it necessary to discrpl ne  but cestamly the
conversion was slways verv complete and lasting  They
showed great prde tn learmung how to work and how to
conduct them elves and af vays showed 8 verv tender affec

tion far the teacher and for me

‘The succesg of this method depended upon severat
factors not present in old fashioned schools  There
was first the elimnation of thote whose bad conduct
was due to some medical defect Then there was
tact and skill 1n applying the method  But the really
vital pont was the good conduct of the majonty of
the class  the chuld felt 1tself opposed to the public
opimon which 1t naturally respected This 15, of
course an entrely different situation from that of
the schoolmaster who has a class bent on  raggtng
1 do not propose to discuss the methods which he
should employ because they would never be needed

The Moniessors b eth & Hemnemann 5912 p 10§
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1f education were properly conducted from the start
Children Dke to learn things provided they are the
right things properly taught The same mustake 13
made 1n 1mparting hnowledge as 1s made at an earlier
stage 1n regard to food and sleep something which
1s really an advantage to the child ts made to appear
hhe a favour to the adult Infants eamly come to
think that the only reason for eating and sleeping 1s
that grown ups desire 1t this turns them 1ato dys

peptic sufferers from msomma  Unless a child 15 1l

let 1t leave 1ts food and go hungry My boy had
been co:ﬁgd mto eating by his purse and had grown
more and more difficr fzg One day when we had him
for Ius mudday meal he refused to eat Jus pudding™

so we sent it out After a while he demanded it
back but 1t tumed out that the cook had eaten 1t

He was ﬂnbbergﬂsted and never made such pretences
withus agan  Exactly the same method should apply
to mstruction  Those who do not want 1t should be
allowed to go without though I should see to 1t that
they were bored 1f they were absent duning lesson

time If they see others learming they will presently
clamour to be taught the teacher can then appear
as conferning a benefit which 1s the truth of the situa

tion I should have m every school a large bare
room to which pupils could go if they did not want
to learn but if they went there I should not allow
them to come back to lessons that day And they
should be sent there as a punishment 1f they behaved
badly 1o lesson ime It seems a simple principle
that a puni hment should be something you wish the
culpnt to dislike not something you wish hum to
lihe Yet hnes are a common punishment where

SeeD H C Camvon Th Neo Chid chep v andv
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the professed aim 18 to produce a love of clasnical
Iiterature

Mild pumshments have therr utihity for deahing
with mild offences especially such as are concerned
with manners  Prase and blame are an mmportant
form of rewards and punishments for young children
and also for older bays and guls if conferred by 2
person who mspires respect 1 do not believe 1t
possible to conduct educaton without prase and
blame but in regard to both a certain degree of caution
18 necessary  In the first place nerther shoald be
comparatve A child should not be told that he has
done better than so and so, or that such and such 13
never naughty the first produces contempt the
second hatred  In the second place blame should be
gwven much more spanngly than prase st should be
a defintte punishment admunustered for some dnex
pected fapse from good behaviour and 1t should never
be d after 1t has produced us effect  In the
third place praise should not be given for anything
that should be a matter of course I should give 2t
for a new development of courage or skill and for an
act of unselfishness as regards possessions 1f achieved
after a moral effort All through education any
unusually good piece of work should be praised  To
be prased for a difficult achievement 13 one of the
most dehghtful expeniences in youth and the desire
for thus pleasure 1s quite proper as an added ncentive
though 1t should not be the main motive  The mamn
motne should always be an interest in the matter
atself whatever the matter may happen to be

Grave faults of character such as cruelty can
seldom be dealt with by means of pumshment Or
rather pumshment should be a very small part of the
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trcatment  Cruelty to animals 1s more or less natural
to bovs and requires for its prevention an education
ad koc It 1s a very bad plan to wait until you find
your boy torturing an ammal and then proceed to
torture the boy This only makes him wish he had
not been caught You should watch for the first
beginnings of what may afterwards develop mto
cruelty Teach the boy respect for lfe  do not let
him see you killing animals even wasps or snahes
If you cannot prevent 1t explain very carefully why
1t 1s done in this particular case If he does some
thing shightly unhind to a younger chuld do the same
to him at once  He will protest and you can explain
that 1f he does not want 1t done to him he must not
do 1t to others In this way the fact that others
have feelings like his own 1s brought vividly to his
attention

It 1s obviously essenttal to this method that jt
should be begun early and appled to mmor forms of
unkindness It 1s only very small tnjuries to others
that you can retort m hind upon the child ~ And when
you can adopt this plan do not let 1t seem that you are
doing 1t as a punishment but rather as an instructton

See that 18 what you did to your lttle sister
When the child protests you say Well of 1t was
unpleasant you mustntdostto her  Solong as the
whole madent 13 simple and immediate the child
will understand and will learn that other peoples
feelings must be considered In that case serious
cruelty will never develop

All moral instruction must be 1mmediate and
concrete 1t must anse out of a situation which hag
grown up naturally and must not go beyond what
ought to be done in this particular instance The
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child himself will apply the moral i other simlar
cases It 13 much easier to grasp a concrete instance
and apply analog, derations to an
instance than to apprehend a general rule and procced
deductively Do not say i a general way Be
brave bekind  but urge him to some particular prece
of daning and then say  Bravo you were a brave
boy get him to let his little sister play with his
mechanical engine and when he secs her beaming
with delightsay ~ That s nght you were a kind boy
The same principle apples 1n dealing with cruelty
look out for 1ts faint beginnings and prevent them from
developing

If 1n spite of all you efforts grave cruelty develops
at a later age the matter must he taken very seriously
and dealt with Iike an illness The boy should be
pumished 1n the sense that unpleasant things should
happen to lum just as they do when he has measles
but not mn the sense that he should be made to feel
wiched He should be 1solated for a while from other
children and from animals and st should be explained
to hum that 1t 1s not safe to let hum assoctate with them
He should be made to realize 23 far as possitble how
he would suffer 1f he were cruelly treated  He should
be made to feel that a great musfortune had befallen
him m the shape of an impulse to cruelty and that
hus elders were endeavounng to shield him from a
similar musfortune 1n the future I believe that such
methods would be completely successful 1n all except
a few pathological cases

Physical punishment I believe to be never right
In muld forms 1t does little harm though no good
in severe forms I am convinced that 1t generates
cruelty and brutality It 1s true that 1t often produces
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no resentmem agawnst the person who inflicts 1t
where 1t 15 y boys adapt th Tves to 1t
and expect 1t as part of the course of nature Butat
accustoms them to the 1dea that 1t may be night and
proper to milict physical pamn for the purpose of
mantaping authonty—a peculiarly dangerous lesson
to teach to those who are likely to acquire pasitions of
power And 1t destroys that relation of open conft
dence which ought to eust between parents and
chluldren as well as between teachers and pupils  The
modern parent wants is children to be 2s uncon
strained 1n Ius presence as 1n his absence  he wants
them to feel pleasure when they see hum coming
he does not want a fictitious Sabbath calm whle he 15
ded by pand as soon as he
turns his back To win the genume affection of
children 1s a joy as great as any that life has to offer
Our grandfathers did not know of this joy and there
fore did not know that they were mussing 1t They
taught children that 1t was therr  duty  to love their
parents and proceceded to make this duty almost
imposstble of performance Caroline 1n the verse
quoted at the beginmng of this chapter can hardly
have been pleased when her father went to her  to
whip her theres no doubt  So long as people
persisted 1n the notion that love could be commanded
as a duty they did nothng to win 1t as 2 genuimne
emotion  Consequently human relations€ remained
stark and harsh and cruel Punishment was part of
this whole conception It 13 strange that men who
would not have dreamed of ratsing their hand agamnst
a woman were quite willing to inflict physical tor
ture upon a defenceless chuld Meraifully a better
conception of the relations of parents and children
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has gradually won 1its way duning the last hundred
years and with 1t the whole theory of punishment has
been transformed 1 hope that the enlightened 1deas
which begin to prevail in education will gradually
spread to other human relations as well for they ate
needed there just as much as 1n our dealings with
our chuldren



CHAPTER X
IMPORTANCE OF OTHER CHILDREN

So far we have been considerng what parents and
teachers can do themselves towards creating the night
kind of character in a chuld  But there 1s a great deal
that cannot possibly be done without the help of
other children This becomes mncreasmgly true as
the child gets older 1ndeed contemporanes are never
more 1mportant than at the umversity In the first
year of life other children are not important at all in
the earlier months and only a shght advantage 1n the
last three months At that stage it 1s shightly older
cluldren that are useful The first child 10 a famly
18 usually slower 1n learning to walk and talk than
subsequent children because grown ups are so perfect
i these accomplishments that they are difficult to
imitate A child of three years old 1s a better model
for 2 child one year old both because the things 1t
does are more what the younger child would wish to
do and because 1ts powers do not seem so super

human Children feel that other children are more
alun to them than adults are and therefore their
ambutton 15 more stimulated by what other chuldren
do Only the family provides the opportumty for
thus education by older children  Most children who
have a choice wish to play with chuldren rather older
than themselves because then they feel grand
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but these older children wish to play wath still older
children and so on  The consequence 13 that 1n a
school or in the streets of a slum or anywhere else
where a large choice 13 possible children play almost
entirely with their contemporanes because the older
ones will not play with the younger oncs 1In this
way 1t comes about that what 1s to be learnt from older
children must be learnt mainly 1n the home  This has
the drawback that in every fanuly there must be one
oldest child who fails to get the benefits of the method
And as families grow smaller the percentage of oldest
children grows larger so that the drawback 1s an
increasing one  Small families are 1n some ways a
d to child unless supp d b;

nursery schools But nursery schools will form the
subject of a later chapter

QOlder children younger children and contempor

artes all have therr uses but the use of older and
younget children for the reasons just gnen are
mainly confined to the farly The great use of
older children 1s to provide attamnable ambitions A
child will make tremendous efforts to be thought
worthy of joiung 1 an older childs game The
older child behaves wm an off hand natural way
without the consideration and make believe which 1s
bound to form part of a grown up persons games
with children The same lack of consideration m 2
grown up would be painful both because the grown up
has power and authonty and because he plays to
please the child not to please humself A child will
be cheerfully submussive to an older brother or sister

1 a way which would be impossible towards an adult

except as a result of excessive disaipline  The lesson
of co operation 10 a subordinate role 13 best learnt
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from other children when grown ups try to teach
1t they are faced with the opposite dangers of unkind
ness and pretence—unkindness if they demand real
¢o operation pretence if they are content with the
appearance of 1t I do not mean that either real or
pretence co operation 1s to be ahways avorded but that
1t has not the spontaneity which 1s possible between
an older and a younger child and therefore cannot
be combined for hours on end with pleasure to both
parties
» All through youth shightly older people continue to
have a special use 1 teaching—not formal teaching
but the sort which occurs outside working hours
A slightly older boy or gul temans always a very
effective strmulus to ambition and if kind can explamn
difficultres better than an adult from the recent
recollection of overcoming them Even at the
unversity I learnt much from people a few years
sentor to me whach I tould not have learnt from grave
and reverend signors I believe this expersence 1s
general wherever the soctal Itfe of the university 13
not too rigudly stratfied by years  Ttis of course
impossible where a3 too often happens the older
students constder 1t mfra dig to have anything to do
with the younger ones
Younger children also have therr uses especually
1 the years from three to six  these uses are chiefly
with moral ed: So long as a
chxld 1s with adults 1t has no occasion for the exercise
of a number of important wvirtues namely those
required by the strong in dealing with the weak A
child has to be taught not to tale things by force
from a younger brother or sister not to show excessive
anger when the junor inadvertently hnocks over hus
10
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tower of brcks not to hoard tays he 13 not using
which the other desues e has o be tought that
the jumor can be easily hurt by rough handling and
to feel comp when he has 1y caused tears
In protectng a younger child one can speak to the
sentor with a sharpness and suddenness which would
not otherwise be justsficd but which have their uses
through the strong mpression produced by ther
unexpectedness Al these are useful lessons which
1t 18 hardly posmble to give naturally wn any other way
It s a folly and a waste of tume to give abstract moral
nstruction to a child  everything must be conerete
and actuslly demanded by the eustng situauon
Much that from an adult pomnt of wiew 15 moral
education feels to the child just hike mnstruction i
handling a saw The child feels that he 15 bewng
shawn how the thing 18 done  That 13 one reason
why example s so mportant A child who h1s
watched a carpenter at work tnes to copy his move
ments  a child who has seen his parents bebaving
always wath kindness and consideration tres to copy
them mn this respect In each case prestige 19
attached to what he wants to imitate  If you gave
your child a solemn lesson in the use of a saw but
yourself always tried to use it as a chopper you would
never make a carpenter of lam  And if you urge
Ium to be 1ind to ks hetle sister but are not land 0
her yousself all your mstruction will be wasted For
that reason when you have to do sometiung that
makes 2 httle chuld cry such 23 cleaning 1ta nose you
should be careful to explain to the older child why
1t 1s necessary to do it Otherwise he 13 quite lihely
to nis¢ up m defence of the younger child and fight
you to mahe you stop bewng cruel  If you allow hum
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to remain under the impression that you are cruel
you will have lost the power to curb his own impulses
towards tyranny

Although both older and younger children are
important contemporaries are far more so at any
rate from the age of four onwards Beh viour to
equals 1s what most needs to be learnt  Most of the
wmequakities 1n the eusting world are artificial and 1t
would be a good thing 1f our behaviour ignored them
Well to do people 1magine themselves superior to
their cooks and behave to them 1n a different way
from that 10 which they behave 1n society  But they
feel inferior to a duke and treat him 1n a way which
shows a lack of self respect In both cases they are
wrong  the cook and the duke should both be felt
and treated as equals In youth age makes a hier
archy which 1s not artificaal ~ but for that very reason
the social habuts which wifl be desirable 1 later hfe

are best learnt by with 168
Games of all hinds are better among equals and so 18
school p Among schoolfell 2 boy has

that degree of tmportance which 1s accorded to um
by therr judgment he may be admired or despised
but the 1ssue depends upon his own character and
prowess Affectionate parents create a too indulgent
mlien  parents without affection create one where

13 rep d It s only 1e8
who can gve scope for spontaneity in free compeuuon
and 1n cqual co operation  Self respect without
tyranny wathout slavist can be
learnt best 1n dealing with equals  For these reasons
no amount of parental solicitude can give a boy or
girl the same advantages at home as are to be enjoyed
1n a good school
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Apart from these consideranons there 15 another,
perhaps even more mmportant  The mind and body
of 4 chuild demand a great deal of play and after the
first years play can hardly be sansfactory except with
other boys and girls  Without play a child becomes
straned and nervous, it loses the joy of hfe and
develops anxicties  It1s of course possible to bring
up 3 child as John Stuart Ml was brought up to
begin Greek at the age of three and never hnow any
ordinary childish fun  From the mete standposnt of
acquining knowledge the resuits may be good, but
taken all round I cannot admire them  Mill relates
1n his Autobiography that dunng adol he nearly
cammutted suscide from the thought that all combina
tions of musical notes would one day be used up and
then new musical composition would become 1mpos
sible It 1s obvious that an obsession of thus sort 13 2

ymptom of nervous exh In later kife when

ever he came upon an argument tending to show that
tus father s plulosophv might have been mustaken he
shied away from it hie a fnghtened horse thereby
greatly dimunishing the value of hus reasomag powers
It scems probable that 1 more normal youth would
have given him more intellectual rembience and
enabled him to be more ongmal s s thinking
However that may be 1t would certanly have given
bsm more capacity for enpoymng hfe 1 was myself
the product of a solttary education up to the age of
sixteen—somewhat less fierce than Miils but stll
too destitute of the ordinary joys of youth I expen

enced 1n adol just the same tendency to swade
as Mill describes—in my case because I thought the
laws of dynamics regulated the movements of my
body making the will a mere delusion  When I began
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to associate with contemporarses I found myself an
angular png  How far I have remained so 1t 1s not
for me to say

In spite of all the above arguments I am prepared
to admt that there are a certair number of boys and
girls who ought not to go to school and that some of
them are very important individuals  If a boy has
abnormal mental powers 1n some direction combined
with poor physique and great pervousness he may be
quite 1ncapable of fitting 1nto a crowd of normal boys
and may be so persecuted as to be dnven mad
Exceptional capacities are not infrequently associated
with mental mstability and in such cases 1t 15 desirable
to adopt methods which would be bad for the normal
boy Care should be taken to find out 1f abnormal
sensitiveness has some defimte cause and patientefforts
should be made to cure 1t But these efforts should
never involve ternble suffering such as an abnormal
boy may easily have to endute from brutal companions
I think such sensitiveness generally has 1ts source m
mustakes during infancy which have upset the child s
digestion or 1ts nerves Given wisdom in handhing
infants I think almost all of them would grow mto
boys and girls sufficiently normal to enjoy the company
of other boysand gurls  Nevertheless some exceptions
will occur and they may easily pccur among those who
have some form of genius  In these rarc cases school
13 undesirable and a more sheltered youth 1s to be
preferred



CHAPTLR XI
AFTECTION AND SYMPATHY

Many readers may think that I have hutherto unac
countably neglected affection which 18 1n some
sense the essence of a good character 1 hold that
fove and Inowledge are the two main requisites for
nght acuon yet 1n dealing with moral education
1 have hitherto suid nothing about love My reason
has been that the nght sort of love should be the
natural frmt resulung from the proper treatment of
the growing cluld rather than somethung consciousty
atmed at throughout the vanous stages We have to
be clear 23 to the kind of affection to be desired and
a3 to the disposition appropriate to different ages
From ten or twelve years old until puberty a boy 3§
apt to be very destitute of affection and there 13
nothing to be guned by trying to force his natute
Throughout youth there 1s less oceaston for sympathy
than 1 adulf lfe botl because there 13 less power of
giving effective expression to 1t and because 3 young
person has to think of hus or her own trmming for nife
Inrgely to the exclusion of other peoples nterests
For these reasons we hould be more concerned to
produce sympathetic and affectionate adults than to
force a precocious deselopment of these quilities 10
early years  Qur problem hle all problems m the
education of character 1s a suentific one belonmng
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to what may be called psychological dynamics  Love
cannot exist as a duty to tell a child that 1t onght
to love 1ts parents and 1ts brothers and sisters 1s utterly
useless if not worse Parents who wish to be loved
must behave so as to elicit love and must try to give
to their children those physical and mental character
sstics whuch produce expansive affections

Not only must children not be commanded to love
their parents but nothing must be done which has
this result as its object Parental affection at its
best differs from sex love 1n this respect It 1s of
the essence of sex love to seek a response as 15 natural
since without a response 1t cxnnot fulfil 1ts biological
function But 1t 13 not of the essence of parental
love to seek a response The natural unsophisticated
parental 1nstinct feels towards the child as towards an
externahized part of the parents body If your
great toe 13 out of order you attend to 1t from self
nterest and jou do not expect 1t to feel grateful
The savage woman I magine has a very simular
feeling towards her child  She desires its welfare 1n
Just the same way as she desires her own especially
while 1t 15 still very young She has no more sense
of self demal in looking after the child than i looking
after herself and for’that very reason she does not
look for gratitude  The child s need of her 1s sufficient
response so long 2s it 1s helpless Later when 1t
begins to grow up her affection dimuushes and her
demands may increase  In ammals parental affection
ceases when the child 1s adult and no demands are
made upon 1t but in human beings even if they are
very pnmitine this 1s not the case A son who s
a lusty warrior 13 expected to feed and protect his
parents when they are old and decrepit  the story of



CHAPTER \I
AFTLCTION AND SYMPATITY

Many readers may think that T have hitherto unac
countably neglected affection which 15 m some
sense the essence of a good character 1 hold that
love and 1nowledge are the two mun requistes for
nght action yet in dealing with moral education
I have hitherto said nothing about love My reason
has been that the right sort of love should be the
natural fruit resulting from the proper treatment of
the growing child rather than something consciously
aimed at throughout the various stages We have to
be clear a3 to the kind of affection to be desired and
a3 to the disposition approprate to different ages
From ten or twelve years old until puberty a boy 15
apt to be very destitute of affection and there 15
nothing to be guned by trying to force lus nature
Throughout youth there 1s less occasson for sympathy
than 1n adult life both because there 58 less power of
giving effective expression to 1t and because a yourg
person has to think of his or her own traming for life
lrgely to the exclusion of other people s tnterests
For these reasons we should be more concerned to
produce sympathetic and affectionate adults than to
force a precocious development of these qualittes 1n
early years Our problem like ali problems in the
education of character 15 a scienuific one belongin®



AFFECTION AND SYMPATHY 153

to mothers and daughters to fathers The excessive
influence of the parent where it exsts will belong
to the parent who has had most to do with the child
—generally the mother—without regard to difference
of sex Of course 1t may happen that a daughter
who dishikes her mother and sees httle of her father
will :dealize the latter but 1n that case the mfluence
18 exerted by drezms not by the actual father
Ideahzation consists of hanging hopes to a peg  the
peg 18 merely convement and has nothing to do with
the nature of the hopes Undue parental influence 13
quite 2 different thing from this since 1t 1s connected
with the actual person not with an mmagnary portrait

An adult with whom a child 1s 1 constant contact
may easily become so dommant in the childs Lfe as
to make the chuld even in later life a2 mental slave
The slavery may be intcllectual or emotional or both
A good example of the former 1s John Stuart Ml
who could never bring himself 1n the last resort to
admut that hus father might have been mistaken To
some degree 1ntellectual slavery to early environment
18 normal  very few adults are capable of opinions
other than those taught by parents or teachers except
where there 1s some general dnft that carnes them
along It may be mamntained however that intellec
tual slavery 1s natural and normal I am inclined to
admut that 1t can only be avoided by an education
ad hoc  This form of excessive parental and scholastic
influence ought to be avorded carefully since m a
rapidly changing world 1t 1s exceedingly dangerous
to retan the opmions of a bygone generaton But
for the present I shall consider only slavery of the
emotions and the wall smce that 15 more directly
bound up with our present topic
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neas and Anchises embodies this fecling at a hugher
level of culture  With the growth of foresight there
18 an increasing tendency to explot childrens affec
tions for the sahe of their help when old age comes
Hence the principle of filial prety which has exsted
throughout the world and 13 embodied m the Fifth
Commandment  With the development of pnvate
property and otdered government filial prety becomes
less important  after some centunies people become
aware of this fact and the senument goes out of fashion
In the modern world a mn of fifty may be financially
dependent upon a parent of exghty so that the important
thing 1s still the affection of the parent for the chuld
rather than of the child for the parent This of
course applies chiefly to the p opertied classes
among wage earners the older relauonship persists
But even there it 13 being gradually displaced a3 2
result of old age penmons and sumdlar measures
Affection of children for parents therefore 18 ceasing
to deserve 2 place among cardinal wirtues while
affection of parents for children remamns of enormovs
importance

There 13 another set of dangers which has been
brought to the fore by the psycho analysts though 1
think their interpretation of the facts may be ques
tioned The dangers 1 am thunking of are those
connected with undue devouon to ome or other
parent  An adult and even an adolescent ought not
to be so overshadowed by either father or mother 23
to be unable to think or feel independently This
may easily happen 1f the personalitv of the parent 18
stronger than that of the chuld I do not beleve that
there 13 except i rare morbid cases an  (Edipus
Complex 1n the sense of a specsal attraction of sons
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tred to hus mother s apronstrngs It vias thought
mpossible to deal with this ewil 1n boys except by
sending them away to school In guls 1t was not
recogmized as an ev1l because (if they were well to do)
1t was thought desirable to make them belpless and
dependent and 1t was hoped that after marriage they
would cling to therr husbands as they had formerly
clung to their mothers This seldom happened and
us falure gave mse to the mother in law  joke
One of the purposes of a joke 13 to prevent thought
—a purpose 1n which this particular joke was highly
successful No one seemed to realize that a gul
brought up to be dependent would naturally be
dependent upon her mother and therefore could not
enter nto that whole hearted partnership wath a man
which 1s the essence of a happy marnage.

The second psychological complication comes
nearer to the orthodox Freudian pomnt of view It
anses where elements appropriate to sex love enter
nto parental affecion I do not meap anything

ly dependent upon diff of sex I mean
merely the desire for a certain kind of emotional
response  Part of the psychology of sex—that part
1 fact which has made monogamy a possible institu
tion—is the desire to come first for some one to feel
that oneself 1s more important than any other human
bemng to the happiness of at least one person in the
world  When this desire has produced marriage st
wall only produce happmess if a number of other
conditrons are realized For one reason or another
a very large proportion of marned women 1n cvihized
countnes fail to have a satsfying sex hfe  When thus
happens to a woman she 13 apt to seek from her children
an sllepimate and spunous gratfication of desires
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which only men can gratfy adequately and naturally
1 do not mean anything obvicus 1 mean merely
4 certamn emotional tension 2 certain passionatencss
of feehng a pleasure 1n hassing and fondling to excess
These things used to be thought quite nght and
proper in an affectionate mother Indeed the differ
ence between what 53 nght and what j3 harmful 1s
very subtle It 1s absurd to maintain as some Freud
uns do that parents ought not to kiss and fondie
therr chuldren at all  Children have a nght to warm
affection from their patents 1t gives them a happy
care free outlook upon the world and 13 essential to
healthy psychological deselopment  But at should be
something that they take for granted lke the air
they bteathe not something to which they are expected
to respond It 18 this question of response that 1s the
essence of the matter  There will be a certain sponta
neous response which 1s all to the good  but 1t will
‘be gmte different from the achive pursut of frendshup
from cluldish companions Psychologically parents
should be a background and the child should not be
made to act with a view to giving lus parents pleasure
Thert pleasure should consst 1 us growth and
progress  anything that he gwm them 1n the way of
should be P fully as a pure
extra like fine weather in apnng but should not be
expected as part of the order of nature ®
Tes very dafficult for 2 woman to be a pesfect mother
or a perfect teacher of young cluldren unless she 38
sexually satisfied  Whatever psycho analysts may sty
the parental 1nstinct 13 essentally dfferent from the
sex nstinct and 13 damaged by the intrusion of
emotions approprsate to sex  The habit of employing
cehbate female teachers 1s quite wrong psychologically
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‘The nght woman to deal with children is 2 woman
whose 1nstnct 1s nat seeling from them sansfactions
for herself which they ought not to be expected to
proside A woman who 1s happily marmed wall
belong to this type without effort  but any other
woman will need an almost mmpoesible subtlety of
self control  Of course the same thing applies to
men i the same but the
are far less frequent with men both because thewr
parental instinets are usually mot very strong acd
because they are seldom sexually starved

It 15 as well to be clear 1 our own thouchts as
regards the atutude we are to expect from chuldren to
parents  If parents have the nght knd of love for
therr chuildren the chuldrens response will be just
what the parents deszre The children will be pleased
when their parents come and sorry when they go
unless they are absorbed 1n some agreeable pursuit
they will look to their parents for help 1 any trouble
physical or mental that may anse  they wll dare to
be adventurous because they rely upon therr parents
protecton m the background—but this feehng wll be
hardly conscous except i moments of penl  They
will expect their parents to answer ther questions
resolve their perplexities and help them in dufficult
tasks  Most of what ther parents do for them will
not enter mto therr conscousness They will ltke
therr parents not for prowding ther board and
lodging but for playing with them showing them how
to do new things and teling them stortes about the
world They will gradually realize that their parents
love them but this ought to be accepted as a natural
fact The affection that they feel for thetr parents
will be quite a different Lind from that whuch they feel
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brothers or wsters cry and often cry too  They will
take their partyehemently against the grown ups when
disagreeable things are being done to them  When
my boy had a wound on his elbow which had to be
dressed hus sister {aged esghteen months) could hear
him crying 1 another room and was very much
upset  She kept on repeating  Jonnv crying Jonny
erying  untl the panful busimess was fimsshed
When my boy saw hus mother extracting a thorn with
a needle from her foot he said anwously It doesnt
hurt mummy She smd 1t did wishing to gve
fum a lesson m not making a fuss  He nsisted that
1t didn t hurt whereupon she snuisted that st did  He
then burst into sobs just as vehement as if 1t had been
lus own foot Such occutrences must spring from
mstinctive physical sympathy This 13 the basis
upon which more elaborate forms of sympathy must
be built It 18 clear that nothing further 1s needed
in the way of posiive education except to bnng home
to the chuld the fact that people and antmals caa fect
pamn and do feel 1t under certain circumstances
There 1s h a further neg; d the
child must not see people he respects committing
unhind or cruel actions  ¥f the father shoots or the
mother speaks rudely to the mads the chid will
catch these vices

It 13 a difficult question how and when to make
a chuld aware of the evilin the world It 13 ympossible
to grow up 1gnorant of wars and massacres and poverty
and preventable di ease winch 1s not prevented At
some stage the child must know of these things and
must combine the knowledge with a firh convicnoft
that 1t 1s a dreadful thing to inflict or even permut
any suffering which can be avorded We are here




AFFECTION AND SYMPATHY 161

confronted by a problem similar to that which faces
people who wish to preserve female chastity  these
people formerly believed 1n sgnorance till marniage
but now adopt more positive methods

1 have known some pacifists who wished history
taught without reference to wars and thought that
children should be kept as long as possible 1ignorant
of the cruelty 1n the world But I cannot prasse the

fugitive and clowstered virtue  that depends upon
absence of knowledge As soon as history 1s taught
at all 1t should be taught truthfully If true history
contradicts any moral we wish to teach our moral
must be wrong and we had better abandon 1t I
quite admt that many people including some of the
most virtuous find facts inconvenient but that 1s due
10 a certain feebleness 1n therr virtue A truly robust
morality can only be strengthened by the fullest
knowledge of what really happens 1 the world We
tnust not run the risk that the young people whom we
have educated 1n 1gnorance will turn to wickedness
with delight s soon as they discover that there 1s such
a thing  Unless we can give them an aversion from
cruelty they will not abstain from it and they cannot
have an aversion from 1t 1f they do not know that 1t
exsts

Nevertheless the night way of giving children a
knowledge of evil 1s not easily found Of course
those who Live mn the slums of big cities get to know
carly all about drunkenness quarrels wife beating
and so on  Perhaps this does them no harm 1f 1t 18

d by other infl but no careful
parent would deliberately expose 2 very young cluld
tosuch sights I think the great obyection 1s that they
rouse fear 50 vividly as to colour the whole of the rest
1
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of ife A cluld being defenceless cannot help
feeing terror when it first understands that cruelty
to cluldren 1s possible I was about fourteen when
1 first read Olwer Teesst but st filled me with emotions
of horror which 1 could scarcely have borne at an
earlier age  Dreadful things should not be hnown to
young people until they are old enough to face them
with a certan posse  This moment will come sooner
with some children than with others  those who are
imagmative or timid must be sheltered longer than
those who ate stolid or endowed with natural courage
A mental habit of fearlessness due to expectation of
Landness should be firmly estabhshed before the child
13 made to face the existence of unkindness To
choose the moment and the manner requires tact and
understanding 1t 1s not a matter which can be
decided by a rule

There are however certam maxims which should
be followed To begin with stortes such as Blue
beard and Fack the Ciant Kilfer do not nvolve any
knouledge of cruelty whatever and do not rase the
problems we are considering  To the child they are
purely fantastic and he never connects them with
the real world 1n any way  No doubr the pleasure he
derives from them 18 connected with savage instincts
but these are harmless as mere play impulses i 3
powerless child and they tend to die down as the
child grows older But when the child 1s first intro
duced to cruelty a3 a thing 1n the real world care mu t
be taken to choose sncidents 1 which he will :dentify
humself with the vicam not with the torturer
Something savage m him will exult i 2 story 0
which he wdentifies humself with the tyrant  a story
of this kind tends to produce an umperialist  But the
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story of Abraham prepaning to sacnfice Isaac or of
the she bears klling the children whom Elsha cursed
naturally rouses the child s sympathy for another child
If such stonies are told they should be told as showing
the depths of cruelty to which men could descend
long ago 1 once as a child heard a sermon of an
hours duration entirely devoted to proving that
Thsha was right i cursing the children  Fortunately
1 was old enough to think the parson a fool  otherwise
1 should have been dnven nearly mad with terror
The story of Abraham and Isaac was even more
dreadful because 1t was the chuld s father who was
cruel to lum  When such stories are told with the
assumption that Abraham and Elsha were virtuous
they must exther be ignored or utterly debase a child s
moral standards  But when told as an introduction
to human wickedness they serve a purpose because
they are viid remote and untrue The story of
Hubert putting out httle Arthurs eyes 1 King John
may be used tn the same way

Then history may be taught with all 1ts wars  But
1n teling about wars sympathy at first should be
with the defeated I should begin with battles 1n
whuch 1t 1s natural to fecl on the side of the beaten
party—for nstance the battle of Hastings in teaching
an English boy I should emphasize always the
wounds and suffe duced I should graduall
lead the child to feel no part: anshup m reading about
wars and to regard both sides as silly men who had
lost their tempers and wught to have had nurses to
put them to bed ull they were good 1 should assum
late wars to quarrels among the children 1n the nursery
In this way 1 believe children could be made to see
the truth about war and to realize that 1t 13 silly
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If any actual instance of unhindness or cruelty
comes under the childs notice 1t should be fully
discussed with all the moral values which the adult
himself attaches to the incident and always with the
suggestion that the people who acted cruelly were
foolish and did not know any better because they had
not been well brought up But I should not call
the child s attention to such things in hs real world
1f they were not spontaneously observed by him until
after he had grown famuliar with them 1n hustory and
stortes Then I should gradually introduce hum to
a knowledge of evil m his surroundings But I
should always give hum the feehing that the ewil can
be combated and results from sgnorance and lack of
self control and bad education I should not encour
age him to be mdignant with malefactors but rather
to regard them as bunglers who do not know 1n what
happiness consists

The culuvation of wide sympathies given the
instinctive germ 18 mainly an intellectual matter 1t
depends upon the nght direction of attention and the
realization of facts which mlitanists and authontartans
suppress Take for example Tolstoys description
of Napoleon going round the battlefield of Austerhitz
after the victory  Most histories leave the battlefield
a3 soon as the battle 1s over by the simple expedtent
of lingering on 1t for another twelve hours a completely
different picture of war 1s produced This 1s done
not by suppressing facts but by giving more facts
And what apphes to battles applies equally to other
forms of cruelty In all cases it should be quite un
necessary to point the moral  the night telling of the
story should be sufficient Do not moralize but let
the facts produce their own moral in the child s mind
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tell children that they ought to be affectionate you
wn the fish of producing cant and humbug  But 1f
you make them happy and free 1f you surround them
withkindness you will find that they become spontane
ously friendly with everybody and that almost every
body responds by bemng fnendly sath them A
trustful affectionate disposition yustifies itself because
& gves seresistible charm and creates the response
which it expects  This 15 one of the most important
results to be expected from the nght educanon of
character



CHAPTER XII
SEX EDUCATION

THE subject of sex 13 so surrounded by superstitions
and taboos that I approach st with trepidanon I fear
lest those readers who have hutherte accepted my
principles may suspect them when they are applied
in this sphere they may have admatted read:dly
enough that fearlessness and freedom are good for
a child and yet desire where sex 13 concerned to
umpose slavery and terror I cannot so humt principles
which I beleve to be sound and I shall treat sex
exactly as I have treated the other impulses which
make up a human character

There 13 one respect in which quite independently
of taboos sex 1s pecuhar and that 1s the late npenng
of the mstinct It 1s true as the psycho analysts
have pomnted out (though with considerable exaggera
tion) that the instnct 18 not absent in childhood
But its chuldish manifestations are different from those
of adult ife and 1ts strength 1s much less and it 1s
physically impossible for a boy to indulge 1t 1n the
adult manner Puberty remains an important emo-
uonal cnsis thrust into the middle of mtellectual
education and cavsing disturbances which rase
difficult problems for the educator Many of these
problems 1 shall not attempt to duscuss 1t 13 cluefly
what should be done before puberty that I propose to
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constder It 15 1n this respect that educational reform
1s most needed especually 1 very early childhood
Although I disagree with the Freudians in many
particulars I thunk they have done a very valuable
service in panting out the nervous disorders produced
in later hfe by wrong handhing of young children 1n
matters connected with sex  Ther work has already
produced widespread beneficial results 1n this respect
but there 1s sull a mass of prejudice 1o be overcome
The difficulty 15 of course preatly wncreased by the
practice of leaving children during thew first years
largely in the hands of totally uneducated women
who cannot be expected to know still less to believe
yvhat has been said by learned men 1n the long words
necessary to escape prosecution for obscensty

Taling our problems in chronological order the
first that confronts mothers and nurses 1s that of
masturbatton  Competent authorities state that thus
practice 15 all but unwersal among boys and gurls
their second and third years but usually ceases of
wself a hittle later on Sometimes 1t 15 rendered more
pronounced by some definite physical intation which
can be removed (It 13 not mv province to go 1nto
medical details) But it usvally exists even in the
absence of such specml reasons It has been the
custom to view 1t with horror and to use dreadful
threats with a view to stopping 1t As a rule these
threats do not succeed aithough they are believed
the resnit 1s that the child hives 1n an agony of appre
henston which presently becomes di sociated from
1ts ongmal cause (now repressed into the unconscious)
but remains to produce mightmares nervousness
delusions and mnsane terrors L eft to atself infantile
masturbdtion has apparently no bad effect upon
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health  and no discoverable bad effect upon character
the bad effects which have been ohserved 1n both
respects are 1t seems wholly attnbutable to attempts
to stop it Even if it were harmful 1t would be
unwise to issue a prohibition whach 18 not gomng to be
observed  and from the nature of the case 1t 1s 1mpos
sible to make sure that the chuld will not continue after
you have forbidden hum to do so  If you do nothing
the probabihity 1s that the practice will soon be discon
unued But if you do anything you make 1t much
less likely that it will cease and you lay the foundation
of ternble nervous disorders Therefore difficult as
1t may be the child should be let alone 1n this respect
I do not mean that you should abstain from methods
other than prohibition 1n so far as they are available
Let hum be leepy when he goes to bed so that he
wll not hie awake Iong  Let hum have some favounte
toy m bed which may distract lus attention  Such
hods are quite by ble  But if they fail
do not resort to prolubition or even eall s attention
to the fact that he indulges 1n the practice  Then 1t
wll probably cease of itself
Sexual curtosity normally begins dunng the third
year 1n the shape of an interest in the phy 1cal differ
ences between men and women and between adults
and chuldren By nature this curtosity has no specal
quality mn early childhood but 1s simply a part of
general cunosity The special quality which 1t 15
found to have 1n chuldren who are being conventionally
brought up s due to the grown up practice of making
mysterics  When there 1s no mystery the cunosity
dies down as soon as 1t 1s sausfied A child should

fare nstances tdoes L horm butth easdy
eurtdlndunotmortt Fon e e T £ b cking



170 ON EDUCATION

from the first be allowed to see hus parents and brothers
and sisters without thew clothes whenever st so happens
naturally  No fuss should be made ether way  he
should simply not know that people have feelings
about nudity {Of course later on ke mll have to
knov) It will be found that the child presenty
notices the differences between hus father and mather
and connects them with the differences between
brothers and sisters But 23 soon a3 the subject hag
been explored to this extent 1t becomes unmteresting
ke 8 cupboard that 38 often open  Of course any
questions the child may ask during this period must
be answered just a3 questians on other topies would
be answered

Answening questions 1sa major part of sex education
Two rules cover the ground Fust always gve 2
truthful answer to & question  secondly regard sex
knowledge as exactly ltke any other knowledge If
the child asks you an imtelbgent question abour the
sun ot the moon ot the clouds or about motor cars
or steam engines you are pleased and you tell him
ssmuchashecantakess  This answenng of ques 1ns
33 & very large part of early education  But if he asks
you a vuestion connected with sex you will be tempted
10 say FHush hush If you hmve learnt not to do
tht you will sull answer briefly and dnly perhaps
with a trifle of embarrassment 1 your manner  The
child at once notices the muance and you have lad
the foundations of prunence  You must answes with
just the same fulness and naturalness as of the question
had been about something else Do not allow yourself
1o feel even unconscrously that therg 13 something
horad and dirty about sex I you do your feelng
wilf communicate mself to hm  He wil think
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necessarily that there 13 something nmasty in the
relations of his parents later on he will conclude
that they think 1ll of the behaviour which led to his
eustence  Such feehngs i youth make happy
almost 1mpossible not only i
youth but 1n adult life also
If the chuld has 2 brother or sister born when he
1s old enough to ash questions about 1t say after the
age of three tell hum that the child grew m hus mother s
body and tell him that he grew in the same way
Let him see hts mother suchhing the child and be
told that the same thing happened with hum Al
this ike everything else connected with sex must be
told wathout sol m a purely spirit
‘The chuld must not be talked to about the mys
tenous and sacred functions of motherhood the
whole thing must be utterly matter of fact
If no addition to the famuly occurs when the child
13 old enough to ash questtons about it the subject
18 hkely to amse out of bemng told  that happened
before you were born 1 find my boy sull hardly
able to grasp that there was a time when he did not
exist  1f I talk to lum about the bwlding of the
Pyramuds or some such topic he always wants to
know what he was domng then and 1s merely puzzled
when he 1s told that he did not euist  Sooner or
later he will want to know what being born  means
and then we shall tell him
The share of the father in generation 13 less likely
to come up naturally in answer to questions unless
the cluld lives on a farm  But 1t 13 very important
that the child should hnow of this first from parents
or teacher not trom children whom bad education
has made nasty I remember vividly bemng told all
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about 1t by another boy when I was twelve years old
the whole thing was treated 1n a mbald spint 23 a
topic for obscene jokes That was the normal expent
ence of boys 1 my generation It followed naturally
that the vast majonity continued through life to thunk
sex comic and nasty wath the result that they could
not respect a womnan with whom they had intercourse
even though she were the mother of their children
Parents pursued a cowardly policy of trusung to luck
although fathers must have remembered how they
gamned their first knowledge How 1t can have been
supposed that such a system helped samitv or sound
morals I cannot imagine Sex must be treated from
the fitst as natural debghtful and decent To do
otherwise 13 to poson the relations of men and
women parents and chuldren Sex 1s at 1ts best
betneen a father and mather who love each other
and ther children It 1s far better that chuldren
should first know of sex 1n the relations of their parents
than that they should denve therr first impressions
from nbaldry It s particularly bad that they should
discover sex between their parents as a guilty secret
which has been concealed from them

If there were no likelihood of being taught badly
about sex by other children the matter could be left
to the natural operation of the chulds cunosity and
parents could confine themselves to answenng ques
tions—always provided that everything became hnown
before puberty This of course 15 absolutely essentral
It 1s a cruel thing to let a boy or girl be overtaken
by the physical and emotional changes of that time
without preparation and pos 1bly with the feeling of
being attacked by some dreadful diseass Moreover
the whole subject of sex after puberty 13 so electne
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that a boy or gul cannot Lsten 1n a scientific spinit
which 1s perfectly possible at an earher age There
fore quite apart from the possibihity of nasty talk
a boy or gl should know the nature of the sexual
act before attaining puberty

How long before thus the information should be
gwven depends upon crrcumstances  An inquisitive
and 1ntellectually active child must be told sooner
than a sluggish chuld There must at no time be
unsatisfied cunosity  However young ther child may
be he must be told if he asks And his parents
manner must be such that he will ask if he wants to
know But if he does not ask spontaneously he must
1n any case be told before the age of ten for fear of
being first told by others in 2 bad way It may
therefore be desirable to stumulate lus curnosity by
instruction about generation 1n plants and ammals
‘There must not be a solemn occasion a cleanng of
the throat and an exordium Now my boy I am
gomg to tell you something that 1t 13 time for you to
know The whole thing must be ordinary and
every day ‘That 19 why 1t comes best in answer to
questions

I suppose 1t 13 unnecessary at this date to argue
that boys and girls must be treated alike When I
was young 1t was stll quite common for a  well
brought up  girl to marry before knowing anything
about the nature of marnage and to have to learn it
from her husband but I have not often heard of
such 2 thing m recent years I think most people
recognize nowadays that a wvirtue dependen upon
ignorance 1s worthless and that girls have the same
nght to knowledge 23 boys If there are any who
stll farl to recogruze this they are not Likely to read
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the present worh so that 1t 18 not worth whife to
argue with them

1 do not propese to discuss the teaching of sexual
morality in the narrower sense Tlis 13 2 matter
23 to which a vanety of opimons exst  Chnstans
duffer from Mohammedans Catholics from Protestants
who tolerate divorce freethunkers from medaevalists
Parents will ali wish thewr culdren twght the particutar
brand of sexual morality in which they believe them
selves and I should not wish the State to interfere
with them  But without going into vexed questions
there 18 2 good deal that mught be common ground

There 1s first of all hygiene  Young people must
know about venereal disease before they run the nsk
of 1t They should be taught about 1t truthfuily
without th exaggerations which ome people practise
1 the interests of morals They should learn both
how to avoid 1t and how to cure it It1s a mustake to
give only such instruction 23 13 needed by the perfectly
virtuous and to regard the musfortunes which happen
ta others as a just punishment of sin  ive mught 23
well refuse to help 2 man who has been anjured 1 2
motoring accident on the ground that careless daving
1sasin  Moreover 1 the one case a3 1 the other the
punishment may fall upon the innocent no one can
mantain that children born with syphihs are wicked
any more than that a man 1s wiched 1f a careless
motorist runs over lim

Young people should be led to realize that it 1
a very sertous matter to have a chuld and that 1t should
not be undertaken unless the chuld has a reasonable
prospect of health and happiness The tradittonal
view was that within marnage it »s Jways justihable
10 bave chuldren, cven if they come so fast that the
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mothers health 13 rumned even if the chuldren ace
diseased or insane even if there 18 no prospect of therr
having enough to eat This view 1s now only main
tamed by heartless dogmauss who think that every
thing di ful to ds to the glory
of God People who care for children or do not
enjoy inflicting misery upon the helpless rebel agamst
the ruthless dogmas which justify this cruelty A care
for the nghts and importance of children with all
that 18 imphed should be an essentral part of moral
education

Gurls should be taught to expect that one day they
are likely to be mothers and they should acquire some
rudiments of the knowledge that may be useful to
them 1 that capaaity of course bolh boys and guls
ought to learn of p 7y and
of hygiene It should be made clear that no one can
be a good parent without parental affection but that
even with parental affection a great deal of knowledge
18 required as well  Instinct without knowledge 13 as
madequate 1n dealing with children as knowledge
without instinet  The more the necessity of knowledge
15 und d the more women will feel
attracted to motherhood At present many hghly
educated women despise 1t thinhing that st does not
gve scope for the exeraise of thewr mtellectual faculties
this 18 2 great musfortune since they are capable of
being the best mothers 1f their thoughts were turned
1n that direction

One other thing 1s essenual 1n teaching about sex
love Jealousy must not be regarded as a justifiable
nsistence upon nghts but as a musfortune to the one
who feels 1t and 2 wrong towards 1ts obje.t  Where
possessive elements antrude upon love st loses us
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vivifyiny, power and eats up personahty where they
are absent 1t fulfils personality and brings a greater
mtenuty of hfe  In former days parents rumed their
relations with their chuldren by preaching love as a
duty husbands and wves still too often run their
relations to each other by the same mustake Love
cannot be a duty because 1t 1s not subject to the wll
It 18 a gift from heaven the best that heaven has to
bestow Those who shut it up in a cage destroy the
beauty and joy which 1t can only display whle 1t 15
free and spontaneous  Here again fear 13 the enemy
He who fears to lose what makes the happiness of
his life has already lost 1t In this asn other things
fearlessness 1s the essence of wisdom



CHAPTER XIII
THE NURSERY SCHOOL

In previous chapters I have tried to give an outline
of what can be done for the young chuld in the way
of creating the habits which will give happiness and
usefulness 1n later hfe  But I have not discus ed the
question whether parents are to give this tramung
or whether 1t 15 to be given n schools designed for the
purpose I thunk the arguments mn favour of the
nursery school are quite overwhelming—not only for
children whose parents are poor ignorant and over
worked but for all cluldren or at the very least
for all children who live i towns I believe
that the children at Miss Margaret McMillans
nursery school 1 Deptford get somethung better
than any children of well to do parents can at present
obtan I should Lke to see the same system ex
tended to all chuldren nch and poor alike But
before discussing any actual nursery school let us
see what reasons there are for desinng such an
mstitution

To begin with early chuldhood 13 of immeasurable
mmportance  both medically and  psychologieally
These two aspects are very closely intertwined For
example fear will make a cluld breathe badly and
breathing badly will predispose 1t to a vanety of

12
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diseases ¥ Such interrelations are so numerous taat
no one can hope to succeed with a child s character
without some medical knowledge or with sts health
without some psychology 1In both directions most
of the hnowledge required 13 very new and much of
1t runs counter to time honoured tradiuons Tzke
for example the quetion of disciphne The great
panciple 1 a contest with a child 13 do not yield
but do not punish The normal parent somettmes
yields for the sale of a quet hfe and sometumes
putishes from exasperation the nght methad to
be successful requres a difficult combmnaton of
patience and power of suggestion  ‘This 13 a psycho
logical example  fresh air 13 a medical example
Given care and wisdom chuldren profit by constant
fresh air day and mght wath not too much clothing
But if care and wisdom ate absent the nisk of chlls
from wet or sudden cold cannot be 1ignored
Parents cannot be expected to possess the skl or
the leisure required for the new and difficult art of
dealing with young children In the case of unedu
cated parents this 18 obvious  they do not know the
nght methods and if they were taught them they
vould remam unconvinced I live 1n an agncultural
distnct by the sea where fresh food 1s ey to obtan
and there are no extremes of heat or cold I chose it
largely because 1t 15 1deal for chuldrens health Yet
almost all the children of the farmers shopkeepers
and so on are pasty faced langmd creatures because
they are induiged 1n food and disciphned 1 play
They never go to the beach because wet feet are
thssu e td The N 3 S kol by Marge n\! Ml

On
lan (Dent 9 9) 7 TI Ca p Sclol bythe m hor
{Geo pe Allenand L xd)
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thought dangerous They wear thicl woollen coats
out of doors even 1n the hottest summer weather
If therr play 18 nomsy steps are taken to make their
behaviour genteel ~ But they are allowed to stay
up late and are given all kinds of unwholesome
tit bits of grown up food ‘'Therr parents cannot
understand why my children have not died of cold
and exposure long ago  but no object lesson will
convince them that their own methods are capable of
inprovement ‘They are nesther poor nor lacking 1n
parental affection but they are obstinately ignorant
owing to bad education In the case of town parents
who are poor and overworked the evils are of course
far greater

But even 1n the case of parents who are hughly
educated conscientious and not too busy the chuldren
cannot get at home as much of what they need asin
a nu sery school  First and foremost they do not get
the companionshup of other children of the same age
If the famly 1s small as such families usually are the
chuldren may easily get too much attention from thetr
elders and may become nervy and precocious in
consequence Moreover parents cannot have the
expenence of mulutudes of cluldren which gives a
sure touch  And only the nch can provide the space
and the environment that best swits young children
Such things if provided privately for one family of
children produce pride of possession and a feeling
of supenority which are extraordinanly harmful
morally For all these rcasons I beheve that even
the best parents would do well to send their chuldren
to a switable school from the age of two onwards
at least for part of the day —provided such a school
existed 1n thesr neighbourhood
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There are at present two kinds of schools according
to the status of the parents There are Froebel
schools atd Montessor schools for well to do children
and there are a smafl number of nurserv schools for
very poor children Of the latter the most famous
18 Miss McMilins of which the above mentioned
book gives an account which should be read by evesy
Tover of cluldren 1 am inclined to think that no
existing school for well to do chuldren 15 as good a3
hers partly because she has larger numbers partly
because she 18 not troubled by the fussiness which
middle class snobbery obtrudes upon teachers She
aims at keeping children 1f possible from one year old
ull seven though the education authorsties mchne to
the view that the children ought to go to an ordinary
elementary school at the age of five The chuldren
come at exght 1n the morning and stay till six n the
eveing  they have all their meals 1n the school
They spend 23 much as possible of thetr time out of
doors and indoors they have an abnormal amount of
fresh aar Before a chuld 1 admitted he or she s
medically exarmned and if possible cured at the
clnic or in hosprtal  After admussion the chuldren
become and reman he lthy with very few exceptions
There 15 2 large lovely garden and a good deal of
the tme 15 spent 1n playng there The teaching
13 broadly on Montesson hines  After dinner the
children all sleep In spite of the fact that at
mght and on Sundays they have to be in poverty
stnclen homes perhips n cellars sath drunken
parents thewr physique and intelligence become equal
to the best that middle class chuldren achieve Here
15 Miss McMillans account of her seven year old
pupils
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They are ne lyall tall st a ght chuldren Al are stra ght
sndeed 1f not tall but the average 13 a big well made child
wthcle nskin bright eyes and silky hair  He or she 13 a
hitle above the a erage of the best type of well o do child
of the upper m ddle class  So much for his or her phys qu
Mentally he 13 alert soc able cager for hife and new expen
ence He can re d and spell perfectly or almost perfectly
H wr teswell and expresses hunself easily He speaks good
English and also Fr nch  H ¢an not only help tum elf
but he or she has for years helped younger childr n  and he
© n ountand measure nd des gn and has had some prepara
tonforscience Hisfirsty 13 were spent 1n &n atmosphere
of lo and calm and fu and hs last two y ars were full of
mteresng  xperten es and experim ot He knows about
& garden and has planted and watered and taken car of
plant as w Il as amumas The seven year old can dance
too and sing and play many games  Such are the chid en
who will soon present themselves 1n thousands at the junior
schools doors  What s to be done with them? I want
top ntout first of all that the elementary school teachers
work will be ch nged by this sudd n uprush of clean and
strong young { fe from below L ther th_ nursery schoof
willb ap ltry thing that1 to say anew f lure or Ise st
will soon nflu nce not only el menta y schools but also the
secondary It w1l provde a new kind of child en to be
edu at d and this must react soon r or | ter not only on
allth schools buton alt our soc al kife on the kind of go em
ment and laws f am d fo the people and on the relation
of ourn tontooth nauon

1 do not think these clams exaggerated The
nursery school if 1t became universal could in one
generation remove the profound differences in educa
tion which at present divide the classes could produce
a population all enjoying the mental and phystcal
development which 1s now confined to the most
fortunate and could remove the ternble deadweight
of disease and stupidity and malevolence which now
makes progress so difficult Under the Education
Act of 1918 nursery schools were to hme been
promoted by Government money but when the
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Geddes Axe descended it was deaded that it was
more important to buld crwsers and the Singapore
Dock for the purpose of facilitahing war with the
Japanese At the present moment the Government
13 spending £650000 a year on such purposes as
inducing people to paison themseles with presena
tives 1 Dominion bacon and butter rather than eat
pore butter from Denmark  To secure this end our
ctuldren are condemned to disease and mmsery and
kened intellig from which multstudes could
be saved by the same sum a year spent on nursery
schools The mothers now have the vote  will they
some day learn to use 1t for the good of their chuldren?
Apart from these wider considerations what has to
be realized 15 that the nght care of young children s
highly skilled work which parents cannot hope to do
satisfactonly and that 1t 1s quite different work from
school teaching 1n later years ‘To quote Miss
McMillan agamn

The nursery ch 1d has a farly good physique  Not only
do his neighbours 10 the slum fall far short of hum  his

betters in good distriets the muddle class children
of a very good type fall short of him It s clear that some
thing more than parental love and  parental responsibility
are wanted Rules of thumb have all broken down

Parental love _without knowledge hasbrokendown Chld
nurture has not broken down It s very highly shlled work

As regards the finances

A nursery achool of 100 children can be run to-day at
an snnual cost of £12 per head and of thus sum the parents
in tFe poorest quarters can pay one thiud A nursery
school staffed by students will cost more but the greater
part of the increased cost would be paid as fees and mamten
ence of future teachers  An open air nursery snd tra fing
centre numbering in all about 100 children and 30 students
costs as nearly as makes no difference {2 200 per anqum
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One more quotation

One great result of the nursery school will be that the
children can get faster through the curnculum of to-day
When they are half or two tlurds throtigh the present ele
mentary school hife they will be ready to go on to more
advanced work In short the nursery school if 1t
18 a real place of nurture snd not merely a place where
babses are  munded ull they are five will affect our whole
educational system very powerfully and very rapudly It
wall quickly rase the possible level of culture and atta nment
m all schools beginmung w th the jumor schools It will
prove that thus w Iter of disease and musery 1 which we hive
and wh ch makes the doctor s service loom bigger than the
teacher s can be swept away It will make the heavy walls
the ternible gates the hard playground the sunless end huge
class room look monstrous as they are It will give teachers
a chance

The nursery school occuptes an intermedute
posttion between early tramung of character and
subsequent giving of mstruction It carries on both
at once and each by the help of the other wath instruc
tion gradually taking a larger share as the child grows
older It was sn institutions having a simmlar function
that Madame DMontesson perfected her methods
In certain large tenement houses mn Rome a large
room was set apart for the chuldren between three and
seven and Madame Montesson was put 1n charge of
these Childrens Houses ! As m Deptford the
cluldren came from the very poorest section of the
population  as in Deptford the results showed that
early care can overcome the physical and mental
disadvantages of a bad home

It 13 remarkable that ever since the tme of Séguin
progress 1n educational methods with young children
h.s come from study of 1diots and the feeble-minded

See M tess 1 Th AMfont o M thod (He emann 3g12)
rp 42 &
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vho are n certain respects stil mentally mfants
I believe the reason for the necessity of this d touwr
wa. that the stupidities of mental patients were not
tegarded as blameworthy or s curable by chastise
ment  no one thought that Dr Arnolds recipe of
flogging would cure their  laziness Consequently
they were treated scientifically nat anguly if they
faled to und d no irate pedagogue stormed at
them and told them they ought to be ashamed of
themsehes  If people could have brought themselves
to take a scientific instead of 2 morahzing stitude
towards children they could have discovered what 1
now known about the way to educate them wathout
first having to study the mentally defiment The
s of moral responsibshity 13 ponsibl

for much el Imagine two children one of whom
has the good fortune to be in a nursery school while
the other 1s left to unalleviated slum bfe Is the
secand child  morally responsible 1 he grows up
less admurable than the first? Are his parents

morally responsible  for the 1gnorance and careless
ness which makes them unable to educate him?
Are the nch  morally responsible  for the selfishness
and stupidity which have been dnlled into them at
public schools and which make them prefer ther
own foolish Juxuries to the creaton of a happy
commumty ? All are victims of circumstances  all
have had characters warped in infancy and ntelligence
stunted at schoo] No good purpose 13 served by
choosing to regard them as morally responsible
and holding them up to reprobation because they have
been less fortunate than they might have been

There 15 only one 1o d to progress in education a3
sn other human affarrs and that 18 Science wielded
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by love Without science love 1s powerless  without
love science 19 destructive  All that has been done
to improve the education of little children has been
done by those who loved them  all has been done by
those who knew all that science could teach on the
subject This 1s one of the benefits we denve from
the higher education of women 1 former da
science and love of chuldren were much less likely to
co extst The power of moulding young minds which
science 18 placing 1n our possession 1s a very ternble
power capable of deadly misuse if 1t falls into the
wrong hands 1t may produce a world even more
ruthless and cruel than the haphazard world of nature
Children may be taught to be bigoted bellicose and
brutal under the pretence that they are being taught
rehgion  patnotism  and courage or commumism
proletananism and revolutionary ardour  The teach
1ng must be nspired by love and must aun at hberating
love mn the children If not 1t wll become more
efficiently harmful with every improvement 1n scien
ufic techmque Love for chuldren exists i the
commuruty as an effective force  this 1s shown by the
lowenng of the infant death rate and the improve
ment of education It 1s stll far too weak or our
polincians would not dare to sacnfice the lfe and
happiness of mnnumerable children to theyr nefanous
schemes of bloodshed and oppression  but 1t eusts
and 1s mncreasing  Other forms of love however are
strangely lacking The very individuals who lavsh
care on children chensh passions which expose those
same children 1n later Ife to death in wars whuch are
mere collective msamities  Is 1t too much to hope
that love may gradually be extended from the chuld
to the man he will become? Will the lovers of

o
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children learn to follow their later years with some-
thing of the same parental sohcitude # Having given
them strong bodies and vigorous minds shall we let
them use theur strength and vigour to create a better
world? Or when they tumn to this work shall we
recosl 1 terror and plunge them back into shwvery
and dnll? Science 1s ready for emther alternative
the choice 13 between love and hate though hate s
disgused beneath all the fine phrases to which pro
fessional moralists do homage



PART I
INTELLECTUAL EDUCATION






CHAPTER XIV
GENERAL PRINCIPLES

Tag building up of character which has been out
theme hitherto should be manly a matter for the
carlier years If nghtly conducted 1t cught to be
nearly complete by the age of six I do not mean
that a character cannot be spoilt after that age  there
18 no age at which untoward circumstances or environ

ment will not do harm What I mean 13 that after
the age of six a boy or girl who has been given the
nght early trmning ought to have habits and desires
which will lead 1n the night direction if a certain care
15 taken with the environment A school composed
of boys and girls nightly brought up dunng therr first
six years will canstitute a good environment given a
modicum of good sense i the authonties 1t ought
not to be necessary to give much time or thought to
moral questions since such further virtues as are
required ought to result naturaily from purely inteliec

tual truning I do not mean to assert this pedanucally
as an absolute rule but as a pninciple gmding school
authonties as regards the matters upon which they
oughtte lay emphasis 1 am convinced that #f children
up to the age of six have been properly handled 1t 13
best that the school authonities should lay stress upon
purely 1ntellectual progress and should rely upon



190 ON EDUCATION

this to produce the further development of character
which 1s still desirable
It 18 a bad thing for mtelligence and ultimately
for character to let instructuon be mnfluenced by moral
constderations It should not be thought that some
knowledge 15 harmful and some ignorance is good
The knowledge which 1s 1mparted should be imparted
for an intellectual purpose nat to prove some moral
or polincal conclusion The purpose of the teaching
should be from the pupils pant of view partly to
satsfy lus cunosity partly to give hum the skill required
sn order that he may be able to satisfy s cunosity for
tumself From the teachers pomt of wew there
must also be the stumulation of certain fruitful kinds
of cuniosity  But there mu.t never be discouragement
-of curtosity even if it takes directions wiich he out
side the school curnculum altogether I do not
mean that the curncufum should be mtetrupted but
that the cunosity should be regarded as laudable and
the bov or girl should be told how to sausfv 1t after
school hours by means of books in the hbrary for
example
But at thus point I shall be met by an argument
whuch must be faced at the outset What if a boys
cunusny 18 morbld or perverted? What of he 13
or m of tortures ?
What if he 1s only interested in prying nte other
peoples domngs?  Are such forms of curtosity to be
encouraged ? In answening this question we must
make a disunction  Most emphatically we are not to
behave so that the boys cunosity shall contnue to
be Limited to these directions  But 1t does not follow
that we 2re to make tum feel wicked for wishing to
know about such things or that we are to struggle
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to keep knowledge of them away from him  Almost
always the whole attraction of such knowledge con
sists 1 the fact that it 1s forbidden 1m a certan
number of cases 1t 1s connected with some patho-
logical mental condition which needs medical treatment
But 1n no case 1s prolbition and moral horror the
nght treatment As the commonest and most
mmportant case let us take an interest 1n obscemty
1 do not believe that such a thing could eust 1 a boy
or gurl to whom sex knowledge was just lihe any other
knowledge A bay who obtains possesston of indecent
pretures 1s proud of s skill o having done so and of
knowing what hus less enterprising companions have
faled to find out If he had been told openly and
decently all about sex he would teel no nterest 1n such
pictures  If nevertheless a boy were found to have
such an imterest I should have him treated by a
doctor skilled in these matters The treatment
should begin by encouragmng hum to utter freely
even his most shocking thoughts and should continue
with a fleod of further information growing gradually
more technical and screntific until the whole matter
bored hum to extinction  When he felt that there was
nothing more to know and that what he did know
was uninteresting he would be cured  The important
point 18 that the knowledge 1n stself 1s not bad but
only the habit of brooding on one particular topre
An obsession 1s not cured at first by violent efforts
to distract attention but rather by a plethora of the
subject Through this the mterest can be made
saientific instead of morbid  and when that ha. been
achieved 1t takes its lemtimate place among other
mterests and ceases to be an obsession Thuis I am
comvinced 15 the nght way to deal viith a narrow and
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morbid curiosity  Prohsbition and moral horror can
only mahe 1t worse

Although improvement of character should not be
the mm of instruction there are certain qualities
which are very desirable and which are essenual to
the successful purswit of knowledge they may be
called the intellectual wirtues These should result
from intellectnal education, but they should result as
needed in learming not as virtues pursued for therr
own sakes Among such qualities the chuef seem to
me  cunomty open mindedmess behief that hnow
ledge 18 po sible though difficult patience ndustry
concentration and exactness Of these curnosity 18
fundamental where 1t 15 strong and directed to the
tight objects all the rest will follow But perhaps
curiosity 1s not quite so active as to be made the basis
of the whole mtellectual Iife  There should always
also be a desire to do something difficult  the know
ledge which 13 acquired should appear i the pupils
muind as shll just Like skill 1n games or gymnastics
It s T suppose unavoidable that the skill should be
1n part merely that required for artificial school tasks
but wherever 1t can be made to appear nece sary for
some non scholastic purpose which appeals to the
pupil something very important has been accom
plished The divorce of knowledge from hfe 1s
regrettable although dunng school years 1t i3 mot
wholly avoidable  VWhere 1t 1s hardest to avoid there
should be occasional talks about the utiity of the
knowledge 1n question—talung  utility 10 a very
broad sense Nevertheless I should allow a large
place to pure cunosty without which much of the
most valuable knowledge (for instance pure mathe
matics) would never have been discovered  There 8
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much knowledge which seems to me valuable on 1ts
own account quite apart from any use to which 1t 13
capable of being put And I should not wish to
encourage the young to look too closely for an ultenior
purpose 1n all knowledge  disinterested curiosity 13
natural to the young and 13 a very valuable quality
It 15 only where 1t fails that I should appeal to the
desire for shill such as can be exhibited in practice
Each motive has its place but neither should be
allowed to push the other aside
Open mundedness 18 a quality which will always
exist where desire for knowledge 1s genuine It only
fails where other desires have become entangled with
the belief that we already hnow the truth  That 13
why 1t 15 so much commoner i1n youth than in later
Ufe A mans activities are almost necessanly bound
up with some decision on an mntellectually doubtful
matter A clergyman cannot be disinterested about
theology nor a soldier about war A lawyer 1s bound
to hold that crimuinals ought to be pumished—unless
they can afford a leading barnsters fee A school
master will favour the particular system of education
for which he 1s fitted by hus traming and experience
A poliician can hardly help believing 1n the principles
of the party which 13 most likely to give lum office
When once a man has chosen hus career he cannot be
d to be pi 11 d wh ther some
other choice mlght not have been better In later Life
therefore open mundedness has 1ts hmutatrons though
they ought to be as few as posuble But in youth
there are far fewer of what Willam James called
forced options  and therefore there 13 Iess occasion
for the will to beheve  Young people ought to
be encouraged to regard every question as open and
11
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to be able to throw over any opinion as the result of
an argument It 15 implied 1n this freedom of thought
that there should not be complete freedom of action
A boy must not be free to run off to sea under the
mfluence of some story of adventure m the Spanish
Main  But so long as lus education continves he
should be free to think that it 1s better to be a prate
than a professor

Power of concentration 13 a very valuable quality
which few people scquire except through education
It 1s true that 1t grows naturally to a considerable
extent as young people get older  very young wnfants
seldom think of any one thing for more than a few
mnutes but with every year that passes therr atten
tion grows less volatife until they are adult  Never
theless they are hardly likely to acquire enough
concentration wathout a long period of inteffectual
education  There arc three qualities which distinguish
perfect concentration 1t should be intense prolonged
and voluntary Intensity ss allustrated by the story
of Archimedes who 1s saxd to have never noticed when
the Romans captured Syracuse and came to kil hum
hecause he was absorbed 1n a mathematical problem
‘To be able to concentrate on the same matter for 2
considerable time 13 [ to difficult ach t
and even to the und ding of any complicated ot
abstruse subject A profound spontaneous interest
brings this about naturally so far as the object of
nterest 13 concerned  Most people can concentrate
on a mechanseal puzzle for a long ime  but this 13
not 1n stself very useful To be really valuable the
concentration must also be within the control of the
will By this T mean that even where some prece of
knowledge 1S uniteresting 1n 1self a man can fores
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himself to acquire 1t 1f he has an adequate motive for
doing so T think 1t s above all the control of atten
tion by the will that 1s conferred by higher education
In this one respect an old fashioned education 1s
admurable I doubt whether modern methods are as
successful m teaching a man to endure voluntary
boredom However if this defect does ewst
modern  educational practice 1t 18 by no means
wremediable The matter 1s one to wiuch I shall
return later

Patience and industry ought to result from a good
education It was formerly thought that they could
orly be secured m most cases by the enforcement of
good habits imposed by external authonty Un
doubtedly this method has some success as may be
seen when a horse 1s broken 1n  But I think it 38
better to stimulate the ambition required for over
coming difficulties which can be done by grading
the difficulties so that the pleasure of success may at
first be won fairly easily  This gives expenence of the
rewards of persistence and gradually the amount of
persistence required can be mncreased  Exactly simular
remarks apply to the belief that knowledge 1s difficult
but not impossible which 1s best generated by inductng
the pupil to solve & sertes of carefully graded problems

Exactness Lke the voluntary control of attention
1s a matter to which educational reformers perhaps
tend to attach too lttle mmportance Dr Ballard
{op at chap wv) states definutely that our elemen
tary schools 1n this respect are not so good as they
were although in most respects they are vastly
improsed He says  There 13 1n existence a large
number of tests gnen to school chuldren 1n the annual
examunations of the eighnes and early mineties and
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the results of those tests were scheduled for purposes
of grant  When those same tests are set to day to
children o} the same age the results are palpably and
consisiently worse  Account for it as we may there
can be no doubt whatever about the fact  Taken as
2 whale the work dane 1n our schools—our prnmary
schooly at Jeast—is less accurate than 1t was a quarter
of a century age  Dr Ballards whole discussion
of thus subject 1s so excellent that I have hittle to add
tot 1 wll however quote his concluding words

After alt deductions have been made st faccuracy)
15 stll 2 noble and snspinng adeal It 15 the monality
of the mtelect 1t prescribes what 1t ought to stnve
for in the purswt of sts own proper ideal For the
extent to which we are accurate 1 our thoughts
words and deeds 13 a rough measure of our fealty to
truth

The difficulty whuch 13 felt by the advocate of modern
methods 1s that accursey as hutherto taught volves
boredom and that N 15 2n smmense gan if education
can be made interesing Here however we must
make a d Boredom merely imposed by the
teacher 15 wholly bad  boredom voluntanly endured
by the pupl m order to satsfy some ambiuon 1
valuable 1f not overdone It should be part of
educaton to fire pupils with desires not easly grats
fied—to hnow the caleulus to read Homer to perform
well on the viochn or what not  Each of thest
imvalves tts own kind of accuracy Able boys and
gwls will go through endless tedm and submut
willingly ta sesere discphine in order to sequise some
coveted knowledge or sksll  Those who have less
nattve abihty can often be fired by simlar ambitions
if they are wspumgly taught  The doving force m
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education should be the pupils wish to learn not the
master s authonity  but 1t does not follow that educa
tion should be soft and easy and pleasant at every
stage  Tlus applies in particular to the question of
accuracy The acquisition of exact knowledge 1s apt
to be weartsome but 1t 1s essenttal to every kind of
excellence and this fact can be made obvious to a
child by surtable methods In so far as modern
methods fail 1n this respect they are at fault In
this matter as in Tnany others reaction agaimnst the old
bad forms of discipline has tended to an undue laxity
which will have to give place to 2 new disciplme
more nternal and psychological than the old external
authority  Of thus new disaipline accuracy will be
the intellectual expresston
There are various kinds of accuracy each of which
has 1ts own importance To take thc mart hnds
There 13
accuracy as to matter of fact and logical accuracy
Every boy or girl can apprecmte the importance of
y 1n many d 1t 18 required
for the control of the body which a healthy child
spends all 1ts spare time in acquinng and afterwards
for the games upon which prestige depends But 1t
has other forms which have more to do wth school
teaching such as well articulated speech good wniting
and correct performance, on a musical nstrument
A child wall think these things xmpomnt or untmpor
tant according to lus uracy
1s difficult to define 1t has to do with the appropnate
ness of ¢ sensible stimulus for the production of
emotton  One way of teaching an important form ot
1t 13 to cause children to learn poetry by heart—
eg Shuhespeare for purposes of acting—and to make
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them feel when they muke mistahes why the onginal
18 better T beheve 1t would be found that where
h bility 35 widespread children are taught
conventional stereotyped performances such as dances
and songs which they enjoy but wlich must be done
exactly nght on account of tradiwon  This mahes
them sensitwve to small dfferences whuch 18 essental
to accuracy Acting singng and dancing seem to
me the best methods of teaching aesthetic precision
Drawing 15 less good because it 15 hkely to be judged
by 1ts fidelity to the model not by aestheue standards
It 1 true that stercotyped performances also are
expected to reproduce a mode! but it 53 a model
created by acsthetic motives 3t . copred because 1t
15 good not beeause copying 15 good
Accuracy 23 to matter of fact 19 wtolersbly bonng
when pursued on ns own account Learmng the
dates of the hangs of England or the names of the
counttes and ther capials used to be one of the
terrors of chaldhood ¥t 1s better to secure accuracy
by mterest and repetition I could never semember
the hst of capes but at eight years old I knew almost
all the stations on the Underground I cluldren were
shown a cinemz representing 8 ship smbing round the
coast they would soon hnow the capes I dont
think they are worth hnowing but if they were that
would be the way to teach them Al geography
ought to be taught on the cnema  so ought hastory
at first  The it} expense would be great but not
o great for Governments  And there would be 2
subsequent economy in ease of teaching
Logieal accuracy 19 a Jate acquisttion and should
not be forced upon young chidren Gettng the
mulupheation table nght 15 of vourse accuracy 9 to
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matter of fact 1t only becomes logical accuracy at a
much later stage  Mathematics 1s the natural vehicle
for this teaching but 1t fails 1f allowed to appear as a
set of arbitrary rules  Rules must be learnt but at
some stage the reasons for them must be made clear
if thig 13 not done mathematics has little educauve
value

1 come now to a quesuion which has already ansen
in connection with evactness the question namely
how far 1t 15 passible or destrable to make all sastruc
tion mteresting  The old view was that a great deal
of 1t must be dull and that only stern authonty will
induce the average boy to persist  (The average girl
was to remam ignorant ) The madern view 1s that 1t
can be made delightful through and through I have
much more sympathy with the modern view than
with the old one nevertheless I think 1t 18 subject
to some hmutations especially m higher education
I shall begin wath what I think true inat

Modern wnters on tnfant psychology all emphasize
the importance of not urging a young child to eat or
sleep  these things ought to be done spontaneously
by the child not as a result of coating or forang My
own expenence entirely bears out this teaching At
first we did not know the newer teaching and tned
the older methods They were very unsuccessful
whereas the modern methods succeeded perfectly
It must not be supposed however that the modern
parent docs nothing about eating and sleeping  an
the contrary everything possible 13 done to promote
the formation of good habits  Meals come at regular
tunes and the chuld must sit through them without
games whether he cats or not  Bed comes at regular
times and the cluld must ke down 1n bed  He may
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have a toy ammal 1o hvg but not one that squeaks
or runs or does anything exating  If the animal s 2
favounte one may play the pame that the ammal 18
tired and the chuld must put 1t to sleep  Then leave
the chuld alone and sleep wall usually come very
quickly  But never let the chld. think you are anxious
he should sleep or eat  That at once makes him think
you are asking a favour thus gies ham a sense of
pover which leads hum to demand more and more
comung or pumshment He should eat and sleep
because he wants to not to please you

This psychology 18 ot ly applicable 1n great
measure to nstruction I vou insist upon teactung
2 child he will conclude that he 13 beng ashed to da
something disagreeable to please you 2nd he will
have a psychological resstance  If this s at the
start st wall perpetuate wself 2t a later age the
destrability of geting through examunations may
became evident and there will be work for that
purpose but none from sheer interest 1n Lnowledge
If on the contrary you can first stinulate the chalds
desire to hnow and then 2s a favour give hum the
Lnonledge he wants the whole sitwation 1s different
Very much less external disaipline 1s required and
attention 13 secured wathout difficulty To succeed
sn this method certan condstions are necessary which
Mad M. sccessfally prod among
the very yourg ‘The tashs must be attractive and
not too difficult  There must at firt be the example
of other chuldren at a shghtly more advanced stage
There must be no other obviously pleasant occupstion
open to the chuld at the moment ~ There are 2 number
of things the chuld may do and he works by humself
at whichever he prefers Almost all chuldren art
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perfectly happy n this régime and learn to read an
write without pressure before they are five years old

How far sumlar methods can advantageously be
apphed to older children i1s a debatable question
As children grow older they become responsive to
more remote motives and 1t ts no longer necessary
that every detail should be interesting 1n wtself  But
1 thunk the broad prineiple that the impulse to education
should come from the pupil can be continued up to
any age The environment should be such as to
stimulate the mmpulse and to make boredom and
1solation the alternative to learmng  But any child
that preferred this alternative on any occasion should
be allowed to choose 1t The principle of ndwvidual
work can be extended though a certain amount of
class work seems indispensable after the early years
But 1f external futhorty 1s necessary to mduce a boy
or gl to learn unless there 18 a medical cause the
probability 1s that the teacher 1s at fault or that
previous moral tramning has been bad  If a child has
been properly trained up to the age of five or srx any
good teacher ought to be able to win lus interest at
later stages

If this 1s possible the advantages are immense
The teacher appears as the friend of the pupil not as
his enemy ‘The child learns fa.ter because he 13
co operaung  He leams with less fatigue because
there 1s not the constant strain of bnnging back a
reluctant and bored attenton And huis sense of
personal tmtiative 1. cultnated i tead of bemng
dimimshed  On account of these advantages it
seems worth while to assume that the pupil can be
led to learn by the force of his own desires without
the exerase of compulsion by the teacher If 1na
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small percentage of cases the methods were found to
bea failure these cases could be 1solated and instructed
by different methods But I believe that gnen
methods adapted to the childs intelhgence there
would be very few failures

For reasons already given in connection with
accuracy I do not beheve that a really thorough
education can be made interesting through and
through However much one may wish to hnow 2
subject some parts of it are sure to be found dull
But I beleve that given suitable gmdance a boy or
gul can be made to feel the wnportance of learmng
the dull parts and can be got through them also
without compulsion I should use the stmulus of
praise and blame applied as the result of good or
bad performance of set tasks Whether a pupil
possesses the necessary skl should be made as obvious
as i games or gymnastics And the importance of
the duli parts of a subject should be made clear by the
teacher If all these methods faled the chuld would
have 10 be classified as stupid and taught separately
from clldren of normal intellgence though care
must be taken not to let ths appear as a punishment

Except 1n very rare cases the teacher even at an
early age (1e after four say) should not be either
parent  Feaching 1s work requining a speaial type of
slall which can be learnt but which most parenta
have not had the opportunty of harming  The earlter
the age of the pupil the greater 19 the pedagogicat
shill required  And apart from this the parent has
been 1n constant contact with the chld before formal
education began o that the child has a set of habits
and expectations towards the parent which are not
quite appropriate towards 8 teacher The parent
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moreover 13 Likely to be too eager and too much
wterested 1n hus childs progress  He will be mnords
nately plea_ed by the chuld s cleverness and exasperated
by hus stupsdity  Thete are the same reasons for not
teaching ones own cluldren as have led medical men
net to treat their own famibes But of course I do
not mean that parents should not gve such wstruction
as comes naturally I mean only that they are as a
rule not the best people for formal school lessons
even when they are well qualified to teach other
people s chuldren

Throughout education from the first day to the
last there should be a sense of ntellectual adventure
The world 1s full of puzzhng tlungs which can be
understood by suffictent effort The sense of under
standing what had been puzzling 1s extularating and
delightful  every good teacher should be able to
give 1t Madame Montessoni describes the dehght
of her children when they find they can wnte I
remember a sense almost of intoxication when I first
read Newtons deduction of Keplers Second Law
from the law of gravitaton Few joys are so pure
or so useful as this Imtauve and individual work
give the pupil the opportumty of discovery and thus
afford the sense of mental adventure far more often
and more keenly than 1s possible where everything 1s
taught in class  Yherever it 1s possible let the student
be active rather than passive This 13 one of the
secrets of making education a happiness rather than
2 torment



CHAPTER XV

THF SCHOOL CURRICULUM BLCFORE
FOURTEEN

THE questions What should be taught? and How
should 1t be taught? are intimately connected
because if better methods of teaching are dewssed
1t 1 possible to learn more  In particular more can
be learnt 3f fhe pupils wish to Jearn than of they regard
work as a bore I have already smd something about
methods and I shall say more 1n a later chapter For
the present I shall assume that the best possible
methods are employed and I shall consider what
ought to be tanght

When we consider what an adult ought to know
we soon realize that there are things which everybody
ought to know and other things which 1t 13 necessary
that some should know though others need not
Some must know medictne but for the bulk of man
land 1t 18 sufficient to have an elementary knowledge
of physiology and hygiene  Some must know higher
mathematics but the bare elements suffice for those
to whom mathematics 13 distasteful Some should
know haw to play the trombone but mercifully 1t 18
not necessary that every school child should practise
this instrument  In the mam the things taught at
achool before the age of fourteen should be among
those that everyonc ought to know apart from
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exceptional cases specizlization ought to come later
It should however be one of the aims of education
before fourteen to discover special aputudes in boys
and girls so that where they ewst they may be
carefully developed 1n the later years  For this reason
1t 15 well that everybody should learn the bare begin
nungs of subjects which need not be further pursued
by those who are bad at them

‘When we have deaded what every adult ought to
know we have to decide the order m which subjects
are to be taught here we shall naturally be guided
by relauve difficulty teaching the easiest subjects
fist  To a great extent these two principles determuine
the curniculum 1n the early school years

I shalt assume that by the time a child 15 five years
old he Lnows how to read and wnte This should
be the business of the Montessort schoo! or whatever
improvement upon 1t may hereafter be devised
There also the chuld learns a certain accuracy n
sense perception  the rudiments of drawing and
singing and dancing and the power to concentrate
upon some educattonal occupation 1o the middle of
a number of other children Of course the child
will not be very perfect in these respects at five years
old and will need further teaching 1n all of them for
some years to come I do not think that anything
mvolying severe mental effort should be undertaken
before the age of seven but by sufficient skill diffi
culties can be enormou. ly dimumshed  Amnthmenc 13
a bugbear of childhood—I remember weeping bitterly
because I could not learn the multiphcation table—
but if 1t 15 tackled gradually and carefully as 1t 1s by
means of the Montesson apparatus there 13 no need
of the sense of blank despair which 1ts mvstertes use



206 ON FDUCATION

to1n pire  Inthe end however, there must bea god
deal of rather tiresome mastening of rules if suficent
facility 13 to be acquired  This 1s the most awkward
of early school aubjects to fit into a curniculum intend~d
to be interesting  nevertheless a certan degree of
proficiency 13 necessary for practical reasons  Abo
anthmetic afforda the ntural introduction to acourcy
the answer to 3 sum 1s either nght or wrong 20d
never  anteresting o suggestive * This makes
anthmetic important 13 one clement 1n early education
quite 1part from its practical utlity But its diffi
cultics should be carefully graded and spread out thin
not too much time at a stretch should be devoted
to them
Geography and ustory were when [ was young
among the worst taught of all subjects I dreaded
the geography lesson and if I tolerated the hustory
Iesson st was only because I have always had 2 passion
for hustory  Both subjects mught be made fascinating
to quite young children My lutle boy, though he
has never had a lesson already knows far more
geography than lus nurse He has acquured his
knowledge through the love of trains and steamen
which he shares with afl boys  He wants to hnow of
joumneys that his imagunary steamers are to mibe
and he histens with the closest attention while I tell
hum the stages of the journey to Chuna  Then 1f he
wishes 1t T show him pictures of the varous countnes
ontheway Sometimes he msists upon pull.a, cu the
tig Atlas 20d looking at the journey o1 the m:h?‘
The journey betneen London and Cornwall 12
tan wch be males twice a year aheIS

m
all the stapans whae
w are slpped M8
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fascinated by the North Pole and the South Pole and
puzzled because there 13 no East Pole or West Pole
He knows the directions of France and Spain and
America over the sea and a good deal about what 18
to be seen in those countries  None of this has come
by way of instruction but all in response to an eager
curosity  Almost every child becomes interested 1n
geography as soon as 1t 1s associated with the idea
of travel I should teach geography partly by pictures
and tales about travellers but manly by the cinema
showing what the traveller sees on his journey The
knowledge of geographical facts 1s useful but without
intrinsic intellectual value  when however geography
1s made vivid by pictures 1t has the ment of giing
foodgfor imagination It 1s good to know that there
are hot countries and cold countries flat countries
and mountainous countries black men yellow men
brown men and red men as well as white men  This
kind of knowledge dimumshes the tyranny of famuliar
surround over the and makes 1t
possible 1n later Iife to feel that distant countres really
eust which otherwise 13 very difficult except by
traveling  For these reasons I should give geography
a large place in the teaching of very young children
and I should be astomshed if they did not enjoy the
subject Later on I should give them baoks with
pictures maps and elementary information about
different parts of the world and get them to put
together little essays about the pecubanties of vartous
countries

What zpplies to geography applies even more
strongly to hustory though at a shghtly more adv nced
2ge because the sense of time 13 rudimentary at first
1 thunk history can profitably be begun at about five
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years old at first with mteresting stories of emunent
men sbundantly idlustrated 1 myself had at that
age a picture lustory of England Queen Matilda
crossing the Thames at Abingdon on the ice made
such a profound tmpression upon me that T sl felt
thulled when I did the same thing at the age of
eighteen and quite imagined that king Stephen was
after me 1 believe hardlv anv boy of five vears old
would fail to be interested by the life of Alexander
Columbus perhaps belongs more to geography than
to fustory I can tesuty that he becomes interesting
at the age of two at least to chuldren who know the
sea By the ume a child 13 six years old he ought to
be ripe for an outhine of world hustory treated more
or less on Mr Wellss lines wath the necessary
simphficatons and with pictures or the anefia if
possible  If he hives 1n London he can see the strange
beasts 1n the Natural History Muscum  but I should
not take lum to the Brtish Museum before the age
of ten or thereabouts It 18 necessary to be careful

1n teachung hustory not to obtrude aspects which are
interesting to us until the child 1s ripe for them  The
two aspects which are first interesung are  the general
pageant and proceesion from geology to man from
savage man to avihzed man and so on  and the
dramatic story teliing interest of incrdents which have
a sympathetic hero  But I think we should keep n
our own minds as a guiding thread the conception
of gradual chequered progress perpetually hampered
by the savagery which we inhent from the brutes

and yet gradualll leading on towards mastery of

tves and our through hnowledg

The concephion 1s that of the human race as a whole
fighting against chaos without and darhness within the
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little tiny famp of reason growing gradually nto a great
bLght by winch the mght 18 dispelled The divistons
between races nations and creeds should be treated as
follies distracting us mn the battle against Chaos and
Old Night which 1s our one truly human activity
I should give first the illustrations of this theme
and only afterwards if ever the theme stself I
should show savage man cowenng 1n the cold gnawing
the raw frurts of the earth I should show the dis
covery of fire and its effects 1n thus connection the
story of Prometheus would be i place I should
show the beginnings of agriculture m the Nile Valley
and the domestication of sheep and cows and dogs
T should show the growth of ships from canoes to the
largest liners and the growth of cities from colontes
of cave dwellers to London and New York I should
show the gradual growth of wniting and of numerals
TUshould show the brief gleam of Greece the diffused
of Rome the subseq darkness and

the comuny of science The whole of this could be
made 1nteresting 1n detail even to very young children
1 should not Leep silence about wars and persecutions
and cruelties but I should not hold up mulitary

to ad The true q n
my teaching of lustory should be those who did
something to dispel the darkness withm and without
-~Buddha and Socrates Archimedes Galilco and
Newton and all the men who have helped to give us
mastery over ourselses or over nature And so I
should build up the conception of a lordly splendid
destiny for the human race to which we are false
when we reyert to wars and other atavistic follies
snd true only when we put 1nto the world something
that adds to our human domimon

14
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In the carly years at choo} there should be 2 tume
set apast for dancing which 1s good for the body and
a trasung for the westheuc sense besides beng 2 great
pl to the chuld Catt dances should
be taught after the elements have been learnt this
15 4 form of co operation whuch young chuldren eastly
appreciate  Swnular remarks apply to singing though
1t should began a little later than dancing both because
st does not afford the same muscular dehght and
because s rudiments are more difficult  Most
children though not all will enjoy singing and aftes
nursery rhymes they should learn really besutiful
songs There 15 no reason to corrupt therr taste firt
and try to punfy it afterwards At the best thus
mahes people precious  Children Lle adults differ
enormously m musical capacty so that the more
difficult snging classes would have to be reserved
for 2 selection among the older children And
among them sbgng ought to be voluntary not
enforced

The teaching of hiserature 12 a matter as 1o whichat
15 easy ta make nustabes There 15 not the shightest
use ather for young or old, in being well wformed
about hterature knowmng the dates of the poets the
names of thewr works and so on  Everythung that
czn be put mnto a handhook is worthless What 3
valuable 15 great famulianty with certun examples of
good literature—~such familanty as will snfluence the
style not enly of woting but of thought In old
doys the Bible suppled this to Enghsh chuldren
<certainly with a beneficial effect upon prose style  but
few modern children know the Bible mumately I

_ think the good effect of bterature cannat be fully
obtaned wathuut learnng by heart This practice
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used to be advocated as a traiung for the memory but
psychologists have shown that 1t has hule of any
effect n this way Medern educationists grve 1t less
and less place But I think they are mustahen not
because of any possible mprovement of memory but
on account of the effect upon beauty of languape 1n
speech and wnting  Thus should come vithout effort
45 2 spontaneous expression of thought but m order
to do so 1 a community which has lost the pnimitive
aesthetic impulses 1t 13 necessary to produce a habit
of thought which I belteve 13 only to be generated by
mtimate knowledge of good literature That 13 why
learming by heart seems to me tmportant

But mere learming of set preces suchas  the quality
of mercy and all the worlds a stage  seems
tedious and artificral to most children and therefore
fals of 1ts purpose It 1s much better that learnung
by heart should be associated with acting because
then 1t 18 2 necessary means to something which
every chuld loves From the age of three onwards
children dehght 1n acting a part  they do 1t spontane
ously but are overjoyed when more claborate ways
of domng it are put i ther way I remember the
exquisite amusement with which I acted the quarrel
scene between Brutus and Cassus and declumed

I had rather be a dog and bay the moon
‘Than such a Roman

Children who take part an performuing Julius Caesar
or The Merchant of Venice or any other suttable play
will not only hnow thewr own parts but most of the
other parts as well ~ The play will be i their thoughts
for a long ume and all by way of enjoyment  After
all good literature 15 1ntended to gve pleasure and
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1f chuldren cannot be got to denve pleasure from st they
are hardly likely to derive benefit esther  For these
reasons I should confine the teaching of fiterature o
ecatly years to the learmng of parts for acting  The
rest should consst of voluntary reading of well wntten
stories obtamnable i the school Librasy Deople
days ssrite silly t stuff for eluldren
which msults them by not talung them seriously
Contrast the mtense senousness of Robuson Crusor
Senttmentality 1n deaking with cluldren and elsewhere
s 2 fadure of dramatwe sympathy  No chuld thinls
it charmung to be chuldish he wants as soon a8
possible to learn to behave hhe 3 grown up person
‘Therefose a book for children ought never to display
a patromszing pleasure m childish ways  The artificsl
sifliness of many modern cluldren s books 13 disgusting
It must esther annoy a child or puzzle and confuse
tus impulse towards mental growth  For this reason
the best books for children are those that happen to
sut them though wntten for grown up people The
only excephions are boohs wntten for children but
delightful also to grown up people such as those of
Lear and Lewis Carroll
The question of modern languages 18 one which 8
not ajtogether easy In cluldhood 1t 12 possible to
learn to speak a modern language perfectly whuch
can never be achieved i Jates years  there are therefate
strong grounds for teaching languages at an early age
if at all Some peaple seem to fear that knawledge
of ones own language suffers if others are learnt to0
soon I do not behieve this  ‘Tolstoy and Turgeney
were quite competent v Russian though they leamt
I'nglish French and German in mnfancy Gibbon
could write 1 French as easdy a3 (n Enghsh but this
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did not spodl his Enghsh style All through the
eighteenth  century all Lnglish anstocrats learnt
French 1n early youth as a matter of course and many
also learnt [talian  yet their Enghsh was vastly better
than that of therr modern descendants A childs
dramatic instnct prevents 1t from confusing one
language with another provided 1t speaks them to
different people I learnt German at the same time
2s English and spoke 1t to nurses and governesses up
to the age of ten  then I learnt French and spoke 1t
to governesses and tutors Neither language ever
confused 1tself with English because 1t had different
personal associations I think that if a modern lan
guage 1s to be taught 1t should be taught by a person
whose native language 1t 13 not only because 1t will
be better taught but because children feel less artifict
ality 1n tallang a foreign language to a foreigner than
m talling 3t to a person whose natural language 1s
the same a3 therr own I think therefore that every
school for children ought to have a French mustress
and if possible a German mustress too who should
not formally instruct the cluldren 1n her language
except quite at first but should play games with them
and talk to them and make the success of the games
depend upon therr understanding and answenng
She could start with Frere Jacques and Sur le pont
d Avignon and go on gradually to more complicated
games In this way the language could be acquired
without any mental fatigue and with all the pleasure
of play actng And 1t can be acquired then far
more perfectly and with less waste of valuable educa
tronal time than at any subsequent period

The teaching of mathematics and science can only
be begun towards the end of the years that we are
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1f children cannot be got to derve pleasure from at they
are hardly likely to derve benefit enther  For these
reasons 1 should confine the teaching of hiterature n
carly years to the learming of pacts for acting  The
rest should consist of voluntary reading of sell wutten
stortes obtamnable m the school bbrary Deople
nowadays wite ally sentumental stuff for children
which msults them by not taling them senously
Contrast the mtense sertousness of Robinson Crusoe
Sentimentahity i dealing with children and elsewhere
18 a fulute of dramauc sympathy No chdd thwnks
t charmmg to be chuldish he wants 23 soon a8
possible to learn to behave fike a grown up person
‘Therefore a baok for chuldren ought never to display
a patronizing pleasure 1n cluldish ways  The artifial
sitliness of many modeen children 8 books 13 disgusting
It must either annay a child or puzzle and confuse
Jus mpulse towards mental growth  For thus reason
the best books for children are those that happen to
suit them though wnitten for grown up people  The
only exceptions are books wntten for cluldren but
delightful also to grown up people such zs those of
Lear and Lews Carroll

The question of modern languages 15 one which 18
not altogether easy In childhood st 1 poswble to
fearn to speak a modern language perfectly which
can never be achieved mn later years  there are therefore
strong grounds for teaching languages at an early age
sf at all  Some people seem to fear that knowledge
of one s own language suffers if others are learnt too
soon I do not belteve this "Tolstoy and Turgeney
were quite competent 1n Russsan though they learnt
Enghsh French and German in mfancy Gibbon
could write 1 French as easily as 1 English but this
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for 2 while But 1 most cases a decision could be
made at fourteen Some would defimtely Like the
subjects and be good at them others would dislike
them and be bad at them It would very seldom
happen that a clever pupil dishiked them or a stupid
pupt! liked them

‘What has been said about mathematics and scrence
applies equally to the classics Between twelve and
fourteen T should gve just so much mnstruction 1n
Latin as would suffice to show which boys and guls
had a love of the subject and facthity for it 1 am
assumng that at fourteen education should begmn o
be more or less specialized according to the tastes
and aptitudes of the pupll  The last years before this
moment arnves should be spent 1n finding out what 1t
will be best ta teach 1n subsequent years

All through the school years education 1n outdoor
things should continue In the case of well to do
cluldren this can be left to the parents but with other
children 1t will have to be partly the bustness of the
school  When I speak of education 1n outdoor things
1 am not thunlung of games They of course have
their importance which 1s sufficiently recognized
but T am thunking of something different  knowledge
of itural p 1 with ammals and
plants gardening habits of observation n the country
and so on I have been amazed to discover that
town bred people seldom know the powmts of the
compass never know which way tae sun goes round
cannot find out which side of the house 13 out of the
wind and are generally destitute of hnowledge which
every cow or sheep possesses ‘This 13 the result of
Uife exclusively in towns  Perhaps T shall be thougin
fanaiful of T say that 1t 1s one reason why the Labour
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Larty cannot win sural constituencies But 1t cer
tanly 15 the reason why town bred people are so utterly
divorced from everything primtive and fundamental
It has to do wuth hing tvial and superficaal
and fnvolous mn ther attitude to lfe—not of course
always but very often  The seasons and the weather
sowing and harvest crops and flocks and herds have
a certamn human mmportance and ought to be mtunate
and famuhar to everybody iof the divorce from mother
carth 13 not to be too complete  All this Anosledge
can be acquired by children 111 the course of activities
which are of immense value to health and deserve
to be undertaken for that reason afone And the
pleasure of town children m the country shows that
& profound need 1s beng s.msﬁcd Se Iang 23 ot 48
not satisfied our ed I system 13 p




CHAPTER XVI
LAST SCHOOL YLARS

AFTER the summer holidays m the fificenth year I
shall assume that a boy or gul who so destres 13
allowed to specralize and that this will be done 1n a
large propornon of cases But where there 1s 5o
definite prefusence 1t will be better to prolong an all
round educanan  And in exceptional cases spectal
zing may begin earher Al rules 1 education
should be capable of bemg broken for special reasons
But I think that as a genersl rule pupils of more
than average intelligence should begin to spectalize
at about fourteen while pupils of less than average
mtelligence should usually not speclize at all at
school unless 1n the way of vocational trasmng
1 am refraning 1n this book from saying anything
on this su ject But I do not believe that it ought
to begin before fourteen and I do not think that
even then 1t ought to take up the whale of the school
time of any pupl 1 do not propose to discuss
how much time 1t should take up or whether 1t should
be given to all puptls or only to some These ques
tions rase economic and politrcal 1ssues which are only

directly with ed and which
cannot be discussed bnefly I therefore confine
myself to the scholastic educauon 1n the years after
fourteen
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1 should make three broad dvisions 1 school
(1) classics (2) mathematics and science (3) modern
humanities This last should include modern lan
guages history and lterature In each dision 1t
mught be possible to specralize somewhat more before
leaving school which I shall suppose does not occur
before esghteen  Obwiously all who take classics must
do both Latin and Greek but some may do raore of
the one and some more of the other Mathematics
and science should go together at first but in some
sciences 1t 13 possible to achieve emnence without
much mathematics and 1 fact many emment men of
saence have been bad mathematicians I should
therefore at the age of suxteen allow a boy or gul
to specialize 1n science or to spectalize 1n mathematics
without enurely neglecting the branch not chosen
Similar remarks apply to modern humanities

Certain subjects of great utilitanan smportance
would have to be taught to everybody Among these
1 should include anatomy physiology and hygiene
to the extent that 18 hikely to be required 1n adult daily
Life But perhaps these subjects ought to come at an
earlier stage since they are naturally connected with
sex education which ought to be given as far as
po sible before puberty The objection to putting
them very early 1s that they ought not to be forgotten
before they are needed 1 think the only solution 18
to gne them twice over—once very simplyand 1n bate
outline before puberty and agun later 1n connection
with elementary knowledge about health and disease
1 should say that every pupil sught to know sometlung
also about Parliament and the Constitution but care
must be taken to prevent teachung on thus subject from
d g into political propagand:
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More unportant than the curniculum 1s the question
of the methods of teachung and the spint 1n which the
teaching 13 given  As to this the main problem 13 to
make the work interesting without malung 1t too
casy  Exact and detarled study should be supple
mented by books and lectures on general aspects of
the studies concerned  Before siting down to 2
Greek play I would have the students read a trans
lation by Gilbert Murray or some other translator
with 2 poetic gft  Mathematics should be diversified
by an occastonal lecture on the history of mathe
matical discovery and on the influence of this or that
ptece of mathematics upon science and daly hfe
with hints of the debghtful things to be found 1n
hugher mathematics  Simularly the detailed study of
hustory should be supplemented by brilliant outlines
even if they d g ble g 10D
The students mght be told that the generalizattona
are doubtful and be invited to consider their detuled
knowledge as supporting or refuting them In
science 1t 13 good to read popular books which give
an apergu of recent research 1 order to have some 1dea
of the general scienuific purpose served by partcular
facts and laws  All these things are useful as incentives
to exact and munute study but are permcious if they
are treated as substitutes for 1t Pupils must not be
encouraged to think that there are short cuts to
knowledge Thus 1s a real danger m modern educa
tion owing to the reaction agunst the ofd severe dnill
The mental work mvolved 1 the dnll was good
what was bad was the killing of intellectual interests
We must try to secure the hard work but by other
methods than those of the old disaiplinaman” ¥ do
not believe thus 13 mmposstble  One finds 10 Amenca
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that men who were 1dle as undergraduates work hard
i the law school or the medical school because at
last they are doing work which strihes them as impor
tant That 13 the essence of the matter make the
school work seem important to the pupils and they
will work hard  But if you make the work tao easy
they will know almest by mnstinct that you are not
gwing them schat 15 really worth having  Clever boys
and guls Il to test therr munds on difficulies With
good teaching and the ehmmation of fear very many
boys and girls would be clever who now seem stupid
ang lethargic

Al through education mitiative should come from
the pupil 35 far as possible DMadame Montesson
has shown how this can be done with very young
children but with older children different methods
are sequired  Jtis I think generally recognized by
progressive educationssts that there should be much
more wdvidual work and much less class work than
has been y though the individual work should
be done n a room full of other boys and girls simlarly
engaged  Labranes and laboratories should be ade
quate and roomy A considerable part of the working
day should be set apart for voluntary self directed
study but the pupil should write an account of what
he or she ts studying with an abstract of any infor
mation acquired  This helps to fix things mn the
memory t6 make reading have a purpose mstead of
being desultory and to give the teacher just that”
amount of control which may be necessary mn each
case The cleverer the pupil the less control 1 1e
qured  With those who are not very clever st wall
be necessary to give a great deal of gmdance but
even with them 1t should be by way of suggestion
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mquiry and stmulus rather than by command
There should however also be set themes gving
practice 1 ascertaining the facts about some pre
scribed subject and 1n presenting them 1n 2n orde ly
manner

In addition to regular work boys and girls ought to
be encouraged to take an interest m current contro
versial questions of importance political soctal and
even theological They should be encouraged to read
all sides 1n such controversies not only the orthodox
side  If any of them have strong feelings on one
side or the other they should be told how to find
out facts which support their view and should be
set to debate with those who hold the opposite view
Debates conducted seriously with a view to ascer
taiing the truth could be of great value In these
the teacher should learn not to take sides even if he
or she has strong convictions  If almost all the pupils
take one side the teacher should take the other sayng
that 1t 15 only for purposes of argument Otherwise
his part should be confined to correcting rmustakes as
to facts By such means the pupils could learn dis
cussion as a means of ascertarung truth not as a
contest for rhetonical victory

If I were at the head of a school for older boys and
gitls I should consider 1t equally undestrable to shirk
current questions and to do propaganda about them
It 13 a gaod thing to make pupils feel that therr educa
ton 18 fitung them to cope with matters about which
the world 18 exated 1t gives them a sense that
scholastic teaching 18 not divorced from the practical
world  But I sbould not urge my own views upon
the pupils  What 1 should do 13 to put before them
the 1deal of a saentific attitude to practical questions
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I should evpect them to produce arguments that are
arguments  and facts that are facts  In politics
especially this habat 1§ as rare as it 1s valuable  Every
vehement political party generates a cocoon of myth
within which s
Passion too often Julls wtellect 1n micflectuals on
the contrary intellect not nfrequently kills passion
My am would be to avad both these musfortunes
Passtonate feelmg 13 desirable prowaded 1t 13 not
destructive  mteflect 18 desirable wath the same
proviso 1 should wish the fundamental poliical
passions to be constructive and I should try to make
the intellect serve these passions  But it must serve
them genuinely objectively not only in the world
of dreams When the real world 1 not sufficiently
flattering we sll tend to take refuge 10 an wmaginary
world where our deswes are graufied without great
effort  Thus 1 the essence of hystera It 15 also the
source of natomahst theolomcal and class myths
It shows a weakness of character which 1s almost
umsersal in the present world To combat this
weakness of character should be one of the aims of
Inter school education  There ase two ways of com
baung 1t both necessary, though 1n a sense opposites
"The one 15 to merease our sense of what we can achseve
i the world of reality  the other 13 to make us more
sensitive to what reality can do i the sway of dispelling
our dreams  Both are compnsed an the prnciple of
fivang objectively rather than subgectively

The classic example of subjectinity 15 Dor Quirote
The first time he made 5 helmet he tested 1ts capacity
for sesisting blows and battered st out of shape
next tme he did not test 1t but deemed st to be
a very good helmet This habit of deemung
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dominated hus life  But every refusal to face unplea
sant facts 1s of the syme hind  we are all Don Quixotes
more or less Don Quixote would not have done as
he did 1f he bad been taught at school to make a teally
good helmet and if he had been surrounded by com
panions who refused to  deem  whatever he wished
to belteve  The hatt of ving 1n fancies 15 normal
and night 1n early cluldhood because young children
have an 1mpotence which 1s not pathological  But as
2dult hfe approaches there must be a more and more
vivid realization that dreams are only valuable 1n so
far as they can be translated sooner or later into
fact  Boys are admurable 1 correcting the purely
personal clums of other boys 1 a school it 1s
difficult to chersh illusions as to ones power in
relation to schoolfellows  But the myth making
faculty remamns active 1n other directions often with
the co operation of the masters Ones own school
18 the best 1n the world ones country s always
nght and always victortous  ones socual class (of
one 33 nch) 13 better than any other class All
these are undesirable myths They lead us to
deem that we have a good helmet when n fact
someone elses sword could cut 1t 1 two In
this way they promote laziness and lead ultimately
to disaster

To cure this habit of mind 1t 18 necessary as in
many other cases to replace fear by rational prevision
of musfortune  Fear mahes people unwilling to face
real dangers A person afflicted with subjectiity af
awalened mn the middle of the mght by the cry of

fire rught decide that it must be his neighbour s
house since the truth would be too ternfying  he
mupght thus lose the moment when escape was snll
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possible  This of course could only occur 1n 2 patho-
logieal case  but 1n politics the analogous behaviour
s normal  Fear as an emction 1s disastrous s alt
cases where the nght course can only be discovered by
thinhing, we want therefore to be able to foresee
passibilittes of evi} withaut feehing fear and to use our
intelhigence for the purpose of avoiding what 13 ot
mevitable  Twils which are really mnewtable have to
be treated with sheer courage  but 1t 13 not of them
that 1 am speaking
I do not want to repeat what I sad about fear 1 2
former chapter I am concerned with it now only
n the ntellectual sphere as an obstacle to truthful
thinking  In this sphere 1t 15 much easier to overcome
1 youth than 1n later fife because a change of opion
18 less Dikely to bring grave musfortune to a boy or gl
than to an adult whose life 1» bult upon certam postu
fates For thus reason [ should encourage 2 habut of
intelhgent controversy among the older boys and
guls and I should place no obstacles 1n ther way
even if they questioned what I regarded as important
truths I should make 1t my object to teach thanking
not orthodoxy ar even heterodoxy And 1 should
absofutely never sacnfice ntellect to the fancted
anterest of morals It 18 generally held that the
hing of virtue d ds the mncul f falsehaod
In polines we conceal the vices of eminent statesmen
of our own party In theology we conceal the sins
of Popes 1f we are Catholics and the sins of Luther
and Calvin if we are Protestants  In matters of sex
we pretend before young people that virtue 53 much
commoner than it s In all countries even adults are
not allowed to know certain kinds of facts which the
police consider undesirable and the censor 1 England
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does not allow plays to be true to fe since he holds
that the public can only be cajoled into wvirtue by
decest  This whole attitude smplies a certan feeble
ness Lt us know the truth whatever1t1s  then we
can act rationally 'The holders of power wish to
conceal the truth from their slaves 1n order that they
may be musled as to their own interests this 1s ntellt
gible  What 55 less mtelligible 18 that democracies
should voluntanly make laws designed to prevent
themselves from Lnowing the truth  This 1s collec
tve Quixotism  they are resolved not to be told
that the helmet 15 less good than they wish to believe
Such an attitude of abject funk 13 unworthy of free
men and women In my school no obstacle to know
ledge shall exist of anysort or kind I shall seek virtue
by the nght traimung of passions and instincts not by
Iying and deceit In the virtue that I desire the pur
swit of knowledge without fear and without hmtation
15 an essent:al element 1n the absence of which the
test has httle value

What I am saying 1s no more than this  that I
should cultivate the sciennfic spint  Many emunent
men of science do not have this spint outside their
special province I should seek to make 1t all per
vasive  The scientific spint demands i the first
place a wish to find out the truth  the more ardent
this wish the better It involves 1n additton certain
tellectual qualittes  There must be prebminary
uncertainty and subsequent decsion according to
the evidence We must not imagme m advance that
we already hnow what the evidence will prove  Nor
must we be content with a lazy scepticesm whch
regards oby truth as ble and all evid
as nconclusive Ve should admt that even our best

15
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founded belefs probably stand 1 need of some correc
ton  but truth so far as it 13 humanly attanable
3 . matter of degree Our beliefs 1n physics are
cectainly less false now than they were before the time
of Gaolileo Qur behefs a3 to child psychology are
certatnly nearer to the truth than Dr Arnold s were
In each case the advance has come through subst
tuting ohservation for preconceptions and passions
It 13 far the sake of this step that prelminary uncer
tanty 18 so smportant It 18 secessary therefore to
teach this and also to teach the shull required for
marshaliing evidence  In a wosld where rival propa
gandists are perpetually blazing falsehoods at us to
wnduee us to powson ourselves with pills or each ather
sith potson gases this criical habut of mind 13 enor
mously wmportant  Ready credulity i the face of
repeated assertions 13 one of the curses of the modern
world ang schools should do what they can to guard
aganst tt

“Throughout the whole of the school years these should
be 5 sense of wtellectual adventure  Pupils should be
pwven the opportunity of finding out exciting things
for themselves after therr set tasks were done and
therefore the set tasks should not be too heavy There
must be praise whenever st 19 deserved and although
rustakes must be pomnted out 1t should be done without
censure  Pupils should never be made to feel ashamed
of ther stupidity The great stumulus 1 education
15 1o fee) that acaevement s possble  Rnowledge
which 1s felt to be boring 1s of little use but knowledge
which 15 asumilated eagerly becomes a permanent
posstsston  Let the relation of Lnowledge to seal
fe be very visble to your pupls and let them
understand how by knowledgr the world could be
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transformed  Let the teacher appear always the ally
of the pupil not his natural enemy Given a good
trang 1n the early years these precepts wiil suffice
to make the acquisition of knowledge delightful to the
great majonity of boys and girls



CHAPTER XVIi
DAY SCHOOLS AND BOARDING SCHOOLS

WaeTnIR a boy or gurl should be sent to a boarding
school or -2 day school 13 to my mnd 2 question
which must be decided in each case according to ar
cumstances and temperament Each system has its
own advantages n some cases the advantages of one
system are greater i others those of the other [
propose 1 this chapter to set forth the lund of
arguments which would weigh with me i dendin,,
about my own chuldren and which Iimagine would
be likely to wergh with other conscientious parents
‘There are first of oll consderanons of health
Whatever may be true of actual schools 1t 13 clear that
schools are capable of being made more scientifically
careful 1n this repect than mest hemes because they
can employ doctors and dentists and matrons wath
the latest knowledge whereas busy parents are Likely
to be comparatively wninformed medically  Moreover
schoals can be put n healthy neighbourhoods In
the ca.e of people who hive in big towns this argument
alone 13 very powerful an favour of boarding schools
It 13 obviousty bester for young people to spend mo ¢
of their bfe 1n the country so that af their pa ents have
to Iine 1n towns 1t may be desirable to send the children
anay | for their schooling  This argument may perhaps
oeasc” before fong to have much validiyy  the bealth
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of London for example 1s ste.dily wmproving and
mught be brougltt up to the standard of the country
by the artificral use of ultra violet ight Nevertheless
even 1f sllness could be brought as low ay 1n the
country a considerable nervous strain would remain
Constant naise 1 bad both for children and adults
the sights of the country the smell of damp earth
the wind>and the stars ought to be stored in the
memory of every man and woman I think therefore
that life 1n the country for the greater part of the year
will rematn important for the young whatever improve
ments may be effected 1n urban health

Another argument though a much smaller one n
fayour of boarding schools 1s that they save the time
otherwise spent 1 going and comung  Most people
de not have a really good day school at ther doors
and the distance to be traversed may be consderable
This argument 15 strongest i the country as the other
was strongest for town dwellers

When 1t 18 desired to try any-nnovation tn educa
tional methods 1t 13 almost mevitable that 1t should
first be tned 1n a boarding school because 1t 1s un
likely that the parents who believe yn 1€ will all live
within one small area  This does not apply to infants
because they are not yet wholly 1n the grip of the

4 f, ly Madame Mon
tessorr and Miss McMillan were able to try ther
expeniments upon the very poor  Within the recog
mzed school years on the contrary only the nich
are allowed to try expeniments with therr childrens
education  Most of them mnaturally prefer what 1s
old and comentional the few who desire anythang
else are g phically widely distributed and hardly
anywhere suffice to support 2 day school  Such
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cxpenments as Bedales are only possible for boarding
schools

The arguments on the other side are however very
considerable  In a school many aspects of hfe do
not appear 1t 18 an artsficial world whose problems
are not those of the world at Jarge A boy who 13
only at home dunng the holidays when everybody
makes 2 fuss over lam 15 lkely to acquire far less
Lnowledge of life than a boy who 13 at home every
morning and evenmg  This 13 at present less true
of guls because more 1s demanded of them m many
bomes  but n proportion s thew education 13 assymt
lated to that of boys thewr home Iife also will become
siular and their present greater knowledge of domes
tic affars will disappear  After fifteen or axteen it
1 good for boys and gurls to have a certan share i
parental P and ot toe much
it 13 true since that would interfere with education
but still some lest they should fal te realize that the
old people have thewr own kfe thesr own interests
and therr own mportance  In the school only young
people count and st 1s for them that everything i3
done 1In hohdays the atmosphere of home 13 apt to
be dommated by the young people Consequently
they tend to become arrogant and hard ignorant of
the problems of adult hie and quite aloof from ther
parenty

“This state of affairs 1s apt to have a bad effect upon
the affections of young people Ther affection for
thar parents becomes atroplued and they never have
to leam to adjust themselves to people whose tastes
and pursuits are different from thesr awn I thunk
flos tends towards 8 certmr selfish completeness a
feeling of one s own personality as something exclustie
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The family 15 the most natural corrective of this ten
dency since 1t 1s 2 urut composed of people of different
ages and sexes with different functions to perform
1t 13 organic 1n a way in which a collection of homo
geneous individuals 1s not  Parents love therr chil
dren largely because they give so much trouble 1f
parents give no trouble to their children ther chul
dren will not take them seriously ~ But the trouble
they give must be legitimate 1t must be only such as
18 necessary if they are to do their work and have any
Iife of their own  Respect for the nghts of others 15
one of the things young people ought to learn and 1t
13 more easily learnt mn the famuly than elsewhere
It 15 good for boys and gurls to know that their father
can be harassed by wornes and their mother worn
out by a multsphaty of detals  And 1t 13 good that
filial affection should remain alive dunng adolescence
A world wnhou( fanly affection tends to become harsh
and d of indmiduals who try to
domuneer but become cnnging if they fal I fear that
these bad effects are to a certan extent produced by
sending chuldren to boarding schools and I regard
them as sufficiently senous to offset great advantages
It1s of course true as modern psychologists tnsist
that the excessive influence of father or mother 1s 2
very harmful thing But I do not believe it 15 ikely
to exist where chuldren have gone to school from the
age of two or three as 1 have suggested that they
should Day school from an early age affords to my
mund the night compromise between parental domina
tion and parental So far as
the set of considerations with which we have yust been
occupied this seems clearly the best course guen a
good home
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In the case of sensiuve boys there 15 2 certarn nsk
m leaving them to the exclusive socety of other boys
Boys of about tuelve are for the most part at a rather
basbarous and insensive stage  Quate recently at
a jeading pubhc school there was 2 case of a boy
suffening grave boddy mnjury for bemng sympathetic
to the Labour Party Boys who differ from the
average sn their opsnsons and tastes are likely to suffer
sertously  Even at the most modern and progressive
boarding schools 1n exsstence pro Boers had & bad
ume during the Boer war  Any boy who s fond of
reading or does not dislibe fhus work 13 pretty surc
1o be ilitreated  In France the cleverest boys go to
the Ecole Normale Supérieure 2nd do not mux any
fonger with the average 'This plan certanly has
advantages It presents the mtellectuels from having
thetr nerve broken and becomung sycophants of the
average Philistine a8 happens to many of them
this country It avords the stram and mysery which
an unpopular boy must suffer It mahes st possible
to give to clever boys the kund of teachtng whuch sms
them whieh goes at 3 much more rapid pace than s
possible for the less mtelligent  On the other hand
1t ssolates the intellectuals from the rest of the com
munity i later bfe and makes them perhaps fess
able to understand the average man  In spate of thus
possible disadvantage T think 1t on the whole better
than the Brtish upper cluss practice of torturing all
boys who have exceptional bratas or exceptional
moral qualiies unless they happen also to be good
at games

However the savagery of boys is not incurable
and 13 in fact much less than st was  Tom Browns
School Days gives a black picture whch would be
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exaggerated if applied to the public schools of our
own day It would be sull fess appheable to boys
who had lmd the kind of early trumng which we
hapt I think also that
co eduumun—w}uch 13 possible at a boarding school
s Bedales shows—1s likely to have a cmhzmg effect
upon boys T am chary of admitting native differences
between the sexes but I think that guls are less prone
than boys to purush oddity by sertous physical cruelty
At present however there are very few boarding
schools to which I should venture to send a boy 1f he
were aboye the average m intelligence morals or
gensitiveness or if he were not conservative in palitics
and orthodox 1n theology  For such boys I am con
vinced that the existing public school system 1s bad
And among such boys are included almost all who
have any exceptional ment
Of the above comsiderations both for and agamnst
boarding schools there are only two that are essential
and unalterable and these two are on opposite sides
On the one side there 13 the benefit of the country and
air and space  on the other the family affections and
the ed denved from knowledge of famuly re
sponsibilities  In the case of parents who Live 1n the
country there 18 a different argument 1n favour of
boarding schools namely the improbabihty of a
really good day school i their peighbourhood 1
do not think 1t 13 possible 1n view of these conflicting
considerations to arrive at any general conclusion
Where children are so strong and wigorous that con
siderations of health need not be taken very senously
one argument for boarding schools fals  Where
they are very devoted to their parents one argument
for day schools fails since the holidays wll suffice to
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keep famuly affection ahve and term time may just
prevent it from b A
chuld of exceptionaf abadsty had better not go to board
ing school and i extreme cases had better not go to
school at all  Of course a good school 18 better than
a bad home and 2 good home 13 better than a bad
school  But where both are good each case must be
deczded on sts mernts

So far I have wntten from the standpomt of a
well to-do parent to whom sndividus! choce 13 pos
sible  When the matter 15 consdered politically
from the pownt of view of the commumty pther con
smderations enter :n We have on the one hand the
expense of boarding schools on the other the simph
fieatson of the housing problem of chidren are away
from home 1hold strongly that apart from a few rare
cases everyone ought to have 2 scholastic education
up to the age of eighteen and exclusively vocationat
training shovld only begn after that age  Although
much mught be urged both ways on our present topic
the finannial consideraton will for a long time to
come decide the guestion in the case of most wage
earner s sons and daugbters 1n favour of day schools
Since there 13 no clear ground for thinlung this
decision wrong we may accept 1t i spite of the fact
that st 18 not made on educational grounds




CHAPTER XVIIT
THE UNIVERSITY

In previous chapters we have considered the educa
tion i character and knowledge which in a good
soctal system should be open to everybody and should
in fact be enjoyed by everybody except for serious
special reasons such as musical gentus (It would
have been unfortunate 1f Mozart had been cbliged to
learn ordinary school subjects up to the age of eighteen )
But even in an rdeal communuty there would I think
be many people who would not go to the umversity
1 am convinced that at present only a mnonty of
the population can profit by a scholistic education
prolonged to the age of twenty ane or twenty two

Certanly the 1dle rich who at present mfest the older
umsersities very often denve no benefit from them

but merely contract habits of dissipation  We have
therefore to ask on what principle we are to select
those who should go to the umversity At present
they are 1n the man those whose parents can afford
to send them though this prnnctple of selection s
being wncre singly modified by the scholarship system

Obviously the principle of selecho  ought to be
educational not financial A boy or gl of eighteen

who has had a good school education 1s capable of
doing useful nork If he or she 1s to be exempted for
a further period of three or four years the commun
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bas & ni ht to expect that the fme will be profitably
employed  But before decsding who 15 10 go to the
unsvessity we must have some view as to the function
of the unsversity n the life of the communsty

Beytish  universiies have passed through three
stages of which however the second 18 not yet wholly
displaced by the thied At first they wers traming
colleges for the clergy to whom 1 the Middle Ages,
learning was almest wholly confined  Then with the
Renmssance the rdea ganed ground that esery well to
do person ought to be educated though women were
supposed to need less education than men The
education of » gentlernan  was gven at the unner
sities through the 5 1 h an
nueteenth centurtes and 18 sull mven at Oxford
For seasons which we considered 1n Chapter I thw
1deal whick was formerly very useful i3 now out of
date st depended upon anstocracy and cannot
flounsh ewther wn a & or i an nd i
plutocracy  If there 13 to be an anstocracy 1t had
better be d of ed d 1 but 5t
13 better st} to have no amstocracy I meed nat
argue this question simee it was deaded sn Dngland
by the Reform Ball and the repeal of the Comn Laws
and n Amenca by the War of Independence It s
true that we sull have 1n this country the forms of
anstocracy but the spint 15 that of plutocrary which
13 quite a different thing  Snobbery makes sucesssful
business men send thew sons to Oxford to be tarned
mto  gentlemen  but the tesult 13 to gue them a
distaste for busines , which reduoces ther clhuldren
agun to comparative poverty and the need of earnng
atving The education of # gentleman  has thers
fore ceased to be an important part of the hie of
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the natton and may be sgnored i considering the
future

The universities are thus reverting to a posttion
more analogous to that which they occupied 1 the
Middle Ages they are becoming traming schools
for the professions ~ Barnsters clergytnen and med
cal men have usually had a umwversity educanion
50 have the first division of the avil service  An

g number of engs and techmcal workers

m various businesses are university men  As the
world grows more complicated and industry becomes
more scientific an increasing numnber of experts are
tequired and 1o the mamn they are supplied by the
umversities  QId fashioned people Iament the mtru
sion of techmcal schools into the haunts of pure
learming but 1t continues none the less because t 15
demanded by plutocrats who eare nothing for *cul
ture It 1s they much more than the msurgent
democracy who are the enemes of pure learning

Uscless  learming lihe art for arts sake 13
an anstocratic not a plutocratic rdeal  where 1t
lingers 1t is because the Renussance tradition 19 not
yet dead I regret the decay of thus 1deal profoundly
pure learmng was one of the best things associated
with anstocracy  But the evils of anstocracy were
80 great as easily to outweigh this mert  In any case

d lism must kil y whether we desire
it or not  We may as well make up our mnds there
fore to save what we can by attaching 1t to new and
more potent conceptions  so long as we cling to mere
tradition we shall be fighting a losing battle

If pure learning 1s to survive as one of the purposes
of nmuversittes 1t will have to be brought 1nto relanon
with the Lfe of the community as 2 whole not only
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mith the refined dehights of a few gentlemen of lessure
I regard disinterested learmng as a matter of great
mmportance and I should wish to see its place
d isfe d not & hed  Both m
Englend and 1 Amenica the mam force tending to
sts dimmutson has been the desue to get endowments
from ignorant mallionures  The cure Ies i the
creation of 2n educsted demorrscy willing to spead
public money on objects which our captams of mdustry
are unable to appreciate  Tlus 18 by ne means un
possible but 1t demands a general rasing of the
wteflectual fevel It would be much famlitated o
our leamed men would more frequently emancipate
themselves from the atttude of hangers on of the
nch which they have tnhented from a time when
patrons werse their natural source of hvelihaod It
15 of course possible to confound learning with
fearned men To take a purely 1maginasy example
a learned man may improve hus financial positien by
teaching brewing instead of orgamue chemustry  he
gaws but learning suffers X the Jearned man had
a more genuine love of learming he would not be
pohucally on the side of the brewer who endows 2
professorshup of brewing  And of he were on the side
of democracy democracy would be more ready to
see the value of his learung  For all these reasons
I should wsh to see learned bodies dependent upon
public money sather than upon the benefactions of
nch men  This evil 15 greater 1n Amenca than sn
England but 1t exists in England and may increase
Leaving aside these pohtical considerations I
shall assume that umversities exist for two purposes
op the one hand 10 tran men and women for certan
professions, on the other hand to pursue learning
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and re.carch without regard to wnmeduate utt ity
We shall therefore wish to see at the umversities those
who are gomng to practise these professions and those
who have that specral kind of ability wlich will enable
them to be valuable 1n learning and research  But ths
does not dectde by stself how we are to select the
men and women for the professions
At present 1t 1s very difficult to enter upon such a
profession as law or medicine unless ones parents
have a certamn amount of money since the traimng 15
expensive and earnings do not begin at once The
qr 1s that the ple of sel 13 s0Csal
and hereditary not fitness for the work Take med;
ane as allustrative A community which wished to
have 1ts doctoring done efficiently would select for
medical tramung those young people who showed
most keenness and aptitude for the work At present
this principle 1s apphied partially to select among those
who can afford the traming  but 1t 1s quite probable
that many of those who would make the best doctors
are t0o poor to take the course Thus 1nvolves a de
plorable waste of talent  Let us take another example
of a somewhat different kind England 1s a very
thickly populated country which imports most of 1ts
food From a number of points of view but especially
from that of safety 1 war 1t would be a boon 1f more
of our food nere produced at home  Yet no measures
are taken to sce that our very hited area 1s efficiently
cultrated  Farmers are selected manly by heredity
as a rule they are the sons of farmers  The others
are men who have bought farms which 1mplics some
capital but not necessanly any agncultural shall It
1s known that Damush methods of agniculture are mare
oroductive than ours but no steps are tahen to cause
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our farmers to know about them  VWe sught to mnsist
that every person alloved to cultvate more than a
soail holding should have a diploma in scienufic agn
culture just as we msist on a motorst having a heence
The hereditary pnnciple has been abandoned 1n
government but 1t lingers 1n many other departments
of lfe  Wherever it exists st promotes the inefficrency
to which st formetly fed m public affairs  We must
replace 1t by two correlative rules  first that no one
shall be allowed to undertake ymportant work without
having acquired the necessary shafl  secondly that
this skill shall be taught to the ablest of those who
destre 1t quite independently of thewr parents means
it 18 obvious that these two rules would enormously
increase efficiency

U y education should therefore be regarded as
a prinilege for special abiity and those who possess
the shull but no momey should be muntamned at the
public expense duning their course  No one should be
admitted unless he satisfies the tests of abihity and no
one should be allowed to remamn unless he satsfies
the autharities that he 15 using his time to advantage
The 1dea of the umversity 23 a place of lessure where
rich young men loaf for three or four years
dymg but hke Charles II 1t 13 an unconscronable
tme about 1t

When I say that a2 young man or woman at the
umversity should not be allowed to be 1dle I must
hasten to add that the tests of work must not consist
m a mechamcal conformity to system  In the newer
unitersites 1 this country thers s a regrettable
tendency to insist upon attendance at inumerable
lectuses  The arguments in favour of indisdual
wotk which are allowed to be strong s the case of

v
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mfants 1 a Montesson school are very much stronger
n the case of young people of twenty particularly
when 23 we are asuming they are Leen and excep
tonally able When I was an undergraduate my
feeling and that of most of my friends was that
lectures were a pure waste of time No doubt we
evaggerated but not much “The real reason for lec
tures 1s that they are obvious work and therefore
business men are willing to pay for them If urver
sity teachers adopted the best methods business men
would think them 1dle and 1nsist upon cutting down
the staff  Oxford and Cambrdge because of their
prestige are to some extent able to apply the nght
methods  but the newer umversities are unable to
stand up against business men and so are most
Amencan unwversities ‘The teacher should at the
beginnung of the term guve a List of books to be read
carefully and a shight account of other bocks which
some may like and others not He should et papers
which can only be answered by noticing the important
pomnts m the books mtelligently He should sec the
pupils individually when they have done their papers
About once a week or once a fortmight he should see
such as care to come 1n the evenung and have desultory
conversations about matters more or less connected
with thewr work  All this 15 not very different from
the practice at the older universiies  If a pupil chooses
to set himself a paper different from that of the
teacher but equally difficult he shall be at Iiberty to
doso The wndustry of the pupils can be judged by
therr papers

There 13 however one point f great importance
Everv unnersity teacher should be himself engaged
in research and should have sufficient lesure and

16
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energy to hnow what is being done i kus subject
oll countrics  In umversity teaching skhill in pedagogy
s no longer ymportant  what 1s important is hnowledge
of one s subject and keenness about what is being done
mat This 15 ymposssble for 4 man who ss overworked
and nervously exhausted by teaching  His subject 15
fikely to become distasteful to lum and hss knowledge
15 almost sure to be confined to what he learnt 1n youth
Esvery unversity teacher ought to have a Sabbatical
year {one m every seven) to be spent m foreign um
versities or 1n otherwise acquiring knowledge of what
18 being done abroad This 1s common 1 America
but European countries have too much intellectual
pride to admut that 1t 1s necessary  In thus they are
quite mustaken  The men who taught me mathe
matics at Cambndge were almost wholly untouched
by the Continental mathematics of the previous twenty
or thirty years throughout my undergraduate tume
1 never heard the name of Wererstrass It was only
by subsequent travel that I came in contact with
modern mathematics  Thus was na rare or exceptional
< Of many at many penods
sumular things could be sad

‘There ts i umversities a certan opposition between
those who care most for teaching and those who care
most for research  This 15 almost entrely due to 2
wronp conception of teaching and to the presence of
a number of students whose ndustry and capacity
are below the level which ought to be exacted as a
condstion of residence  The dea of the old fashioned
schoolmaster persists to some extent at unnerssties
There 13 a dessre to have a goad moral effect on
students and 2 wish to dnll them in old fashsaned
worthless informanon lasgely hnown to be false
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but d to be morally el d ought

PP g
fot to be exhorted to work but they should not be
allowed to remarn 1f they are found to be wasting their
tme whether from 1dleness or from lack of abihty
The only morality which can be profitably exacted
1s that of work the rest belongs to carler years
And the morahty of work should be exacted by sending
away those who do not possess it since evidently
they had better be othermise employed A teacher
should not be expected to work long hours at teaching
and should have abundant leisure for research  but
he should be expected to employ this lessure wisely

Research 15 at least as important as education when
we are considering the functions of umversities 1
the bfe of mankind New knowledge 15 the chief
cause of progress and without 1t the world would scon
become stationary It could contiue for a time to
improve by the diffusion and wider use of existing
knowledge but this process by itself could not last
long  And even the purswit of knowledge if 1t 18

L 18 not self Tl knowled;
needs to be frucufied by disinterested wmvestigation
which hay no motive beyond the desire to understand
the world better All the great advances are at first
purely theoretical and are only afterwards found to
be capable of praccal apphications  And even if
some splendid theory never has any practical use 1t
remarns of value on its own account  for the under
standing of the world 1s one of the ulumate goods
If science and organization had succeeded m satisfying
the needs of the body and 1n abolshing cruelty and
war the purswt of hnowledge and beauty would
remain to exercise our love of strenuous creation 1
should not wish the poet the pawter the composer
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or the } to be d wita some

remote effect of hus activsties i the world of practice
He should be occupred rather inthe pufsutt of 2
visson In captunng and giving permanence to some
thing which he has first seen dimly for 3 moment
swwhich he has loved wath such ardour that the goys of
thie world have grown pale by compenson Al great
art and all great science sprngs from the passionate
deswre to embody what was at fiest an unsubstantial
phantom 3 beckoning beauty luring men away from
sufety and ease to 2 glorous torment  The men
whom this passion exsts must nat be fettered by the

hackles of a util h phy for to ther ardour
we oue all that mehes man great




CHAPTER XIX
CONCLUSION

At the end of our journey let us look bacl over the
road to obtam a birds eye view of the country we
have traversed

Knowledge wielded by love 15 what the educator
needs and what hus pupils should acquire  In earler
years love towards the pupils 1s the most important
kind  1n later years love of the knowledge mmparted
becomes mcreasingly necessary  The important
Lnowledge at first ss knowledge of physiology hygiene
and psychology of which the last more especially
concerns the teacher The mstincts and refleves
with which a child 13 born can be developed by the
environment 1nto the most diverse habits and there
fore 1nto the most diverse characters  Most of this
happens 1 very earlv cluldhood  consequently 1t
15 at this pertod that we can most hopefully attempt
to form character Those who fike existng evils are
fond of asserting that human nature cannot be changed
If they mean that st cannot be changed after six years
old there 13 a measute of truth m what they sy If
they mean that nothing can be done to alter the
instincts and refleses with which an mfant 15 born
they are agun more or less 1n the nght though of
course eugenics could and perhaps will .
temarhable results even here  But af they
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they usually do that there 1s no way of producing an
adult population whose behaviour will be radeally
different from that of euisting populations they are
fiying m the face of all modern psychology Given
two infants with the same character at bith different
early environmerits may turn them into adufts with
totally different dispostions It 18 the business of
early education to tram the mnstincts so that they may
prod a har h constructive rather
than destructive  affectionate rather than sullen
g frank and intefhg; All this can be
done with a great majonity of chuldren 1t 15 actually
beng done where children are nghtly treated If
eusting knowledge were wed and tested methods
apphied we could 1n a generation produce a popult
ton almost wholly free from disease malevolence
and stupiity We do not do so because we prefer
oppression and war
‘The crude material of instinct 15 1n most respects
equally capable of leading to dessrable and to unde-
suable actions  In the past men did not understand
the trainng of instinct and therefore were compelle
t0 resort to repression  Punishment and fear were &¢
great ncentives to what was called virtue  We 0¥
know that repres 1on 15 a bad method both becaust
11 never really successful and because 1t product
mental disordets The traming of n.uncts © ?
totally different method molving a totally differest
techmique  Habits and skull make 28 1t were a chan?
for mstmct leading 1t to flow ane way or anothf
according to the direction of the channel By cresti?
the right habus and the night skill we canse the child®
mstincts  themselves to prompt  desirable 261"
There 35 10 sense of strain because there 13 10 ¢
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fo resist temptation  There 13 no thwarting and the
child has 2 sense of unfettered spontaneity I do not
mean these statements to be taken 1n an absolute
sense there will always be unforeseen contingencies
in which older methods mav become necessary But
?::t :lore the science of child psychology 1s per

ed and the more expenence we acquire 1n
nursery schools the more perfectly the new methods
can be applied

1 have tried to bring before the reader the wonderful
possibiliies which are now open to us  Think what
it would mean health freedom happiness kindness
mteligence all nearly umversal In one generation
1f we chose we could bring the mullennium

But none of this can come about without love The
knowledge ewsts  lack of love prevents 1t from beng
applied ~ Sometimes the lack of love towards children
brings me near to despur—for example when I find
almost all our gruzed moral leaders Jing that
anything should be done to prevent the birth of chul
dren with venereal disease  Nevertheless there 1s 2
gradual Liberation of love of children which surely
13 one of our natural impulses ~Ages of fierceness
bave overlud what 1s naturally kundly mn the dispo
aitions of ordinary men and women Tt 13 only lately
that the Church has ceased to teach the damnation of

baptized infants lism 1s another doctsine
which dries up the sprngs of humamty dunng the
war we caused almost all German chldren to suffer
fromnckets Ve must let loose our natural kindliness
if & doctrne demands that we should inflict nusery
upon children let us reject it however dear st may be
tous In almost all cases the psycholopedl source of
cruel doctrines 1s fear that 1s one resson why I
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tud s0 much stress upon the elummnation of fear
childhood  Let us root out the fears that lurk m
the dark places of our own munds The possibibties
of a happy world that are opened up by modemn
education make st well worth whie to run some
personal nsh even of the risk were more real than
i1

When we have created young people freed from fear
and bt and rebell or thwarted
we shall be able to open to them the world of know
ledge freely and completely without dark hidden
corners  and if instruction 13 wisely given st will be
a joy rather than a task to those who receive st Itis
not important to 1ncrease the amount of what 1s learnt
above that now usually taught to the chuldren of the
professronat classes  What 15 important 18 the spint
of adventure and liberty the sense of sething out upon
a voyage of discovery If formal education 13 gven
sn this spint all the more intelligent pupsds will supple
ment it by thewr own efforts for which every oppor
tumty should be provided  Knowledge 1s the hberator
from the empue of natural forces and destructive
pasnions  without knowledge the world of our hopes
cannot be bult A generauon educated 1n fearless
freedom will have wider and bolder hopes than ere
possible to uy who stll have to struggle with the
superstitious fears that hie 10 wat for us below the
level of consciousness Not we but the free men
and women whom we shall creste must see the new
worfd first i their hopes and then at last 1 the full
splendour of reality

The ways clear Do we love our clukiren enough
to take t? Or shall we let them suffer as we have
suffered ? Shalt we let them be twisted and stunted
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and ternfied in youth to be killed afterwards in
futile wars winch their intelligence was too cowed to
prevent 2 A thousand ancient fears obstruct the road
to happiness and freedom But love can conquer
fear and 1f we love our children nothing can make us
withhald the great gft which 1t 15 1 our power to
bestow
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